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Preface

The 19" BCLTS Annual International Conference on Teaching and Learning Chinese in Higher
Education was held both online and in person at a time when the COVID-19 was still raging across
the world. It was a rare opportunity in almost three years for teachers, researchers and practitioners
to be able to meet face to face again and exchange ideas and research on Teaching Chinese as an
International Language (TCIL). The excitement of reconnecting with old friends was transfused into
the smiling and happy faces of all the conference attendees. This volume of the Conference proceed-
ings is dedicated to remembering the exciting time that every attendee had enjoyed, to sharing the
latest research and practices in TCIL, and to expounding the Conference theme ‘creativity in Chinese
language teaching and learning: research and practice in challenging times’. It is our privillage to have
a very sepcial Featured Contributions column to publish Professor Agnes KUKULSKA-HULME and
Dr. Ursula STICKLER’s talks on creativity and new technology in this volumn.

Featured Contributions

What is creativity in language teaching and learning? What are the relations between creativity
and new technology? The two featured contributions to this volume set to answer the two questions.
Before defining the term creativity, Agnes KUKULSKA-HULME briefs the trends in pedagogical
innovation and creativity in mobile assisted language learning and research agendas for the future. In
KUKULSKA-HULME’s sense, creativity is innovation, inventiveness, ingenuity, resourcefulness and
affective engagement leading to discovery. It arises from new technologies which bring forth changes
and challenges in society, economy, and environment. Creativity provides opportunities to make,
create or co-create knowledge for both teachers and students.

From a developmental perspective, Ursula STICKLER considers creativity as a skill which
develops from the basic level of ICT competence to specific technical competence in dealing with
constraints and possibilities of the technological medium. The next level of development starts from
facilitating communicative competence and online socialisation to the top level of creativity, choice
and own style. Language teachers play various roles, such as a visionary, a traditionalist, a designer, a

mediator and a critical voice in the new era of technology. Training, researching, and theorising are the
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ways to support online language teachers’ creativity and choice.

The two featured contributions emphasise the importance of new technology that has produced
opportunities and challenges in the process of achieving creativity for language teachers and students.
The selected papers of this volume explore the linguistic, cognitive, sociocultural and pedagogic di-
mensions of creativity, i.e. creativity in teaching, creativity in learning, creativity in Chinese linguistics

and creativity in teacher development.

Part I Creativity in Teaching

Creativity in teaching is achieved with the help of new technology that provides a multimodality
learning environment for learners. Microlecture-Assisted Distance Learning is one of the examples
which facilitates learning without borders. Needs analysis in technology-assisted language teaching is
particularly important as it is the basic of creativity: creativity does not exist without a through under-
standing of students’ needs. The three contributions in this section look into the issue of creativity in
language teaching from cognitive and practical perspectives.

Amily GUENIER and Zhen ZHANG use a Needs Analyses survey to identify students’ learning
needs and objectives in their study on Business Chinese courses. Their research shows that students
are employment-oriented and would like to know more about the Chinese business culture and develop
intercultural communication skills. Multimodality is the most preferrable mode of teaching.

Xiaochen LIU and Huiyao XU believe that Microlecture-Assisted Distance Learning is one of the
best options for children who study Chinese in Malaysia. Usually, micro-lectures are well-designed
and attractive to young learners because of the elements of sound, music and animated pictures. Their
study proves that children’s attention to the micro-lectures is particularly on contents and keeps stable
and consistent throughout the lectures; however, teacher’s intervention disrupts their learning.

Yan CUI in her paper explores the features, underlying thread and structures of Tung’s well-
known textbook, Colloquial Chinese and her two books Elementary Chinese Listening and Styles of
Modern Chinese Literary Language. Her way of approaching the three books is based on her insightful
understanding of students’ needs, contrastive analysis of Chinese and English and her lifelong teaching
experience. The core part of her recommendation is that lessons should be created and tailored to the
needs of students when a thorough understanding of the learner, the textbook and the learning environ-

ment is appropriately achieved.
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Part Il Creativity in Learning

Learning involves changes of students’ attitudes, behaviours and values as a result of experiencing
new technologies and pandemic in particular. Creativity derives from innovative ways of incorporat-
ing digital technologies, Computer-Assisted Language Learning (CALL) and online learning into
traditional classroom teaching. The three articles in this section report the attitudinal and behavioural
change of students after using the new learning tools.

Zhiqiong CHEN’s study focuses on the teacher integration of digital technologies to promote in-
class active participation in activity design. Her research findings reveal that technology integrated
activities have brought pedagogical benefits to students when they work together: they participated
anonymously, communicated in different forms and through different channels simultaneously. It helps
in prompting classroom participation and interactions. Based on these findings, CHEN addresses the
implications of this study which could be helpful to teachers and students who are intending to apply
these technologies.

As a sub-area of CALL, Virtual Exchange (VE) has received increasing attention in the past
twenty years, especially during the pandemic. Congxia LI’s research looks into how the critical
cultural awareness (CCA) has changed and developed in a VE project between a UK higher education
institution and its Chinese counterparts. Her research demonstrates that the VE experience can enhance
participants’ ability in identifying values, making evaluative reasoning, interacting and mediating in a
culturally diverse environment of language learning.

Xiaoying YU explores the possibilities of adding additional dimensions to the traditional in-
person class during the pandemic when universities, teachers, and students were forced to transfer
from face-to-face teaching to online learning. Her study describes the design and implementation of a
hybrid second-year Chinese language class, aiming to show how hybrid learning combines the benefits
of traditional in-person and online classes and how it can facilitate flexible timetabling and socializing

in learning communities both online and offline.

Part III Creativity in Teacher Development

The key word for teacher development is professionalism. It is about teachers’ attitudinal and
functional development. A systematic understanding of teachers’ interests, technological and pedagogi-
cal knowledge is essential for creativity in teacher development. In this section, Junmin XIAO and

Bingqing WANG explore the issues related to teachers’ Technological Pedagogical Content Knowl-
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edge (TPACK). They administered an 83-item questionnaire with seven subscales to 307 teachers from
universities in China. Their research findings show that the participants were generally confident in
their Content Knowledge, Technological Knowledge and Pedagogical Content Knowledge, while per-
ceiving their TPACK, Technological Content Knowledge and Technological Pedagogical Knowledge
to be relatively weaker. Social factors such as teachers’ age, educational background, teaching experi-
ence etc. have an impact on teachers’ TPACK. Implications to teacher training support are discussed as
well.

In a similar vein, Xuanying SHEN and Jia YU investigate teachers’ interests in using interactive
plugins. They choose the top-ranking plugin Quiz as the teaching tool in their research project to
explore teachers’ acceptance and use of Quiz. The results show that interactivity has a significant effect
on the perceived usefulness and perceived ease of use. The relationship between perceived ease of use,
organizational climate and perceived usefulness appears to be weaker.

Zhaoxia PANG questions the teaching practice available in the TCIL and proposes that good
practice should be followed by using pedagogical literature as theoretical background and students’
feedback as evidence to facilitate teaching. Special emphasis should be put on the basic essentials, i.e.
the fundamental elements to make teaching delivery successful, which, seems to have been side-lined
in the studies and discussions in the area of teaching Chinese as foreign language.

Xueying FENG looks into novice teachers’ use of questions in online one-to-one Chinese
language teaching. Her study shows that the numbers of questions the novice teacher used during her
instruction time were lower than expected. Presentative questions tend to be more used and the number
of responsive questions seems higher than experienced teachers. A developmental trend is observed in
her study: questions on vocabulary and text structure were increased. But in general, the effectiveness
of questioning for the novice teacher is not high. It is reminded that novice teachers should be given

more time to practice using questions in class.

Part IV Creativity in Chinese Linguistics

Creativity in Chinese linguistics lies in a fresh and new approach to linguistic features of the
Chinese language. The three articles in this section on Chinese visual verbs, Chinese animal compound
words and herterglossic features of learners’ writing have taken dependency grammar, domain theory
and engagement theory as their research frameworks. The syntactic features of Chinese words and
learners’ writing are well documented in these studies.

Jie ZHOU studies study the syntactic features of visual verb zhushi “stare”from three levels:

dependency grammar, verb-dependent syntactic dependence, verb-dominated syntactic collocation
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strength, and verb-dominated syntactic dependency type. Her study shows that zhushi “stare” and its
dominant components can form five syntactic dependencies, namely the relationship between sentence
and core, juxtaposition, verb-object relationship, fixed-middle relationship and subject-verb relation-
ship. When zhushi “stare” and its dominant components form the relationship between the sentence
and the core, the syntactic collocation is the strongest; zhushi “stare” can be combined with syntactic
components such as adverb, object, subject, and attachment components such as “to”, “with”, and “in”.

Yang ZHOU investigates the derivative procedure of modern Chinese animal compound words
with metaphors and metonymies. N1+N2 animal compound words with metaphors and metonymies
have two source domains. N1 and N2 map to the target domain when they extract similarities in
reference to each component. ZHOU suggests that metaphorical teaching should immerse learners
to understand the formation and cultural connotation of Chinese words, especially for the higher-
level students who would like to further develop their Chinese language ability and communicative
competence.

Ting LI adopts a heteroglossic approach to engagement to compare the essays written by learners
of Chinese and Chinese native speakers. Her study suggests that learners of Chinese tend to use more
dialogic expansion but less dialogic contraction language resources to engage themselves in essay
writings, their non-formative use of Chinese and undecisive standpoint may result in the lowering of

credibility and insufficient dialogic space in negotiating opinions and standpoints with others.

With an umbrella term of creativity, this volume explores important aspects of Chinese language
teaching, learning, linguistics and teacher development. It is particularly important to focus on creativ-
ity at the time when online teaching became almost the only option for language teaching and learning
during challenging times. As one of the authors Yan CUI pointed out in her paper, “practice is the
source of creativity” (p. 59, in this volume). Creativity is impossible if theory is not linked to practice.
With more and more students learning Chinese and continuing their journey to a mastery level, we
believe that teaching while theorising is one of the best ways to move towards an ideal situation that

research results could be applied to daily teaching practice.

Finally, I would like to add a personal message since this is my final year working as the editor for
the BCLTS. In the past four years, | have developed from someone who knew little about the editorial
work to one who truly appreciates the kind of dedication, skills, and, importantly, creativity, it takes to
do the job properly, although I know my work is far from being perfect. My sincere thanks goes to the
BCLTS Committee (2020-2023) for its great support and encouragement and all the authors who have
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produced excellent work for me to read, learn and appreciate.
Dr Shejiao XU
February 2023
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Contributions

Exploring Creativity in Mobile Language Learning

Agnes Kukulska-Hulme
The Open University

Abstract: Mobile language learning harnesses the power of mobility combined with computa-
tional assistance to enable new language learning experiences in the digital era. At their best, these
learning experiences can improve language acquisition and practice, while also enhancing the develop-
ment of desirable skills and talents such as creativity, problem solving, self-regulation, collaboration
and translanguaging. Putting creativity under the spotlight, the aim is to explore how this concept
relates to research and practice in mobile language learning, where it remains underexplored. We
consider how creativity sometimes comes into play when mobile technologies are combined with other
learning resources, and when overcoming adversity in challenging socio-economic contexts where
learners have limited access to mobile devices, learning materials and support.

Keywords: learning futures, creativity, mobile assisted language learning

1. Introduction

It is my great pleasure to address this conference today. We are going to be exploring together
the idea of creativity in relation to mobile language learning. As Regine (Hampel) mentioned, mobile
learning has been my field of research and practice over the past twenty years or so. I haven’t particu-
larly focused on creativity in my work, but I always welcome the opportunity to explore something

new. So, when the idea came up to look at creativity, I took the opportunity to reflect on whether

©2023 Agnes Kukulska-Hulme
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creativity was playing a role in mobile language learning research and whether it is a recognized theme
in our work.

So today we’re going to be looking at the theme of creativity in relation to mobile language learn-
ing. As mentioned, I lead the Learning Futures Research and Innovation programme in the Institute of

Educational Technology (https://iet.open.ac.uk/themes/learning-futures).

E:E::e Subjects™ Courses Using FutureLearn Search online courses ﬂ Sign in

This is Future Learning

Learn 100% online with world class universities and industry experts. Develop
hobbies, new skills and career-changing expertise with our flexible courses.

Learn e

Expert teaching delivered by world-class universities and organisations

Figure 1. Future Learning

In this program, we have multiple projects that are developing new ways of teaching, learning and
assessing. For example, we led the early work on the pedagogical design of the FutureLearn online
platform enabling social learning (Figure 1). [ am not going to be talking about all those projects today,
but I will touch on another major activity, which is the production of the Innovating Pedagogy reports.
In our program we believe that although technologies may change, innovations in pedagogy are what
we should be focusing on and these can bring lasting benefits. We routinely identify many pedagogical
innovations that are enabled by technology.

Here’s our overall agenda for this talk: I will start by telling you something about our work on
emerging trends and pedagogical innovations. And I’'m going to touch on how mobile learning, as a
pedagogical innovation and a field of research, has changed over the years. I know that in any audi-
ence there are people who are very familiar with mobile learning and plenty of people for whom it is
something new, so I try to strike a balance. It’s important to realise that mobile learning is now a very
diverse area of research and practice, and there are many ways of understanding what mobile learning
is about. Next, we can consider the role of creativity in mobile-assisted language learning to date. And
what about the future? We are in a position to shape the future. We can do that through our research
and by formulating research agendas for the future, and that will help us focus on particular values and

aspects that we want to develop.



Exploring Creativity in Mobile Language Learning 3

2. Trends in pedagogical innovation

To begin with, a few words about the trends that we’ve been investigating over the past ten years.

2.1 Innovating Pedagogy reports

The Open University Innovating Pedagogy reports are led by the Institute of Educational Technol-
ogy and co-authored with external partners. They are all available for download at https://iet.open.

ac.uk/innovating-pedagogy.

Figure 2. Innovating Pedagogy reports

This series of reports was launched back in 2012, at a time when MOOCs were a novelty and
there was a growing need to understand and disseminate the pedagogical possibilities of new technolo-
gies. Every year we produce this report which contains ten innovations, so we now have nearly one
hundred innovations. It is very interesting to look back over this work and consider the meaning of all
that innovation.

Last year, we produced the 2021 report which I’ll be talking about, and we have also produced
one for this year which will be published shortly. When developing this latest report, we took the
opportunity to look back over everything that we’ve been working on and found that there have been
ten major themes that have emerged through the innovations that we’ve been describing. They’re listed

here in Table 1.
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Table 1. Overarching themes from the past 10 years of innovating pedagogy reports

Ten overarching themes

Examples

1. Connecting with others

Crowd learning

2. Emotions

Learning through wonder

3. Justice

Decolonizing learning

4. Resourcing learning

Learning analytics

5. New settings for learning

Place-based learning

6. Frameworks to support thinking and learning

Computational thinking

7. Learning in an open world

Massive open social learning

8. Learning in daily life

Esports

9. Making learning personal

Dynamic assessment

10. Engaging learners

Immersive learning

They’re not in any particular order, so I’'m not saying that the first one is the most important
theme, but it is one way of bringing together what we’ve covered in these reports. Interestingly, many
of those innovations are about connecting with others, which is very relevant to today’s world, and
the role of emotions has been foregrounded in many of innovations. Justice or social justice as another
key theme, maybe because we are leading these reports at the Open University and we care deeply
about social justice. ‘Resourcing learning’ can be about making different technologies available to
produce materials or to analyse course materials and understand how they are used. There are of
course many new settings for learning as we know: there are formal and informal settings, including
the home setting, and there are ways of learning in different places that change the nature of what we
do. Of course, there are also new frameworks to support thinking and learning in these new settings
and environments. We also recognize there is a move towards being more open in our approaches to
education; for example, sharing materials and resources more widely and recognizing learning in daily
life, and we are trying to make learning more personal to the learner or individual. We’re also trying to
engage our learners, and that might be through creativity.

These are the major themes we have discovered. It’s not the only way of looking at those hundred
innovations, so I do invite you to look at our reports and see what themes you can discover there.

If you’ve not seen these reports before, here is briefly last year’s report - you can see the ten

pedagogies we presented (Table 2). In the report we describe each one with examples.
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Table 2. Themes in Innovating Pedagogy 2021

Best learning moments

Positive mental states for enjoyable and effective learning
Enriched realities

Extending learning with augmented and virtual reality
Gratitude as a pedagogy

Reflecting on attitude to improve wellbeing and learning
Using chatbots in learning

Using educational dialogues to improve learning efficiency
Equity-oriented pedagogy

Finding fairer ways to improve learning for all
Hip-hop based education

Culturally relevant learning through hip-hop
Student co-created teaching and learning

Teachers and students creating materials and curricula
Telecollaboration for language learning

Using communication tools for collaborative language learning
Evidence-based teaching

Using evidence from research to inform teaching
Corpus-based pedagogy

Using authentic language data to support language teaching and learning

As people go about their learning in different environments, they can capture their emotional state
and perhaps recognize that they learn better in some environments than in others — in other words,
they can recognize their ‘best learning moments’. And they can also capture what’s happening around
them, for example for language learning purposes. It’s a very rich area of exploration. You can see that
we’re looking at the role of emotions like gratitude, we’re looking at technological innovations like
chatbots. We are looking at the social change that is taking place, the growing emphasis on equity, at
least in some parts of the world, and the role of culture. For some topics, including ‘Using chatbots in
learning’, ‘Telecollaboration for language learning’, and ‘Corpus-based pedagogy’, we worked closely
with our Chinese partners at Beijing Foreign Studies University, a very nice and fruitful collaboration.
This worked very well, and then this year we have worked with the Open University of Catalonia.

Looking back at our reports, I could see that we have been writing about creativity, even though
we did not identify it as one of our ten overarching themes. I think we’ve touched on three senses of

creativity as a theme in these reports.
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2.2 Creativity in three senses

2.2.1 Creativity as innovation, inventiveness, ingenuity, resourcefulness

The first sense I would identify as being an innovation theme, including inventiveness or ingenu-
ity as well as resourcefulness. Often it comes through in taking advantage of opportunities arising from
new technologies (see Table 3). For example, when chatbots came along, they weren’t designed for
language learning, but now people are exploring how we can use chatbots to provide more opportuni-
ties for students to practice their language skills, or to reflect on how language is used when interacting

with artificial agents.

Table 3. Major trends of creativity in Innovating Pedagogy (IP)

1) Opportunities arising from new technologies

Using chatbots in learning (IP2021")

Corpus-based pedagogy (IP2021)

Telecollaboration in language learning (IP2021)

2) Changes and challenges in society, economy, environment
Roots of empathy (IP2019)

Social justice pedagogy (1P2020)

Creativity also arises out of the changes and challenges that are happening around us in society,
our economies and the environment, and the learning environments as well. Here we can identify ‘roots
of empathy’, a pedagogical approach that came from our partners in Israel who were very interested in
issues of intercultural communication and developing understanding between different people. Social
justice pedagogy is another example, from another report, that reflects changes in society. So, that’s

the first meaning of creativity that I could see in our reports.
2.2.2 Creativity as opportunities to make, create or co-create

The second meaning struck me as being about opportunities to make, create or co-create
something, particularly where students are encouraged to create materials and resources and tell us
about their experiences in a creative way; so here we have examples from the ‘maker culture’ (IP2013)
communities, where they are making something collaboratively and sharing in different ways. ‘Making
thinking visible’ (IP2019) is using resources to show our understanding and our thinking; it means
making student assumptions and ideas visible for both teachers and students by creating charts,
models, videos, virtual objects, and texts that bring together audio, images and videos. This can be

done individually or collaboratively (see Figure 3 below).
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Figure 3. Making thinking visible

You could say that’s not new, but it is new if you do it in different ways, if you use new resources

and new technologies, novel ways of doing this. Conventional ways of creating charts and diagrams

or models, along with the use of digital technologies including videos and virtual 3D objects, bring

together lots of creative resources.

This can be done individually or collaboratively at a distance, so these are new possibilities and

they can be used in language learning. It is a relatively easy way of enabling learners to become more

engaged and to express themselves in the course of learning a language.

There’s also ‘student co-created teaching and learning’ (IP2020). The co-creation of teaching and

learning materials by teachers and students working together leads to greater empowerment of students

and better relationships. Students can share responsibility with teachers for designing materials, activi-

ties, and assessments (see Figure 4).

A student and a teacher jointly designing an
assessment task for a course.

Figure 4. Student co—created teaching and learning (Photo by airfocus on Unsplash)
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This is an interesting idea about how we develop new courses and the role that students can play
in that process. It’s not something that has been done in the past very much but I believe it is being
encouraged in a lot of places now, so we will see more co-creation of learning materials and teaching
materials by the students and teachers working together. Through co-creation, students are more
engaged, they have a voice and more of a say in what they are going to be learning, and there’s a
shared responsibility as well. Co-created assessments are more challenging: do we change the assess-
ment according to student ideas? It implies new ways of working because we must have an ongoing
relationship with students. Over time, students and past students or alumni may be contributing to the
development of a new culture of co-creation, which brings a lot of benefits. It can be quite challenging,
though, so you need to weigh up whether you want to do that, but it is an interesting approach.

And then we come to the third interpretation of creativity in relation to the reports.
2.2.3 Creativity as affective engagement leading to discovery

In this category what I could see were some pedagogies that were focusing on effective or
emotional engagement, which led the students on a journey of discovery. This could be thought of as
creative discovery, and so here are a few examples of those pedagogies. Geo-learning (IP2013) was in
our report ten years ago; it was about those early days of developing trails in mobile learning. Place-
based learning started off in an informal context, for example families creating trails in woodland for
other families to follow and leaving boxes of hidden treasure or information they could pick out and
learn from, and they could leave some objects or information for others. So it was an excellent idea
and very much connected to the idea of mobility in learning and content created informally, but with
families very much involved.

Then there is learning through storytelling (IP2014), which plays well into the potential of mobile
technologies to enhance this aspect, because how do we tell stories? Partly through recording our
experiences, capturing what’s happening to us and around us. You can capture these stories on the
go through images or video and you can share them, so it’s very relevant to mobile assisted language
learning as well.

There is also playful learning (IP2019), and games-based learning (IP2019), which is a huge area
of growth. And that connects us with Learning through wonder (IP2019), a pedagogy that is more
traditionally associated with sciences than with language learning, but why not languages as well? 1
think it applies equally to discovery of extraordinary things about cultures and about how languages
are used. Multisensory learning (IP2020) also plays into that area of engagement and discovery.

So, that’s what I could find in our reports in terms of the creativity theme, and I’m sure there’s

more in there but that was an initial run through.
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It made me reflect as well on what we had written about mobile learning, because we don’t
identify that as an explicit pedagogy, but to my mind, it’s because mobile learning is so rich in diverse
ideas, there’s so much there and you can’t really do it justice if you put it all down on two pages. How-
ever, for the purpose of this presentation, let’s say a few things about mobile learning. Let’s reflect on
the ways it has changed because it has been changing massively. You could see it as an evolution, but

in some ways it’s also a revolution that has brought new ways of thinking about learning.

3. Mobile learning (r)evolution

Back in 2013, Helen Crompton developed a definition for mobile learning; mobile learning has
been defined as “learning across multiple contexts, through social and content interactions, using
personal electronic devices.” (emphasis added by the author).

Those remain key elements of mobile learning, but not always realized in practice. When we
approach it in a very reductionist manner and mobile learning is seen as just accessing materials in a
convenient way, we’re kind of missing the point. Of course, it’s great to have convenient access, but
there’s so much more to it. And even if we look at the three key elements, we can see how those ele-
ments have changed. ‘Multiple contexts’ used to be connected to the school and museum experiences
or other organized school trips. That’s learning across multiple contexts, but now we’re looking at
connecting learning across levels of education, connecting learning with work environments, work
with leisure and also with community life. These are multiple contexts we’re talking about now, so it is
a much richer concept.

Similarly, ‘content and social interactions’ used to be mainly about interactions among classmates
using set materials provided by teachers. Now we’re talking about interactions happening virtually
with anyone in the world, and people creating and sharing content, so it’s a very different nature of
interaction and relationship with mobile devices.

Devices used to be just smartphones and tablets. Now we have a wider array of devices, so
mobile learning is not just about mobile phones, it’s also about wearable technologies, sensors in the
environment embedded in objects, and the smart systems on home devices that many of us now have
at home, where, to some extent, we can use them for learning. So, the field has changed a great deal

and continues to evolve.
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3.1 Varied conceptions of mobile assisted language learning

Therefore, we can identify that there are many possible conceptions of mobile assisted language
learning. When we write about it in papers, we should be stating what our conception is, because other
people will make different assumptions about its meaning. I’ve alluded to learning more easily and ef-
fectively through convenient access and frequent language practice, so that’s of course very important
and access is key to populations across the world. Mobile technologies have transformed that access
for many people but not for everyone. I’ll come back to that at the end of my talk.

Of course it’s learning with different types of content as I’ve just mentioned. That’s changing,
for example the use of mobile games. Augmented reality is the next thing that we’re seeing being
developed more and more.

Acquiring new skills and competencies while learning a language (including mobile communica-
tion, mobile literacies ' *) is a major aspect of mobile learning, so if we’re talking about developing
creativity, mobile phones expand mobile communication possibilities and the development of literacies
that are specific to the use of mobile technologies and a vast range of media.

Learning from context and locations includes the home, work, museum, forest, etc. But now we
are also learning in mobile societies. A society changes when technology permeates society, but the
society is also changing in other ways, so the way that language is used in society is changing and
therefore mobile language learning is also about taking note of that, in other words understanding
those changes.

Learning in “mobile societies” (Traxler, 2009; Traxler et al., 2019) is learning in societies perme-
ated by personal digital technologies that are transforming society and language use. And orienting our
learners towards this means looking at how language is being used in society, maybe even from begin-
ner level - that’s a real challenge, and a controversial thing to say, that maybe not just at advanced
levels, maybe early on in their language learning where people are already seeing how language is
used on social media, they need to understand how it’s changing and how it’s evolving.

And then the last point here is about learning within a mobile ecology of learning partners and
resources — including human and artificial beings (teachers, peers, support staff, family, friends,
crowds on social media, artificial agents, robots).

This is the rich ecology that people are tapping into as they learn with different people, and online
they can join many communities of learners. They can access more resources than in the past - again,
not everyone, but certain groups have been privileged and they are increasingly interacting with

human and artificial beings, so there’s a richer ecology of resources and learning partners and that’s all
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part of what we mean by mobility in mobile assisted language learning.

3.2 Creating contexts

There’s a lot to consider now with mobile learning, particularly because we’ve been developing
our thinking around contexts and mobile contextual learning. Back in 2007, there was a workshop
where the community came together and talked about the role of context in mobile learning and the
idea of a learner-generated context was developed.

As Cook and colleagues have written, it is “learner generated context and not ‘merely’ the
generation of content” (Cook et al, 2007:57). This idea has permeated research to some extent. In our
co-edited book on Mobile Learning: The Next Generation (Traxler & Kukulska-Hulme, 2016) we
focus on context; in a chapter in that book Mike Sharples writes about “creat[ing] context through
interactions with our surroundings, by holding conversations, making notes and modifying nearby
objects” (Sharples 2016:145).

So, learners are active participants in their learning, but they are also in that physical environment
where they’re moving through the world and creating their contexts for learning. In terms of ideas,
I think it’s very exciting territory but also quite difficult to realise in practice except through experi-
ments in small projects. Rolling it out to make this more generalizable in education definitely has its

challenges.

3.3 Artificial intelligence in education

Another challenge that we are facing comes from artificial intelligence in education. This is a big
societal development in many parts of the world - but again not everywhere, because of costs associ-
ated with artificial intelligence, and the required skills as well. Often teachers feel left out of these
developments, and they don’t necessarily have a good understanding of artificial intelligence or the
time to engage with it. And yet, sometimes they are forced into that because technology is taking them
in that direction, so we need to ask big questions around what Al will do in the future, what people

will do. How will they work in tandem? What are the skills of the future?
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“learner-centred teaching requires “a highly creative and imaginative teacher”
(Ogunduyile, 2013, p. 1151)

Figure 5. Artificial intelligence in education (Diagram adapted from Ben Eubanks, https://lhra.

io/blog/future-work-requires-essential-human-skills/)

I didn’t produce this diagram (Figure 5), but I picked it out because it mentions several skills,
including creativity. Then we have curiosity, compassion, critical thinking and collaboration. I think
particularly in relation to all those sorts of skills, we need to ask ourselves: Are these inherently human
skills and capabilities? To what extent will Al encroach on our own territory, take our place and do the
things that we now do? We can see that Al is doing more and more. Even just a few years ago we were
saying Al will never be able to do these things, but it’s all changing. Al is now able to generate text,
stories and novels, therefore it is overtly encroaching on traditionally creative endeavours.

This has huge implications for us because if our students use Al to generate text, how shall we
assess those texts, and how do we know who has produced that work? It will have a huge impact on
education, but we’re not yet very aware of it, so we do need to understand Al a great deal more.

As for curiosity, will Al be curious? Al is curious and seeks to know more about humans. Al
systems collect data about people and use the data. Those Al systems are collaborating with each other
as well. But their curiosity may be different from human curiosity.

What about critical thinking? If Al is trained to think critically, it will think critically, but this
pushes us to delve deeper into what we mean by critical thinking. If Al can fake compassionate eyes,
it doesn’t actually have a heart or a zest for life, so for the time being there are many human qualities
and capabilities that will not be replaced by Al. Al also does not have the human experience of living

life across physical contexts and on the internet.
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3.4 Mobile Open Social Learning for Languages (MOSL4L) — a new paradigm

The ‘mobile open social learning’ paradigm (see Figure 6) highlights the integration of learning
while mobile, with access to and creation of learning resources in an open way, and the ability to take

part in social interactions on the internet.

Figure 6. MOSLA4L paradigm (Read, Kukulska-Hulme, Barcena & Traxler, 2021)

We sketched this out in a recent paper in which we were trying to say that these spheres of
language learning, as well as language use, are becoming more integrated. So we shouldn’t only be
considering how people are learning while they’re mobile but also how they are learning in open and

social ways.

4. Creativity in Mobile Assisted Language Learning (MALL)

I decided that for this presentation I would look into what recent literature tells us about creativity
in MALL, so I looked at some recent published reviews of research on mobile and contextual learning
(c.f. Hwang & Fu 2019, Sangmin-Michelle Lee 2022).

Creativity isn’t identified as a common prominent topic or trend; that’s not to say it’s not in there,
but it’s not being talked about, it’s not being pulled out as something important. There have recently
been a lot of these reviews because I think the field has reached that stage of maturity with people
saying: Let’s look back at what’s been done. Let’s try and understand the real benefits of these mobile
learning approaches, what has been done in terms of empirical work and what has been established.
In these reviews there is not much specifically about creativity, however it’s possible to find some
mentions in individual papers.

In one of these reviews that has recently been published, we read that “context-aware technology
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enables situated language learning, in contexts in which learners can experience authentic language
input and generate creative language output (Cheng, Hwang, Wu, Shadiev, & Xie, 2010; Wong, 2013)”
(from the systematic review by Sangmin-Michelle Lee 2022: 296). That sounds like a very explicit
reference to creative use of language. The author of the review cites a few studies there and I recog-
nized the one from 2013. I remember reading about it at the time - Wong Lung-Hsiang in Singapore
has done a lot of work on creativity in language learning in relation to Chinese language learning in
Singapore, looking at children and their learning at home and in school. For example, how the children
understood Chinese idioms and produced some resources at home that could then be shared with
other learners and with their teachers, connecting the home environment with school and enabling the
children’s engagement and their self-expression in that process.

There was also other work, for example, by Wong et al. (2015) and Petersen et al. (2013) a few
years ago. The latter was about the LingoBee app which was developed to allow groups of learners
to collect vocabulary items and share them in a forum and add pictures, pronunciation and comments
about how items of vocabulary were used. It was a collective way of learning vocabulary, engaging the
learners. That was described as a creative way of learning, but they didn’t delve into creativity. There
have been other more recent papers whose authors have specifically talked about creativity and I’d just

like to say something about three of them. All three papers are about new learning environments.

4.1 Some recent MALL papers concerned with creativity

1) Mellati, M., Khademi, M., & Abolhassani, M. (2018). Creative interaction in social networks:
Multi-synchronous language learning environments. Education and Information Technologies, 23(5),
2053-2071.

So the first one is interesting, as its title refers to creative interaction. It is a study on WhatsApp
interactions on smartphones to support vocabulary learning among Iranian female students. So it’s
a form of mobile learning; however when you look at the paper, you find that the creative aspect is
not explicitly addressed and it is not looking deeply into whether the interactions are creative or not.
There’s a kind of narrative around enabling learners to share and to discuss their vocabulary acquisi-
tion. That seems to be a creative process, whilst not being looked at in more detail.

2) Hu, K., & Lee, J. (2020). Fostering creativity and language skills of foreign language learners
through SMART learning environments: Evidence from fifth-grade Korean EFL learners. TESOL
Journal, 11(2), e489.

The second paper is more targeted and more precise, looking at creativity and the value of

fostering creativity; how can we encourage and nurture creativity. This study is on elementary school
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children in South Korea. The authors are talking about creative pedagogy from many perspectives, for
example, creative teaching that can enable students to engage in creative learning, and also ‘teaching
for creativity’.

3) Rustam Shadiev, Xueying Wang, Taoying Liu & Mengke Yang (2022). Improving students’
creativity in familiar versus unfamiliar mobile-assisted language learning environments, Interactive
Learning Environments. https://doi.org/10.1080/10494820.2021.2023891

The third paper is from China. It’s a study of university students using tablets in China in class
and in outdoor settings. What they’re looking at here is whether familiarity with the environment has
an impact on creativity.

Our learners are sometimes put into unfamiliar environments. We say to them: use this new tech-
nology that is not familiar to you, you need to get to know it and then learn, whereas other environ-
ments are more familiar to them. So, either using familiar environments or familiarizing the learners
with the environment first, seem to be good approaches. It is common sense but having some evidence
to back this up is a good idea, and indeed they were looking to see whether students’ creativity could
be improved by being more familiar with the learning environment. It was found that familiarity with
the learning environment enabled students to gain higher scores on productivity based on a particular
test of creative thinking - Torrance Test of Creative Thinking. Of course, it’s not the only way to test

creativity but they adopted a very good approach.

4.2 Five recent themes in mobile assisted language learning

It is also worth mentioning a book entitled Mobile Assisted Language Learning Across Educa-
tional Contexts which I co-edited with a colleague in Italy, Valentina Morgana. It is relevant to our
creativity theme today because the case studies included in this book talk about learning environments
that are favorable to language learning and I think they are also favourable environments for creativity.
The chapters are case studies that draw upon storytelling, extensive reading experiences that have
given learners the freedom to choose what they read, virtual exchange opportunities to meet more

speakers of the target language, and mobile collaboration (Morgana & Kukulska-Hulme 2021).



16 Applied Chinese Language Studies XII

Figure 7. Major themes in MALL

As shown in Figure 7, the students are able to learn in ways that allow more enjoyment and
perception of personal gains, which is one of the big themes in the book. Teaching and learning often
takes place through a multiplicity of different technologies, methods and modalities. There’s more
frequent interaction and reflection, and a kind of unfettered flow of information between the learners,
and finally, the sense of breaking down barriers. I don’t have time to go into these themes in more
detail, but in my view they describe ways of creating favourable conditions for learning and potentially
for creativity.

So, just one quick example from the book (Mobile Assisted Language Learning Across Educa-
tional Contexts, 2021) — the chapter by Bertoluzzi, Bertoldi & Marenzi (2021). It’s about informal
storytelling events in libraries for young English language learners in Italy during the pandemic.
The events were moved to gardens rather than taking place in the library. What they did was create
an easily accessible online environment for student teachers to be able to learn how to connect with
young learners, help them to enjoy learning and reading. This environment connects teachers, teacher
educators, librarians, volunteers, narrators, parents and childminders - all sorts of people are contribut-
ing. And their interactions could be at any time. They could plan their activities any time, rehearse
them together online, rehearse storytelling, create resources in enjoyable and creative ways, they could
give feedback to one another, and have continuous reflection on actions. It’s a brilliant case of how the

mobile and creative approaches can come together.

4.3 Challenges and opportunities for creativity

Finally, I wanted to mention a research project that we’re working on at the moment which
explores the use of mobile technologies and the use of English and English language learning in very

challenged contexts, namely marginalized populations in four countries - two of them are in Africa and
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two in Asia (see Figure 8).
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Figure 8. The project: Reaching out to marginalized populations in under-resourced coun-—

tries - roles of mobile technologies and English

In this project funded by the British Council, we’re focusing on children aged thirteen to fifteen in

both rural and urban settings. The urban settings include a squatter community. They don’t have good

resources, but surprising things go on in these settings and it’s not always what we assume I suppose,

but certainly there are challenges there: particularly of course in the availability of technology, the

lack of connectivity, the costs of technology ownership and use. The young people often have to share

technology such as mobile devices. It’s often not their own device that they are using. They may have

low proficiency in English, but they are expected to learn through English in many cases. They have

limited skills in terms of digital literacy.
Here are some examples of what they have told us:
“I have a phone, but I rarely use it because I can t afford a data connection” (SN°)
“I can't touch the phone at home and I'm not allowed to touch it” (BD)
“We face difficulties because of network connectivity” (SD)
Then there are creative or ingenious ways of overcoming some of the difficulties that they face:
“I attend online class from my aunt’s house...I use my mother s mobile” (NP)
“We come here, we use our mobile phones as we have free WiFi for students” (SN)

So young people are finding solutions to their problems, but not always ideal solutions.
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5. Research agendas

As we look to the future, we know that there are many new developments that involve advanced
technologies, but also challenges among less well-resourced populations across the world. I’ve often
talked about the characteristics of future learning, using some of the words that you can see around the
outside of this circle: mobile, seamless, intelligent, connected, immersive, experiential, authentic etc.

(see Figure 9)

mobile seamless

self-directed intelligent

personalised connected
compassionate? ) )
social creative? immersive
playful experiential
authentic
augmented
situated contextual

Figure 9. Characteristics of future learning

They are all true descriptors but maybe the terms ‘compassionate’ and ‘creative’ should now be
included in that repertoire, especially if we consider them to be essential human characteristics that
may be left behind as the world of education moves into more automated ways of teaching and learn-
ing.

I’ve done some thinking around future research questions that we should be posing in mobile
assisted language learning. I wrote a paper about that recently (Kukulska-Hulme 2021). Through that
paper, which was published in a new Chinese journal, I invited people to contribute to a conversation
around future research questions because we need to be thinking globally about where research in
MALL should be taking us. Local developments are important, but increasingly other fields are
thinking on the global level, for example in healthcare or medicine they are saying: What are the key
questions we should be asking? How can we work together? And we don’t do enough of that in our
field of MALL.

So, post-Covid, what are the pressing global and local challenges that we should be addressing
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through both formal and informal education and language learning?

What are our research agendas? Who sets those research agendas? Sometimes it’s us, but
sometimes other people set those agendas and we fall in line. Maybe the funders of our projects set the
agendas, or ministries of education, and so on. Even within someone else’s agenda, we often still have
some agency to formulate our research questions for a project or study.

Should creativity be higher up in research agendas, and if so, within that very broad topic of
creativity which are the aspects that we should focus on? I’'m very interested in people’s perspectives
on this issue.

So, that brings me to the end of my talk. If you want to find out more about our work, then please
have a look at the Learning Futures Programme in our institute. At the Open University we also have
the ORO platform where we share our publications, and many of them are open access. You can have
a look at some of our work and the Innovating Pedagogy reports that I mentioned at the beginning.

Thank you very much for listening!

Notes:
1. IP2021 refers to Innovating Pedagogy 2021.

2. SN, BD, SD, NP refer to countries like Senegal, Bangladesh, Sudan and Nepal respectively.

Editor’s Note: This is an edited transcript of the presentation given by Agnes Kulkulska at the

Conference.
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Creativity in Language Teaching
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Abstract: Creativity in language teaching is considered as a skill, which develops through
specific technical competence and dealing with constraints and possibilities of the medium, facilitating
communicative competence and online socialization. Creativity is more about choice and own style.
The differences between emergency remote teaching and planned online teaching are well reflected
in their goals and purposes; the former is only an immediate reaction to COVID-19, while the latter is
more for long term learning infrastructure and staff development. This paper also discusses the roles of
future language teachers. It is suggested that training, researching and theorising are the three ways to
support online language teachers’ creativity and choice.

Keywords: creativity, language teaching, emergency remote teaching, planned online teaching

1. Creativity as a Skill

I’m going to talk about creativity as a skill. We have seen a lot of examples already today of very
creative teachers doing things with videos, with padlets, and the move between asynchronous teaching
and synchronous teaching. So, I’'m going to take a slightly more distant view and look at creativity
and what it is actually based on, a little bit about the emergency remote teaching, and the future role of

language teachers and how we can support their creativity.

Table 1. Seven levels of online teaching skills (Based on Hampel & Stickler, 2005: the skills pyramid)

Own style

Creativity and choice

Facilitating communicative competence

Online socialization

(S N Y B e N RN |

Dealing with constraints and possibilities of the medium

©2023 Ursula Stickler
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2 Specific technical competence for the software

1 Basic ICT competence

The Skills Pyramid (simplified in Table 1) was what Regine Hampel and myself created 17 years
ago. When we did research with our own distance and online language teachers, we looked at how
they actually learned to teach online and what kind of skills they needed to become good, competent
online teachers. The basic skill at that time was ICT competence: you really had to learn how to use
a computer, basically. And specific technical competences for the software, for whatever they used,
Blackboard, or what has been chosen by the university. A particular skill for language teachers, par-
ticularly if you have to move between different software types, is dealing with the constraint and the
possibilities of the medium. So not just the negative, we were also looking at the positive side; and for
language teaching, the online sozialization, the communicative competence, the skills are particularly
relevant. But there is also on the higher levels of the pyramid then, creativity, choice, their own style.

This is where we come to the creative part of language teaching.

Table 2. Updated skills (based on the pyramid in Stickler & Hampel, 2015)

3 Creativity, choice, and own style

2 Facilitating communicative competence and online socialization

Specific technical competences and dealing with constraints and | Negotiating online teaching spaces
possibilities of the medium

0 Basic ICT competence

So, 10 years later, Regine and I updated the pyramid (See Table 2), because in 2015, we found
that the teachers just had ICT (Information and Communications Technology) competence. You didn’t
need to teach them how to use a mouse or how to create a PowerPoint, anything like that, we took that
for granted, but then still build on the skills in the pyramid form — the more solid to the basis is, the
easier it gets to move up in the pyramid of skills.

And something new in 2015 was the increased use of social media and private use of social media
and social communication online. We found that teachers have a new role in negotiating what type
of space is teaching space and what software, what space is a private space. For example, with Shao
Wei’s example of the padlet you could see that the students were actually using this as a teaching and
learning space. And it was a dedicated space. They would be disclosing private information, but it
was dedicated to the teaching and learning. It’s not like just getting all your students onto your own

Facebook page. That is a new skill teachers had to learn: to negotiate online teaching spaces.
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2. Emergency remote teaching (ERT) vs. planned online language teaching

What came after we did all the research on training teachers on the skills? Suddenly a need to
move teaching online because of the COVID-19. And that was not just these trained teachers and skill-
ful teachers, the competent teachers. Everybody suddenly had to, with no preparation, go and teach
online, which means that the solid basis of the pyramid suddenly was missing.

And I’m very grateful to Hodges and their colleagues (Hodges et al. 2020) to create this term -
emergency remote teaching (ERT) to make a distinction between what happens if you plan, if you
train, you have staff development, or if suddenly you have to jump into teaching online: this distinc-
tion between emergency teaching and the planned online teaching. To give a bit more detail here, see

Table 3.

Table 3. ERT vs. planned online teaching

Emergency Planned

responding to lack of face-to-face option building a learning community

supporting continuation of study supporting experiential, active learning

investment in short-term fixes and staff training investment in long-term infrastructure and staff
stressful circumstances development

In an emergency, you are responding to a lack of a face-to-face option, so it was like the previous
speaker told us from the Edinburgh experience: There wasn’t the option of going into class and doing
your normal thing. So, you had to respond in a different way and most universities chose to do it
online. Whereas the planned online teaching, you actually try to build a learning community, you’re
taking the longer view. In the emergency, you support continuation of study, learning in any form.
Whereas in planned online teaching, you support experiential, active learning. It’s moving pedagogy
as well as just moving the medium. And in the emergency, during the pandemic, we saw a lot of in-
vestment in short term fixes, so it was training staff to quickly do something. Throwing lots of money
on the technology to enable them to teach under stressful circumstances, whereas in the planned
online teaching we see a lot less investment, but this investment is in long-term infrastructure and staff

development.
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3. The future roles of language teachers

During the pandemic, I was and I still am involved with an international research network
(ReN) investigating technology and language teaching, we call it Trajectories and Perspectives of
language teachers in the 21st century (https://aila.info/research/list-of-rens/tplang? 1-perspectives-and-
trajectories-of-the-language-teachers-in-the-2 1st-century/). We decided to collect some information
about how language teachers see the future of language teaching. Some people say, we are just going
back to normal, but the consensus is: it is not going back to normal. You’re taking something with you
from the change that you’ve learned during this online teaching, that other styles are possible. So, what
we wanted to find out from teachers is, how do they see the future of the profession, not immediately
after the pandemic, but in 10 years’ time, later on, when all the options are open again.

Here is the question for The Future-questionnaire (TPLang21 AILA Research Network (ReN)):

“Please describe your thoughts based on the following scenario: Digital technologies are chang-
ing the ways we communicate, and hence the possibilities for language teaching and learning are
continuously changing, too. Imagine you are teaching in the year 2030, and your students use the latest
technology for their learning. What is your role as a teacher? What qualities do you bring to language
teaching? What type of qualifications do you have? What type of learning activities do you design for
your students? How do you evaluate whether your teaching has been successful?”

It is a scenario to encourage teachers to think about the future. We received 109 responses, we
translated the questionnaire into French, German, Spanish, Italian, Hungarian, and Portuguese. Our
thanks go to Aline Germain-Rutherford, Tibor Pinter and Patricia Vasconcelos Almeida. The responses
were translated with the help of DeepL and Google translate and checked by the above colleagues, for
the translation from the French, Hungarian and Portuguese. Sent through snowballing to our members’

contacts.

3.1 Five vignettes of future language teachers

These vignettes are summaries of teachers’ responses. It is not one person who responded like
this. It’s a trend of responses that shows the directions where language teaching could be going. The

first one is the visionary.
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3.1.1 The Visionary

The visionary is a language teacher who has already embraced technology with enthusiasm.
They welcome the opportunity to experiment and use every single new tool. The impact now is fully
integrated to language teaching. It’s not just the gadget but also the changing attitudes of curiosity and
openness, using virtual reality, artificial intelligence (AI), embracing knowledge of current develop-
ments and applying that to language teaching. Very importantly, learning from the learners is already

in teachers’ minds now for the future.
3.1.2 The Traditionalist

The next one is the traditionalist. These are people who couldn’t wait for the end of restrictions,
then just hope to go back to normality, go back to face-to-face teaching, because they care for students
in a different way. For them it is really important to keep the face-to-face communication going and
also to stick to tried and tested methods for language teaching.

They emphasize expertise in the target language, accuracy in grammatical forms. They recognize
that teaching requires or provides emotional support and they strive to provide the ‘human face’ of
language teaching.

To quote one French teacher: “I don’t think that ICT can completely replace face-to-face teaching

with a teacher; although, willy-nilly, I use it a lot these days.”
3.1.3 The Designer

There’s also the vignette of the designer, a language teacher who sees teaching as designing
materials, also as designing opportunities for independent learning; it is somebody who stands in
the background, puts a lot of work into the design of materials. The teacher takes a step back as the
students learn with those materials. They include fun and games as elements of language teaching and
do not mind taking a back seat. “I envision my role mainly as a process manager and evaluator.” (A

Hungarian teacher)
3.1.4 The Mediator

We have also found a trend that language teaching is mediation. Mediation, not just between their
own culture and the culture of the L2 (language being learned) but creating opportunities for learning
in a different way by linking, for example, learners of one language with learners of another language
in an eTandem setting or eTwinning setting. Organizing these learning opportunities and using a

variety of sources, curating content from other sources that teachers have already provided as Open
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Educational Resources (OERs) and Open Educational Practices (OEP). And the mediator takes the role
of recommending these resources.

It is important to note that the development of this mediation role is made possible through the
OER movement, the free sharing of OERs and OEP, and the recommendation and cataloguing of open

and free online tools.

3.1.5 The Critical Voice

Providing a critical voice is one future role of language teachers. Language teaching, or language
learning, is one of those opportunities where we actually shift a person’s consciousness. It’s an epis-
temological shift from one language to another. You are not just taking in new words, you’re taking
in new world views. So, this language teaching setting is also the opportunity for having a social and
critical agenda.

This critical language teacher’s goal in teaching the language is not just to create confident speak-
ers, confident communicators, but also critical citizens, independent thinkers, mature and responsible
adults.

“Sensitivity to students’ needs and the critical issues of the socio-economic, political and histori-
cal context, critical reflection on the affordances of recent technologies.”

(a Brazilian Portuguese teacher)

4. Supporting online language teachers’ creativity and choice

So, how can we support this move towards the future roles of language teaching? What can we do
as teachers, teacher trainers and researchers? The answer is threefold:

Training, Researching and Theorising.

4.1 Training: ECML workshops

Through the European Centre for Modern Languages (ECML) we offered workshops for teachers
across Europe on integrating technology into classrooms in a sustainable way (for more information,
see Robbins & Hopkins, 2023; Stickler, Hampel & Emke 2020). There is also an inventory of freely

available online tools for language teaching at www.ecml.at/. A screenshot is shown in Figure 1.
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Figure 1. ICT tools and open educational resources

More information about training during the pandemic is brought together in the volume “Online
language teaching: Crises and Creativities” , edited by Martina Emke and myself, which will come

out in 2023.

4.2 Research

The second step of support is a little bit more long term: researching online language teaching. We
are doing that at the Open University. I’ve summarized my research of the past 20 years in this volume
“Technology and Language Teaching” , which elaborates on the view that it is an epistemological
shift from teaching face-to-face to teaching online, and that language teachers need to be aware of this
shift.
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Figure 2. Researching online language teaching

Our research — myself together with Lijing Shi—includes eyetracking for learn-
ing Chinese (see Figures 3 and 4). By using eyetracking technology, we found out how
people actually use the online environment, how learners use information that the teacher
provides online for their own learning (for more information, see Stickler & Shi, 2015; 2017).
Figures 3 and 4 show the heatmaps of students who study Chinese; they provide a comparison of
learners with different reading skills.
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4.3 Theorising online language teaching

After the practical tasks of teaching and training teachers, and the next step of conducting research
into online language teaching, the research needs theorizing. This is where we are trying to identify the
structure, the underlying framework.

The STAR structure of online language teaching (Space, Time, Accreditation and Role) is
described in detail in the book (Stickler, 2022). It shows the elements that we need to consider when
moving to digital life. That’s one of the theories.

The other one that I developed with Lijing Shi (Shi and Stickler, 2019) uses three axes of online
language teaching, showing where the teacher has choices, a lot of independence, moving between the
three axes, between the visibility of technology, authenticity of communication and directiveness of
teacher intervention.

And finally, we get back to the pyramid-style of theorizing (Figure 5).
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Style
Creativity

Encourage online
Socialising

Exploit advantages

Figure 5. The necessary basis to be free to be creative

As you can see, the bottom is a really solid foundation. It is based on research, on theory and on
staff development; and knowing and selecting tools and the software to exploit its advantages and
encourage online socializing. But then towards the top we have creativity and style. The pyramid
shape shows how a solid basis of training the teachers can support the development of creativity.

When teachers have a solid basis of technological knowledge, confidence in choosing and exploit-
ing the advantages of online tools, they can then devote more time and effort to the more creative parts
of teaching languages online.

Thank you!

Editor’s Note. This is an edited transcript of the presentation given by Ursula Stickler at the

Conference.
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Abstract: The growth of international business between China and the rest of the world witnesses
the increasing need for employees with Business Chinese (BC) knowledge and international business
communication skills. To meet this need, universities have set up BC courses to prepare language-
competent global businessmen for working in a multicultural context, therefore effective pedagogy for
teaching BC is needed. This study explores such a pedagogy, with a Needs Analyses (NA) survey at
the beginning of the study, a multimodal mode of BC course delivery during the study, and students’
presentations as an objective test result and a focus-group interview for a subjective result at the end
of the study. The NA results show that students take employment as their top-priority need, preferably
in a big international company, and next to that is the Chinese business culture and intercultural
communication skills. As for the mode of teaching, students chose multimodality as the most prefer-
able. Accordingly, developing students’ awareness of Chinese business culture and intercultural

communication skills are set as the course objectives, and to achieve the objectives, business-related
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teaching materials are purposefully selected from films, TV series, TikTok, WeChat /moments,
Weibo, advertisements, and Tmall website, which are in multimodality mode. For the end-of-term
presentations, students used images, sounds, animations, subtitles, etc to illustrate their business ideas.
Students regarded the integrated skills gained from the BC course as useful for future employment.
The focus-group interview results reveal that students enjoyed the learning process as they can apply
the knowledge learned from class, and the skills developed via presenting their own business ideas
in multimodality mode. However, the study also discovered that too much information or too much
media can be a distraction if not handled appropriately, which calls for future research on how to select
the right amount of content with the right kinds of media to suit students’ needs. This research can
serve as a pioneering step for future research on multimodality for language and content teaching, and
for other practitioners to apply multimodality to their own areas.

Keywords: needs analysis, Business Chinese, Chinese business culture, intercultural communication

1. Introduction

The expansion of the level and scope of international business raised the demand for effective
Business Chinese (BC) communication and therefore BC courses have been developed to meet
this growing need. The University College Dublin (UCD) is one of the forerunners in offering BC
communication courses for professionals in the banking, finance, and consulting industries and
has established long-term cooperation for staff development training with Standard Chartered, BP,
Deloitte, HSBC, John Swire & Sons (Swire Group), ICBC, JP Morgan, Google, Huawei, Bocomm
Aviation Leasing Ireland Company, and PwC. The experience of training business professionals
contributes to the setting up of BC with a focus on intercultural communication skills, which is part of
the talent development strategy at UCD, “Skills of working across cultures are increasingly important
to success, understanding, and problem-solving.” (UCD Strategy 2020-2024). The University of
Manchester (UoM) has also been running BC for more than 10 years and many of the graduates have
become CEOs or high-profile managers in international companies. The challenges that both universi-
ties face now are that current students are no longer satisfied with the four-wall classroom teaching,
instead, they request the lecturers to use apps to bring them business context in real-life situations.
This study is an attempt to explore a pedagogy that can make good use of multimodality resources to

meet students’ needs.
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2. Literature Review

An upsurge of research has been conducted in the field of BC, the majority of which is concerned
with textbook and curriculum design. A variety of teaching pedagogies and approaches have been
studied, but their effectiveness has not been consistent and most of the studies are all from the
teacher’s perspective, and students’ voices are rarely heard. Few studies have been conducted from the
angle of multimodality. The literature review in this study will focus on students’ own needs, Chinese

business culture, and multimodality as a teaching mode.

2.1 Needs Analysis

Needs analysis (NA) is essential for any course in that it can accurately inform course designers
to determine the teaching objectives, teaching strategies, teaching activities, and learning assessments.
Advocated by Basturkmen (2010), the framework of NA includes target situation analysis, learner
factor analysis, and teaching context analysis. Target situation analysis identifies learners’ needs for
their future workplace, and concerns learners’ knowledge/skills needed to perform in their future
careers (Kardijan, 2017). Communication skills across cultures are also used outside of formal
presentations, as recommended by the business graduate employees of Monash University (Crosling
and Ward, 2002). Learner factor analysis includes students’ immediate needs and long-term needs
(Chostelidou, 2010). University students’ immediate needs are to pass the exams for credits and their
long-term needs are to be prepared with the knowledge and skills for workplace requirements (Akyel
and Ozek’s, 2010). Therefore, students’ both immediate and long-term needs should be taken into
consideration when running a course. Learner factor analysis focuses on students and their attitudes
toward learning. Teaching context analysis requires teachers to select teaching materials, teaching
methods, and teaching modes to meet students’ needs. Teaching context can be established through a
presented ‘situation’ , social practice, and real-life situation scenarios (Yu, 2014). Active learning and
peer-supported learning can be helpful in building a bridge between students’ needs to their academic
specializations and career expectations (Cheng, 2011).

NA has been widely applied to business courses (Chan, 2018; Hernandez, Quintana, & Delgado,
2021), and there are also a few studies of NA with other languages used in a business context, such
as Japanese (Nagatomi, 2008), German (Fourie, 2020; Wen-jun, 2019) and Spanish (Serafini & Torres,

2015). However, none of the research is conducted to analyze university students’ needs from the angle of
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multimodality for business communication in China’s context. This study intends to fill in the gap.

2.2 Business culture in China

Without knowing business culture in China, international companies might be in an unfavourable
position, especially in the current international environment, including the US-China trade war, the
pandemic, the competition with local companies, etc.

One example is the backlash against the luxury brand Dior for the design of a skirt. In its 2022
Fall collection, a pleated wool and mohair skirt design aroused a strong reaction among the Chinese
because it looks like a ( S5 TAI# ) (horse-face pleated skirt), a traditional Chinese Han garment, repre-
sentatives of ancient Chinese-style skirts. Even though being described as a “hallmark Dior
silhouette” by the French fashion house, Chinese customers regard it as a blatant cultural appropriation
( CAE B A ). As soon as the concept of blatant cultural appropriation is put on a social media by a
Weibo user, more than 12,000 Chinese people reacted with criticism which negatively affected its sale
in China. The company is not aware that China is deemed to be a harmonious society, and thus any
business that offend their national pride will pay the cost. Another example is Prada’s outfits with an
excessive use of red colour for holiday campaigns. ‘Red’ symbolizes happiness to Chinese people
most of the time, but it can also mean blood for fierce fight. When and where to use ‘red’ depends
on the context. An outfit with excessive red can only be seen in a horror movie in the minds of most
Chinese people, and the company was not aware of the high-context culture in China. Another aspect
worthy of international companies’ attention could be the location for business, due to its enormous
geographical disparities and socioeconomic variations across regions in China. To empirically explore
regional differences, Kwon (2012) applied Hofstede’s national cultural dimensions to measurements of
subnational cultural variation in China and found that the differences in subnational cultures between
Shenzhen (a southern region of China) and Taiyuan (a middle region of China) were substantial. A soft
drink easily sold in Shenzhen (because of the hot weather) might not please the people in Taiyan, be-
cause Taiyan people prefer vinegar to sweet drink. Kwon (2012) claimed that culture-related literature
needs to emphasize cultural differences at both the within- and cross-country levels.

Guenier (2022) summarized the key elements of business culture in China as three Hs: Harmony,
High context, and Holism. Harmony is the fundamental principle of nature, humanity and society
and thus is highly valued in China. In a business context, success can be achieved if a company is
in harmony with the environments and with the people involved. Over or undertaking business will
disrupt the balance, and discipline is required in maintaining the harmony. In the example mentioned

previously, if the Dior company appreciates the Chinese philosophy of harmony and takes care of
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Chinese people’ affection to tradition, the negative feeling of the product can be avoided.

In a high-context culture, a great amount of information is within the context and therefore for
Chinese people, it is not necessary to put everything explicit, as the reader or audience in that culture
can get the meaning from the context. Under certain circumstances, people in high-context culture
choose their communication style as “ i % 7 (non-confrontational, non-provoking, non-threatening,
polite and graceful), but still carrying the full meaning and force of the message. It might be hard for
westerners to anticipate or follow the Chinese train of thought and flow of conversation because a
seemingly harmless statement might hide a message within the apparent message. Although the Chi-
nese might not deliberately hide the truth, they frequently do not offer it in a straightforward manner.
Given the example mentioned above, if the company knows that the meaning of ‘red’ depends on the
context, an unnecessary conflict can be avoided.

“Holism” comes from Traditional Chinese Medicine (TCM), referring to the interconnectedness
of the parts of the whole. Holism in a business context is like treating the company in the same way as
a holistic healer treats people. As Leon (2022) describes it metaphorically, people have organ systems,
and companies have departments and functions. Blood flow is cash flow. The nervous system is the
computer system, and the brain is the executive team. Hands are production, and feet are transporta-
tion. The bones and muscles are the infrastructure, the physical things make the company work in a
coordinated fashion. Over it all is the skin, the single largest organ system in the body, which is like
the company’s brand. Inside the body is the spirit and soul, companies have culture and values, and
their people are the soul. Just like in one’s body, every organ is part of the whole body, every function
of the company is also part of the whole business. A country works on the same principle, and both
south and north are part of the whole country. In the example given above, if the company knows the
Chinese holism philosophy, and take the regional difference into account, add some sour flavour to
the soft drink for northern people and some sweetness for southern people, it is likely to be welcomed
everywhere in China.

It can be seen from the above that a lack of understanding is a significant barrier when doing
business in China, and without the necessary cultural insights and sensitivity, it can be easy to make
mistakes. On the contrary, it will be an advantage to know China’s social ideology, business ethics and
management style, etc. Because of the cultural differences, typical Chinese business cultures such as

harmony, high context and holism will be introduced in the BC courses.

2.3 Multimodal teaching mode

In this section, a pedagogic approach with multimodality is explored to embed Chinese business
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culture in the BC course. Multimodality refers to the coexistence of more than two modes in a specific
context, including texts, speech, image, etc., and it is the combination of meanings from different
symbol systems (Liang & Lim, 2021). Digital technology has brought to the fore new ways of teaching
through providing unprecedented access to online multimodal resources. Various semiotic resources
are intertwined, and all contribute to the meaning-making process and both verbal and non-verbal cues
are used to interpret a message fully (Laadem & Mallahi, 2019; Li, 2020). In BC courses, a multi-
modal mode can help students to learn beyond verbal language to understand and produce meaningful
content in the target language more effectively and in a culturally appropriately way. This becomes
particularly important in BC, as many up-to-date teaching materials can be selected from films, TV
series, TikTok, as well as WeChat /moments, Weibo, Advertisement, Tmall website which are situated
in real life context with business specific discursive, pragmatic, and cultural features. Multimodal
representations can supplement text only learning materials with digital media. The advantages of
using multimodal resources have been acknowledged in several studies, showing how exposure
to visual and aural elements helps learners to widen vocabulary (Lim & Tan-Chia, 2022), to learn
certain pragmatic strategies in conversation, e.g., routines, and to develop oral skills in general (Ding,
Glazewski, & Pawan, 2022). More importantly, it gives students the chance to see how paralinguistic
elements are used in different contexts and cultures, thus broadening their intercultural communication
horizon. In addition, it helps students become more aware of non-verbal cues (e.g., gestures, facial
expression, gaze direction, physical proximity, as well as the use of pauses and intonation patterns)
and of how they contribute to integrating or supporting the verbal message. Exploring intermodal
aspects of teaching helps to shift attention from representation to communication and interaction
(Canale, 2021; Weninger, 2021). For example, Xiong and Peng (2021) analysed three types of image-
text relations in Chinese cultural context: referential/illustrative, referential/linguistic and denotational
relations. Each relation entails different ways of representing cultural values to students. However, as
Canale (2022) claims, multimodal studies have paid little attention to ethnographic research, and more
situated understanding of discourse and audience are still needed. There is still a gap in the research on
applying multimodality to language + content courses such as BC, starting from students’ own needs
and to have students’ own voice heard.

Based on the literature review, two research questions were formulated to drive this study: 1)
What are students’ needs for learning BC? 2) What are students’ perceptions on learning Chinese

business culture with a multimodality mode?
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3. Research methodology

To answer the research questions (RQs), the following research methods are used in this study.

3.1 NA questionnaire survey

A questionnaire survey of NA was sent to all students registered for the BC course at UCD one
semester before the course started, and it was made clear that teaching activities would be arranged
based on the NA. The questionnaire was distributed via the university online system and the return rate

was 100%.

3.2 Participants

All the students (n=30) registered the BC course at UCD, and all the students (n=38) registered
the BC course at the UoM participated in the study. The students at UCD had two-hour BC language
course with the content of business culture in China embedded, and the students at the UoM had 3
hours per week with the same content. Along with the in-person classroom teaching, students also
used Moodle (UCD) and Blackboard (UoM) to complement the classroom teaching. The BC courses
included multimodal resources, experiential learning activities and collaborative learning experiences.
Six voluntary students from UoM were selected for the focused group interview at the end of course
according to their course assessment scores (2 high + 2 medium + 2 low) for the purpose of having
different voices heard.

Chinese language and culture-related courses at UCD are compulsory modules combined with
other majors, such as Business with Chinese Studies, Law with Chinese, Food Business with Chinese
Studies, and Social Sciences with Chinese, etc. Students registered for Chinese language modules
are also provided with a chance to spend one year in China for a residence abroad experience. The
immersive study will enrich students’ learning experience to better prepare themselves for their future
employment. Students at UoM were all final-year students and BC is a selective course for 20 credits.
Students at both universities have learned the Chinese language and China-related culture during
the past 2-3 years. The BC courses aim to strengthen students’ language skills in a business context,
develop intercultural communication skills, and enhance their awareness of the business environment

and culture in contemporary China.
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3.3 Data collection and analysis

For the NA survey, participants’ demographic and academic backgrounds were collected after
getting all participants’ consent (Appendix). Their answers were put in Likert scale 1-5 from strongly
agree to strongly disagree and the results were calculated using percentage. A focus-group interview
was conducted face-to-face for an hour in English at UoM. During the focus group interview, students
were encouraged to reflect what they thought of the teaching content, teaching mode and the learning
outcome. The interview was conducted in a relaxing atmosphere and students triggered ideas with each
other, and for certain areas such as multimodality, they had an in-depth discussion. Episodes of the BC
course at both universities were video-recorded, and a theme-analysis method was used for analysing
the use of multimodality mode. Therefore, the quantitative data from NA, the qualitative data from

interviews were triangulated with the theme-analysis of tutors’ video recordings.

4. Findings and discussions

4.1. NA results

Students’ highest-priority need is identified as employment, as shown in Table 1. This is in line
with Kardijan’s et. al, (2017) target analysis that students need the knowledge and skills for employ-
ment most, especially for final-year students. This result is also consistent with Guenier, Wang and

Xing’s (2022) findings that students need to establish a career after they graduate.

What motivates you to study business Chinese?

other reasons
interests/hobbies
certificates

abroad study

employment apportunity

Emyear 3 Myeard
4 6 8 10 12 14

=]
]

Table 1. Students’ needs for learning BC
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Next to employment is the Chinese people’s behaviour code when doing business with 47% stu-
dents regarding it as the essential knowledge to understand, including understanding Chinese people’s
ideology and philosophy, Chinese people’s attitudes towards work, time, and collaboration. Only 13%
of the students had a more specific needs to learn about the modern trends, market, and societal fashion
with a developmental view. Students were aware of the importance of knowing the Chinese business
culture when doing business in China or with the Chinese in international companies. Therefore, the

Chinese business culture should be included in the BC course.

Which is the most important aspect to know while doing business with Chinese

20%

20% ‘

m Chinese people’s behavior code
= General Chinese people’s personality and characters
= Chinese people’s attitudes towards work, time, and collaboration

Chinese modern trends, market, and societal fashion.

Table 2. Most important aspect to know while doing business with Chinese in students’

perspective
Not a priority | Low priori Medium priority | High priorit Essential
p y p ty p y ghp y priority
To understand Chinese local ) ) 1 14 3
beliefs and ways of thinking
To understand local society ) ) P 13 6

culture in a professional way

To understand the short business
conversations, news, reports, and - 1 6 15 8
related messages in Chinese.

To use business terms in my

everyday professional life. ) i > 15 10
To dehyer a spgech related to my ) 5 9 9 5
profession in Chinese.

To follow professional develop-

ment training courses conducted 3 6 3 10 3

in Chinese. or the Business Chi-
nese course

Table 3. Learning needs rank for the Chinese Business course from students’ view
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According to the ranking order in Table 3, students need to understand the short business conver-
sations, news, reports, and related messages in Chinese, to use business terms in everyday professional
life, to understand Chinese local beliefs and ways of thinking and to understand local society culture
in a professional way. Surprisingly, “to deliver a speech related to profession in Chinese” and “to
follow professional development training courses conducted in Chinese” were relatively low. This
is probably because the students in this study have learnt Chinese at the university for two or three
years and thus are competent and confident in their Chinese language. In the open-ended sections of
the questionnaire, students added that they need to be able to talk and collaborate with colleagues of
diverse backgrounds, to have sophisticated conversations with boss about your performance, to use ap-
propriate courtesy when communicating with professionals in China and Chinese speaking countries,
to network at business conferences, to create a company schedule, to create a company website, and to
look for profitable businesses and/or improve identified businesses.

As for the content of the BC course in Table 4, culture lecture is ranked on top of the list. Indeed,
students need the Chinese business culture knowledge and the skills for business communication.
Along with language skills, they can learn the combination of culture content and language used in

that context. This can be assisted with content and cultural workshops.

Table 4. Culture teaching methodology in Chinese class

Culture teaching methods Total Percentage
Culture lecture and presentation 13 43%
Along with language learning 8 27%
Workshops (separated from language content) 6 20%
No special culture content in my class 3 15%

4.2. Multimodal mode for BC course

Based on the NA survey results, Chinese business cultural elements and social culture in a work/
professional setting, etc. are included in the content of the BC course. To introduce these contents,
multimodal teaching mode was used. A purposefully chosen selection of clips cut from films, TV
series, TikTok, WeChat /moments, Weibo, Advertisement, and Tmall website was used as they pertain
to the different genres and are characterised using Chinese in business context.

Qualitative data from the open-ended question on the survey were collected for students’ views on
the use of multimodal resources for BC learning, which was reinforced with the focus group interview

at the end of the study. The positive impact on students’ learning were reflected in students account
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that “Multimodal language resources are fun and funny, but it makes it easy for us to understand and
as a result, we are eager to learn more”. Different voices were also heard from the comments relating
to the concern of “too much information, distracting, fragmented” “too much time are digital devices

are bad for health” .

Figure 1. Live broadcast Figure 2. Business dinner

The students value the multimodal mode as they can get hints from colours, facial expressions,
online live comments etc., as shown in Figure 1. Referring to Figure 2, a student commented that “From
the table arrangements, I can tell who the key figure at the table is and who are subordinates. From the
subtitle, I can tell who the guest is and who the host is. I think it is a great way of learning.” Students
enjoyed the multimodal learning experience and considered it as helpful for their understanding,
including the language used and the cultural context. The access to Moodle and Blackboard is also
helpful in that students could preview and review, which made their classroom learning easier. The
affordability of the stable internet access was another factor of why students enjoyed the multimodality
learning experience.

At the end of the semester, students at both universities presented their business ideas in Chinese
with multimodality of images, sounds and PPTs. They regarded the added roles to a student as a pho-
tographer, a narrator, an actor or actress in their own advertisements, and an editor, etc. enriched their
learning experience and the skills gained during the process are useful for their future employment.

This finding of the usefulness of multimodality is in line with Valeiras-Jurado and Ruiz-Madrid
(2015) who claimed that gestures, visual images, linguistic, paralinguistic and kinesics features are
often combined to persuade customers in business. All possible aspect that could enhance the com-
municative purpose has to be considered including dress, move, look, and even walk (Vishnyakova
& Vishnyakova, 2022). The findings are consistent with previous studies (Gilakjani, Ismail, &
Ahmadi, 2011; Zamzamy, 2021) that students are more engaged with digital technology and frequently
delighted to use the multimodal resources which enhance their learning experiences. However, the

multimodal pedagogy goes beyond the superficial voice and colour, it is the teachers’ work to engage
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students in more in-depth critical issues to communicate messages to audiences. Teachers need to
encourage students to analyze critical features of proposed texts and how they work with audiences.
This involves the strategic insertion of discussion of exemplar texts into the teaching process in such a

way that student autonomy is not limited.

Figure 3. student presentation on Figure 4. student presentation on KFC business strategies

Students engaged in BC language learning activities in the exploration of the complex array
of semiotic resources that contribute to the meaning making of the message, but within a wider-
ranging syllabus whose goal is to promote overall communicative competence. The BC course with
a multimodal mode offers a great opportunity for students to practice and enhance their awareness of
multimodal communication in the business context.

To answer RQ1 on students’ needs for learning BC, students put employment as their top priority
and next to it is to know the business culture in China’s context. To answer RQ2 on Chinese business
culture in the BC course with multimodality teaching mode, the quantitative and qualitative data
demonstrate that students benefitted from the multimodality mode in terms of the language used and

Chinese business culture.

5. Conclusion

This study has identified students’ top-priority needs in BC as employment and Chinese business
culture, which informed the BC course designs to use multimodality to introduce Chinese business
cultural elements. The multimodality mode was welcomed by the students in that the images, sounds,
subtitles, etc. opened multiple channels for students to digest the information. The added roles as a
photographer, editor, narrator, and interpreter etc. when doing their own presentations trained the inte-
grated presentation skills which they regard as useful for future employment. The future research can

focus on choosing the right amount of learning materials and the adequate media to avoid distractions.
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Appendix: Participants’ bio information

Chinese related modules taken before
Year | Major besides Chinese language (listening | Chinese proficiency
reading speaking written)

4 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
4 Commerce International with Chinese Ch%qese cconomy related; Chinese HSK 4 or equivalent
politics related
4 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
4 Food business with Chinese Chwese cconomy related; Chinese HSK 4 or equivalent
politics related
4 Politics and Chinese Chinese politics related HSK 4 or equivalent
4 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
4 Commerce International with Chinese Chmese economy related; Chinese HSK 4 or equivalent
politics related
4 Politics and Chinese Chinese politics related HSK 4 or equivalent
4 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
4 Commerce International with Chinese Ch}gese economy related; Chinese HSK 3 or equivalent
politics related
3 Commerce International with Chinese | Non HSK 4 or equivalent
3 Commerce International with Chinese Ch%qese cconomy related; Chinese HSK 4 or equivalent
politics related
3 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
3 Commerce International with Chinese | Chinese politics related HSK 4 or equivalent
3 Commerce International with Chinese Ch?“.ese cconomy related; Chinese HSK 4 or equivalent
politics related
3 Commerce International with Chinese Chmese cconomy related; Chinese HSK 4 or equivalent
politics related
3 Commerce International with Chinese | Non HSK 4 or equivalent
3 Commerce International with Chinese Chmese economy related; Chinese HSK 4 or equivalent
politics related
3 Commerce International with Chinese | Chinese politics related HSK 4 or equivalent
3 Commerce International with Chinese | Non HSK 4 or equivalent
3 Commerce International with Chinese | Non HSK 4 or equivalent
3 Commerce International with Chinese | Chinese economy related HSK 4 or equivalent
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4 Commerce International with Chinese | Non HSK 5 or equivalent
4 Commerce International with Chinese | Chinese economy related HSK 5 or equivalent
4 Business management with Chinese Non HSK 4 or equivalent
4 Business management with Chinese Chinese economy related HSK 4 or equivalent

4 Chinese study

Chinese economy related

HSK 5 or equivalent

4 Chinese study

Chinese economy related

HSK 4 or equivalent

3 Chinese study

Chinese economy related

HSK 5 or equivalent

4 Chinese and French

Chinese economy related; Chinese
politics related

HSK 4 or equivalent
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22 HIERE

TEIFEADITEHT, W RS H AT, SALRERKBIRERR, &K MA LR
WIEMAE . PR SR A I R

2IARMEIHAR

AWFFELL DA P R4 LR K1 BE (5%, n=7). K2 (6 %, n=9) &)L hxt%, HhHZ,
WA 8 Hh . FEEUFIEIAN, A 1 A4LEFE IS, REHBMEBENEN 15 £, B
BIE AR b SCARE R, RFRRTE Y 2021 45 12 H &2 2022452 A, 1/hed/ ], JE8 JH,

M T —E R P SCIERE, (HoR R G2 I DOEDFS AT . IR AET, 404l L
HESTHOM T, R P SO SR 5 TAEE K, RS AR, ZURpRE R (OUE
SREEY BRI, R RARRRGR S, S/ NE—AEGL GRS RA T IUE PSR
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REHIRR L IR o 50, ERLOIMOR, ARSI P = T o3 W 7
W UG ), HOEM AT

® 1. WEAEEIT

PRIK F BN ES Prgd D)
H—iR PREf, NI FENE HE aoeiuiiyw H A
B —— =, KkA BT bpmfdtnl ol
5= BIRERILA T TR [A] A [a] gkhjqx P2
EAURN PUARA H PSR Jim) H 11 zcszhchshr LR
HHIR PREIA 250 TRy ai ei ui ao ou iu e £
VAN BRKT Ig =50 ie {ie er Z
SR fe =1 = TS an en in un {in ol
EYANES AR RALZRAT T ang eng ing ong T %

P NAR R B LIIRE I AR S 30730, BETRIAMIE, 5—6 X 4 LR
RN 15 708, Kot s 4 30, W AL Bl hE] . D], B
POAARFEWITE 10 080 AN, e —IHEAE 5 Im, FHm—Iesimsh, I NgE, %
fifer s, T AR TT

3R FIE

AWESE FZR S, 7 BRI ARSI HERE . AR IR DL
o) WAL, HOMRRC R Ol e iR, MR, 4], SR AL, idx4LAT
RO, MR AT B And B, e 3 A ARERMERIZ L, MBS T R A
Hsl)E 5 PP TEB IO, Hdr, 3 M SRIEATHIFE 2 Lo -

A6 %, B, HRE, M DUBAESE, YRR, #TS 5.

B.5%, J/E, HER, AUUEFIERE, ANEEIITOPHG, TS 5REE.

C.6%, b, Hokd, RKEMNF#ID0R, ECH515 N2 5IREN 3.

RS FEOR R ROk, RAEDWES . UMDk L k.

1) DRSS e E AT Zh T, BN BCE I 2l LA T ST sk 4L R R e ¢
TN, BB TRIREIR,

2) WRICT TR AL X EOAE SRR U YDLTE SR TIC R,
EE T RMEI,

3) HIWYIR - N TR RS SR GBS R, XM TR DR,
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Ui Ast, XA TR FIEIE.

4. HiEmR 5 o5

4.1 Mk e

MR WER, 2 ETEIRE TG S S5 T 5 Ao NI % 2 B ol oy “ARG” “—
g7 CREET =26, b, YIRS SR S MBS AR A AT LITERLGR RS, BIVT IR PR, JF
HEIME D " Fon 5 BN A AR, RS HeE TR RO, (EE I 1]
WA TER 522 b “ANGET 2R 5 0P N2 R it e U S Ber DOy, LR
TFEES R REMEICREICR T 3 A ERER N (W3R 2),

MICFEAE KT, 3 # oA RAHR ] DLAS M e PR AL TG Sh A R /Y 5 20 ph AR FRide i o
o IREFT BYIEOLE EE 51%, (B MTRBLATHE 42%, CANEET BYIE DL EE 7%,

CGEIAT YRR S S R R DU s AR RIS CORBEEE” BONARE,
BB AREET fesks ek B R LR, BRI GE s AT BT
Ble “RMIEHR” “WrE R BT REET gt

R2FEFEHREVRIERRK (MEYE, n=3)

o SRR S AV N2 T TR M
PRELTEZ)
A B C
L4 1R4F 1R4F 1R4F
B—if SR R4F AT AT
SRR AT — ¥ —
¢34 1R4s 1R%s 1R4s
R BT 1R4s — —
181357 AR4T AR4T —
N BN R4 — — i
=R BN RLT — — %
81357 AT ARt ARt
L4 AT — AT
EAUNTR SRR R4 — —
SRR — N — i
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PRI R4 — B R4
SR AR — i — 5358
SRR — — —
W oK — Ak ANk
SNER AR (355 R4 R4
{1830 (35 (i35 (355
{1820 — i Ak A
ek SR (35 — (i35
kB dE R4F R4 R4
W oK — B — B — B
EOYANTS AR Rk — B R4
KBS — i — B — B

4.2 ke

PR MEIE R RICTR T 15 A EEE WOIR T DU RO oL (W 3). feseik
A DUFE, ATRAL LR, St AT — BB ARy ], O P e se LY, B
SEEITEPHF A B IEARSERUN, AR THIR RB s S 2 I ooChy S, (H
S SRR — ORI, 2 93% 2 A BERS R AR I U 2 el il e L, O ELRREE 3 58— 3l ol
DRI IE I

TERARRTY, ZOMAEREHCE BRI, X2 A2 I T RT3, RSB B, A5
=PITR, BOTERRICE s RS, W or e AT ST, OB AR RN A T R
R B ORI E A A SRR AR IR AR B NAE, 24 85% YA S RELE
WU S — i R T SR R

R FEFENREVZIERR (EHYE, n=15)

SRR R 2 A B
—— %m%fﬁ %m%fﬁ
HOTA TV TPt
H—iR 15 10
R 14 8
=i 14 13
SR 13 12
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B 15 13

NI 14 11

HEiR 13 13

EANS 14 14
4.3 HUHiFR

I BOM YT, JA D Es hic % B RR IR DS BOMEAT TV AZ R . 5 —, fE5E
R s, AEERE MR AAE PO BO0 RS B IR E WSR2
PE e A R A, AT 5, BUTMAY “S 07 EREIRCRIT
AR WEACFINEL, TR, AT RERE DN ILIE S BLAE SR — R, AR IR
Wi En, T HIESI S AN AN “O4S7 MEZREA K. =, BNRE, BHE
Ko ARSI “ A 2 A R R R B, Ha ik B R I RS,
XHRESLRIEN ARG R B B0, FO0&E, EIEFEMRN, FEaER 7 AR FE.
DUEAKT S ShECRER R BT T BOR R, B TR H, RBARER
T RN

5. ARG EHFEW
51 RS IREFED

IR BON TR, FATI N, WOERATLME R —FBeeimsl, ek (5—e 24
L) EEIEFAR . AHABEREE SR L, ORISR BTG 3, 7EW5 AR T 107
AR B2, 7Rl IRATRB, S BB RORNA, ORI A A T
W, T E I ER O PR e b, RS S KAl FAT T, mT UK R
#or “FIMET, DAPRSCR A5 sUOR R A RO A I 1 RO R, R R RURIN ), A
K. BOTOUAERRRL, $ETHALERY S~ %

52 R NFHZE

IR BCA S AEIRIC S, BRATRM, EmfL L¥reh, w4 —e ¥ 4)L) &
ENETKCPRE T2V B8R, WA RLTE AN —F, 47808k, NI, HIHX
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TFHAE AR RIE 10 73080 AN . FATE, AT I W& skl o B0 g . B5
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53 RS EENEN
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M TR ARl B R M B N AT, JF HRES B A I B etk A,
IRAIE BT G2 A R R, T 5 B E AR . X N B R . 22 > N AR
S, AR MORA R, EEWEMIRA T, eI EE A R 2
[ 3

54 RS HZFITAH

e AR B2 i, AR5 LA A D D BB B . AR A 5 > A D B R A
TUIEAT, EAEET, FATAE, MR 0 SR X AR A SR A By, A1
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A CHIEXANT . MEAEA T AR 2 I A7 gy, Al B By A o S TR R 3R 22 I ) 4
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PRI E TSV B4, B IR A Bl

S22 3Lk
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Practice is the Source of Creativity — A Case Study of Preparing Three
Teaching Materials for the SOAS Students

Feipke e BINE TR
— AR = A B 81l 2 e 4 B M 86 )

# 7% Yan Cui
3 K 5 E3E 5 School or Oriental and Africa Studies, University of London

WE: AR XK FTER TR ERFRERA L E@HIFaE]E ), Q615 T LA
RIRAR, BFE A S HM EARBE R S AR A EMF ERAGE 2, RBEH %
# (Jones & Richards, 2015), KX A BARRAZRE | = RKREM GG E % BAL R A B, THHIF
HEP AR E@egeld MR )RR T ER, ik = ABM L REFRAERT KR
Fromeg 2 a4, (1) 2FEX)TL Pollard 154 (1982) &% 49 Colloquial Chinese { X35 7
&) (2) £ (2009 ) €)% 69 KA /) #5441 Elementary Chinese Listening ({ SR 35 2 w77 7
RAZ)) 5 (3) E& (2009) €% 89iRA2 L 0] % 4t Styles of Modern Chinese Literary Language
(P BRI EZ KA ), AR LI ) BRI B4 4] % 2 ok b5 F A v 3GE B IR
AL, XARIAE D PR GER TR SO FFIR L,

KEEW: HFEKR, 2, RESEMASH, L5535 &
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SR A SRR . BOMAIE IR T Her S, X0 Sl iR A0l A ATEr R
Mo Boa R BN RTIRA T fREUAT R MBEE S G A gs, R BRI DR s JOR B T
W BEAANE . B IR HERN T RHATR REmRmEECR.

ARSCLAAS [N 200 5 ) = A B0 B BORER B, N BORIO RS, FTRIBT IS ey
T, PHSBUREIE k. BIFE, . . WESTTHEEUTEA A g . R E
PP TR 705 065505 1 B S R ORI T T L = ) 38 508 F GBI D0 RO 2p i B it . 2 1
A RESR S HE, BASBONRIEIE IR0, NS a R B A BT 2R
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2. Colloquial Chinese i iEIE ) HMEIEREIEERER

Colloquial Chinese (I 15N G Z—MAE I Z AT AR 2= Be S kI, Bdziis,
M2 2R S HCAIRE SR . 278 H = TR IR TR O AR B R L,
TEARWY R EAZ DR R 2 — R S A2 I — 2 X EHM BRI B — 7, BRI
5, EBEMSEIHBOR =+ 248, IhATert o Bh B RIZE RS T 224, 12
MAAR2EE Z R E LT, RIS B8 U FHEBO 2 X 200 4% 2 B3 ) B Bk

2.1 MK, &it. FHE5EEHR

CDURTEY B A SIS R IR T AT SCR, EABM RS, POCRA R L TR
FATR IR 2 A T ADGE T A . JESCARSRIEDGE AR, E3CZR-~], HIPFE Bl C
oy POCEE, fATAS, JyrEtesa o B W ARDUE TR, £ H BOTE R R kS ) ok A
DUFARBRPES . SE0h, HREIIT . TR FIERE 5 m e R A R 1, SRR A 7
Bod 5P EALWIAL, 0 F IR AGR, S 2E, S dr g, A D 245
e B ARARIRTT. AR A SERE . KUBREARRAY R k. ORLULRE . 2 E
ARSI, AREER (48 3,875 Z200) ke, R 1. 1 RIE 2 23S BL T Okt N AR
AREEHE

F 1. (NENOE) BMEEERER

IiH BT iR 1B G 3L YHE 1 | X 2 ETs >
ML 728 1063 134 107 20 22 30 9 78

21U CBUE ITIEY W TR OERN Z &AW PTATIH , 1 728 N T34 T A
REGDUBEIR R,
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B 1. GUEOE ) B RiESMIRE4IMES T

LANGUAGE POINTS AND EXERCISES

1063

134 107
I I 20 22 30 9 78

[ ]
& S 5 5 5 5
S $ $ & $
c‘,‘% & & &Q% <® & & &> &
& A R oy & F

Nt éy' & QS <§ Q < 45 <
< ) (@ & <

¥ N

S

B LRI T B RS ORI A L ) R (LD AT SR T ED) . Bkt
AR, BRI BRI, PRI R RS, R Sk A B X
WS EETRSCN AR . JCR R SOE X, FRASREEC AR BT, . 55 =R
FISCH 147 4, B EIRESCH 382 ANF, MAMNAH —E B i 542Kk .

B 2.(UERIE) #pdh=z, "\, mdttsit

CHARACTERS, WORDS AND SENTENCES
1320

S & S 5 5 S 5
- ¥ > & & > a3
& & & & & & & &
‘ng (J?g) <,13§\ Q% %&Q* \Qy c._‘,é) 47\@% sts-
& 9O © & & Q S S
O qg’ [
S < 5
& N
& &

2 TR L T A R S R o) R R . R R LA — e R R A, g R R 4] A
SECR 1320 4 o BRI B A — @ BRIk R, A 2R I E A 2R T RSB R
549 1~,
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F2(NEOE) EEHRS0IRE

S5} 2] /T
%%%A%WMA ----- , AE2RFERCR T2 L.15p.148
(2) Rk gﬁﬁ%ﬂ@m,&m%mﬁHL%Tﬁ,Eﬁﬁ%,ﬂE%Lm%Iﬂp@
(3) HaZRzs Ha2 | ZEB5E? IR TR 3 2600 1 L.9p.72
(4) %E%{% Xﬁ%*&T, ;fgijDJIJETD L13 p121
(5) JLwnwy ) | TR E S, eI T L.11p93
(6) MIETHEF]F | oo RATIZ — SEPRAGEAC TR, 36 G R R Bk et BRI, | o
T i G ) Pl A L B I BRI AR TE R T, - SOP
(7) ik S L BT A 2 MR EAT 5 SEUS LUS AT 2 R AT L.11 p.100
(8) ik N T 2 IS IS BB T A E A T L.15p. 153
(9) &k PRIX 2 MR, A4 ASE THRANRIIA L.17 p.180

ORI E SRPURA R, A T DURRY IO M 7 SO EAIS AR D L S
3k, VLRGEE RIS R R RS I Rk, W TR B AR R sz, R 2 TP
OO AER AU . fedeeh, BN Bz B nh s, WM TR S, i
FREL, AR, (R, Hid, S, AR Z RS AR, i L #0m R 1
AR, FESIER, XM, BB S T, SR A 2GR SO Bk R
=

— 1 1 3BT FAILBN SRR BRI AR VT BRSNS TP Y
FUR, TF% . TR S A A SR A

— ) 2 S B A — MDA gk Ll B T HLEEE RN RR T [ OAR R A SR I, Aiis
BEAEIL, (ERERIRAAF R RSN Ty 1] 2

— 1 3 A H O R BN A 5 25 3 SR D I U R AE XS SR AT 1B A B

— ) 4 XIS A O S AR I . AR IRE R 1R EOCHRRE .  E R SRR,

— 1 5 A C— P AIEXB NI ERERIXE . IRFORE, JoAry 28 5 R BT
REL

— il 6 2k A EM N EJR — IR EE BT BESCP AT AR AR
FIBE TR F R R, WITIR B TR RA B2 T A ke B SCR R B 2 B S R IK 1
B

— B 7/8/9, M A A T RINER, ARESE, MR, iR
ESiOR
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2.2 HInERBH R BFHEEEHEIESN

AT BB SRR — BT R BRI RE T . A BT RIS 25 ok 1 75 vk
FOMIKENHer H AR HE . X BLE Y60 20 AR AR S et & RS BAR 7 20K
Her AL BEREER AN S B Tk B (1) PRI, SR E R XU
Azt AJBEL JESC, A SRR IBOR R U e O PR A . (2) SR B R AL BR
Ry, BRI R MIE. (3) BUEAEMA—, = A4l RagitFEsE
WAESS, BRSO R TR, Wt e S R B B A B e T A2 A R T i, ib
SEEIM—XTZ I A Bk, XA E RGBS 5o B PUB LT E . (4) FIREE
P RBNZRA 257 A MM BT LISMTE 5 5 SCIOIR, SR B AR A e R R . A
SCA RIS (b NS BARAE LA T IR b U 22, JEHGR R AR SCAE ., 2
F. K EFMEENS RN EAE, TS b B, 08 H s, Xt 20 Ees)=
AR SR

& 3. BIHTIEGE A 201

Heorik H-S A + 2B

T, BERES , s AR, B/ GRERESC ¢ 5B IR
X R A B s /R T— gk I AE EIA A
AN LS R

AR .

LA, #d%, PR, A, iEk, A

2. AR SCET, 1A AN — K AR B AN [
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4. 5 [ ERE M ORIy
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Wikt W3S

7. WYEH 5 2N
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IR E Rrs

FHBHRE 30 2 ANWIRR, ZUrEIASE, il
HEHRE S, oI, ik, AR

BrLyIISINIANSS

ARIGERIC T EBEG, H

HHEPEE

SRR, FHERA LAYk SemUA#Rs, b
N7 “Pigel (KR, MAT, “FE7. “BAN7 “T
A7 AR HRERT AF, MRS R AP E A DL

AL He ek

MAERATRRR “BiE” mialil, DL gk, Bk,
MRIRIG ML, M HPR T NRATE, FE4E Xt b
UN:OLI 8

HEk

R RSB S A S, 0. ik “IRERE
LR ” W EE =8 & =87 {U3ES 2

HIE

1. ek, A

2404 AL B, C = A—/NH

3. AHEFER AN NG, LA 4k ) kB 1y

e AR B /NMERIAA A RER H SO/ NSRS ?

B Xt C Ut : A [ FR/INER A REAGER H /M.

IR ESC RO E TR

T, M, . A BR S A Hh E] R B R R Y
SR A RE

IR

122k SRR

2. Z AR AT LA A DR B R YA e R R B,
ﬁi%%%ﬁi&ﬁ%%iﬂ%d\ﬁﬁ% s WEAE UL 5 5 ]
3. WA O)E TR MR RARAY / 1) £ A 2

4. i B NHRBE IE 0 0 B 2 A T8I . ) BRI Al Y /
(7 H O AREMRHL, Ul IE B P FRAT R i ——Hik
(BOMAHER AT, TAARE/N 3" DL a0
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AL ZE TR ek

BEL TRy, A0 YR CUNHEILT RPERR. BETh, Rk
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A TEFE DRIk
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HOMAR A Z RSN AR s T, WA A RO sy,
s KR AT FEPR /S TR BC A B 5 BRIEE 5 L LA
R T AR 225 - C BRI 5 15 555 % T i ] SR A B
SRR S SRR

TE LERAPI U TR B PR ZT0E RS, P BGRab il T W, L BRI
“FOEDT, CHENET K HEEEET AR . X TR AR Y S KPR B T
E R TR

HOMiE S S SZ PR AR, afirk o SRS, #es Sihats), Wl T Z0in )i
EPRANE ). BOTEITE ZARIE R R FR, LM EUSGE SRR e, —LHi
AL aTIE A B "B Mok “EFREET. ARz ST L R
IIESIC

12| A

2.3 FAZERMIFHER

ARG ERL H B SECAEA K, @SB TR T BN e Y. b
MR AZ PR . Wil @ideik, srid HIEGE )y, PR ERUSA K& DiEI %k, ZUME XS . )2
. SCHE R Wk, BRIk H RS M HDGEL S, RSk (W 8
HRE) A CHERE ST, RURARLS

A —ta)E, ZFEEALOANTFERESYE, R ERIELL “F7 RS B
AR T A B BERE DT

Pk, WE5%R, —REENHAAIN, R LU BRI, S50 Bl A s B,
AENEIN ) 22 RPOEEYR AR RS, 4. #€ T’ung & Pollard (1982: 156) She told me that her uncle
left for America by plane this morning. PR, A AR “ W2 UFFR M BURA KR 3 5L
AETRALE T B AR Bl IR TR BURUE G AL RALE T .7 X AR SR ) B A A
>JT “means of converyance” : FE KA AFIZAK” Tung & Pollard (1982: 84) AL / fA)HY
Zla. it i, DA B R DUE A B A IR, AR A BHRNZO b VR R A
AR EARRBLZSER T, WAE EIRR BB, “A RN iRk R, (e
E” ZiEESEE, 77 FORE. XADGE TR TR T N 2O SR TS R, T
SCHY) AR W2 BT Shin]— ot B TR AR TE R R EE Z A . R R IR AR EE T
TR B ) —F 45 74 1) R A A AR A AT [ R DL SOl 2R sl i i D BEVE RIS 2By In) @, 7
e 4117 SR U T MY S E I R, EOE R AR X SR A R R ) TR X
R FEIEHIDGEDRE RIBMZTE, 1 (de), 13 (de), Hb (de) D) rhaaA: e 3R b+ 7 THI
M TARKAOMERE . B SIB (TEBM BLTA DUES S IPEE U, X HEEH
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TR ATFAEE) -
(1) “BRF _, RAWEGRE
(2) “eeeee o MER _, WERAIED, thICEFALF ! (T'ung & Pollard, 1982: 287)

(3) “WERMIMFEH () EEMME () BEE () =HR

(4) “REANFRRERAZRERITARAFEE ( ) ? RMEEEEE ( ) 159 (T ung
& Pollard, 1982: 177)

(5) “ﬂﬁ‘?&é@iﬂ% HA () XAWHF.” (Tung & Pollard, 1982: 216)
(6) “fth () WEAEMEE () A () #i#Eif. (T'ung & Pollard, 1982: 63)
(7) 1&5@??1@%7 b2 7
(8) “REMSER A XIEE ?” (Give both affirmative and negative answers to these ques-
tions) (T ’ung & Pollard, 1982: 217)
(9) ¢
& Pollard, 1982: 241)

Hoah AR E B, RS 4R — 2 B R AE I RET L 2, BT 255 Rt A Ak i
iR,

‘He walks very slowly./He walked to the door very slowly.” (Translate into Chinese.) (T’ ung

3. Elementary Chinese Listening ({ IUEERMIT IRTE)) B84

XA SR DB B VT S HO A SCER 78 2005 4R 5 MBI, FlA CDUETEY 3
AR, BEesAAelr ERMAMERT, A RS ML gl FI ORI PTAE S

3.1 RPN E SR

WE LRI TS 505 8 TR IR T L PR #2% . SOAS W T W IR HE A W Sk ek, HELW
ARV A B BRI T W AR B DUB AR —#42, SEHOINERFTEL SR 7] 7, (HERS1X
MERERTIT, BTl fig, Wr D URE S B BE . BIEsaiEsb Uk, TR E— Ik, (s
H AT, 55E AT, BRICEAE, BeERE. A B2 B, (R
fifeke, Wr S BOAATEERE, BB AAELT
2005 4, YE#EAE N SOAS-UCL CETL (Centre of Excellence in Teaching and Learning ) i H
—5, Z5E R CRIRRIBUREH ), Q1% 17X B8 T 20 31T 2009 4E Hi kit
R ARS= B 26— B N EERDUE TR B g T 186 o IR NT—0F, BB 0L ] 78 4 kb
IR SR, T, PR,
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32 rAhMB BRI, ®it. &1, =

Cui (2009) 5 AW IR B B2 i ke As it AR AR, ANEFS B ARSI & )
JESC, R MR, SEROR AT 55 2 2] BT kB ks /2 TR g, S ILEIRDE N (BLE R
WYt R, §ORIENC R NS S SO AR, oiin) (IH4080A ) Fogn B il 515 2
P iE O L RE

PRASH T I RPRL NN ZS . a0, ABE L B, KGR IR, TR BT 55 2R ) W SR,
B AR . P B & S SCE AR SR URAS 45 BT A W ) NS RN S AT 55 5
TR, SRR ECFERAEIAL (22 ANFEEE L 2 MBI, 2 AR ) . BREE —IRE
A, 5 TARRNEE = iIRE A DU Stages, Stage One 2 15 AR A WP 2k~ 8. BER)
F RO A S TR, Stage Two J&— M XHEFIARIFMIES5 252], Stage Three J& W R3¢
NAT54:>), Stage Four J& |~[n)H,

TS R R W ek H S

B 3. =&k, 8. FiAFE. IZGHE SHEE

CHINESE PHONETICS AND PRACTICE (TOTAL:823)

Phonetics 4 (ii-in) [ 21
Phonetics 3 (u-ueng) _ 119
Phonetics 2 (i-iong) || A ¢!
Phonetics 1 (a-ong) - | 250
1-100 Numerals ||| A 100
Practice _ 52
Initials, Finals, Tones _ 61

B 3 RaR T —RaiEg ] NG H S8R, EEadsseE, B8, A, =&
HRTRE R A R 1 % 100 B980T
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E 4. 1BF WISk E

PHONETICS PRACTICE (TOTAL: 231

VOCABULARY)
Repeating tongue tones + meanings
twister) (countries)
5% (12) 13% (30)
P1112y6110f1/0["g’60(1)"31 5) Pinyin * I.neanings
(cities)
13% (30)

Pinyin + tones
{Chinese cities)
10% (24)

People’'s names
13% (30)

Tones (Chinese
209cfultlez45]

B4 JEBL T AR — IR A 2] T PR A R SR S B P B F NG H , AV A&
RIS . REGRSMES 2 Wriail (EFKAHRD 5 WA A SO E 5K A4 0K Wrid]
I ORI ARR) 55 WP Lok Wriais ChEm A4, 5 gt e s Wi
I CREBRTT AR HEPAERE; Wrisil (N4) 3 (5) HEXAT: WAL g5, R
BG4 LUN 2N b i B AR ZRSIESS (RIS TR SS25 3] 75D -

1.1.1. Listen and repeat

1.1.2. Listen and repeat

1.2.2. Listen and write down the tones and the English meanings
1.2.3. Listen and write down Pinyin and English meanings

1.2.4. Listen and write down Pinyin and tones

1.3.1. Listen and write down the tones
1.3.2. Listen and give the English names
1.3.3. Write down the missing words in Pinyin

1.3.4. Listen and repeat

I8 SOAS R—DUE W F7 U4 A =PRI 02241k, 5 — BRI & 22 I TRl o0 20 i =4
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STAGES, W IR5EM—1 STAGE %:~) . %1 STAGE WA ZFAE T 1%5>] . 40, 1.1.1.
PR —IR STAGE 1 55—

1.2.2. F/R5—i4 STAGE 2 5 i

1.3.4. F/n2E—i5 STAGE 3 45 Uit

T VT U R IE TR Y o

B 5. AN sHmE (L “” ARLAL)

DATA OF THE LISTENING MATERIALS

= SENTENCES

= DIALOGUES

= PASSAGES

= QUESTIONS

= VOCABULARY

Bl S 20T bbb AR B BLART H K H g, DR AR T . A iR F)
S =R, BIRPA A STAGES, 434l/&Wr 15 1~ 54) (STAGE 1), —3£330 45 I 14>
X (STAGE 2), —3t22 45 Wr 2 4AME3C (STAGE 3), —3£ 47 4~ Wy 10 4@ (STAGE 4),
—4£ 220 4~ FIROTIE 40 DA AR s —3k 830 A4S, BRIINT S AR BN — e BUR R .

6. {ES 4 IR E

TASKS (TOTAL: 1,411)

700
272
] . ]

Listen to the sentences and Listen to the dialogues and Listen to the passages and Listen to the qustions and
complete the tasks complete the tasks complete the tasks answer the questions
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K] 6 J& 2415 58 B DU STAGES J& 2258 B BIAT 55 25 2 Fh 2 I AR 45 25 20 &, R 1411 4
k>, WK 4 PR, B REEE =R, BRI S %) A A STAGES. STAGE 1 /&
W+ AN B S S8 BRI AT 45 25, 55 — B2 IT J5 BHIRAS ), B R OR T e LR R 25 )
STAGE 2 J&Wr 3 Jm 25— & B9 B AR B, STAGE 3 S W AN SR 58 l— & B0 4 55 45
2], STAGE 4 ZWrIf PRI +AnliE, XA 5 uiss &,

F 4 ARBUEEMITNIRE) SMESHEE

UiES W BA/R) 5 AT 55 Wr XS AT 55 | W SCoE T 55 T ] R 7] 255
o 700 219 272 220

3.3 T MBI RAE 552 5125561

Wy A e S N R FEEAE th e L AT, R RSO It ) A R A ). 7
PG AHERE SCH, EE RS R8PS (Nava & Pedrazzini, 2018) 4427444t
YL IR T S AT ALy, 53— T S8 i [ i 5 SO KU I ReAt 2 Hognih
PRGN, W 106 vh AT 55 25 2 U T AN SR e W . 2 Wi )y o 3 [l el 2253
AESEUT. SRR, W, [ SRt 07 I R A . it “ART ) E RS )
KFs

BRE A, TR AT IR E S R, SR BIREE, Uk, &, &
Pi. PREE. WEFIRESIRREIR , XL AR BT 2R . R RZOm, 2 B ) # vk
SN IR AR AR ) . a0 AR TS ] B, AR BRI R TR
AR GRNE, 3Rakik) 5 UMK T2 ) BEEEIR DIrF iR . AR R BR T
W], X AEENCANE S RNE A B RIS ) 2 A ) DA GH R T A 2 XY
T I RE

R 5 AMAVBERIT HIRTE ) BTN A B ZHG

PHONESTICS | Wi ZfEK)n 2T Bi/Rede 2% B (L)
SENTENCES AT YA B LIS SEA R L, Fafsr ARl EAE—F. (L22)

B : EMEZDRIECHAMI - PO N5, B, T E DRI L
A BUREALRYIRLEH T 19? BAE N 5 T id T2
B . FORALRHL RV, AT AR A K A0, TR PR IR 2R, RS
Wl Yy, Wi, i e e R, e W o

DIALOGUE
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S| SNiLEy SN 3 T DNISES i (NP2 oy SN B| S S L p S i D S
PASSAGES PRBER B b B9 AG e— R CERE I T, RS ARSI 0E . BRI b Y +-L

fLAF L, fResids A S Gmh A—8E . TR AR BT L, 7Rl KA s st e
W Z RS RIRA T HAS R LEARE, W% (L.21)

QUESTIONS BRI BRI AR AR TG (L.23),
T EUE O vk T By B B ek BRSO
e HIER

5 RIMAY VT S E AN 26, PHONESTICS —A% 258 1 a0 i N 2,
2 2 S AN il i TR B2 30 T8 B3R 5 130, SENTENCES — 4% BLZ5 H T 58 ik
STAGEGE 1 HLf{)—/~#.%], DIALOGUE —A£=HLZ5H 755 13 i STAGE 2 B4 X i i 491
PASSAGE 93 H HLJZ 4 21 R STAGE 3 H %3R5 J8 S B F. QUESTIONS — I Hi 45 i T4
23 Pt STAGE 4 HAY—ANalffE AT, VOCABULARY —A%Hh & ia)il 26 BLIANC A9 2641 (AR
3B - SIREREA TN R) . Mg e SRR g, AR BN T S Ak R
BURIENL, BOZRYREN CDUEFEY A Mkt S8 kR o A RN A ik . A PR
W, e B0, AR RAFE AT, e %, T, T, AR EARYEA A TR R
BEAMATE BRI : 0. WARARE, IHE R, HiER.

VOCABULARY

R 6. B HRIT NES S 25

Stage 1. Type

One- Listen to the sentences and translate them into English.

Stage 1. Type | Answer the following questions either in Chinese or English based on each of the following
Two sentences.

Stage 2. (7.2.1.) | According to the dialogue, please list at least five benefits of doing Taiji.
(7.2.2) Retell the story in your own words in Chinese.

Listen to passage 1 and write down Chinese words and phrases from the passage in the
following categories: 1) A ; 2) Ry ; 3) 84 ; 4) 24V ; 5) any Chinese adjectives.
Listen to passage 2 and decide whether the following sentences are true or false and retell
the story in English.

Stage 3. (8.3.1.)

(8.3.2)

Answer the following questions orally in Chinese and then write down your answers in
Chinese (characters).

AR, A ZIRERSE =R, B4 STAGES, STAGE 1 2 15 4], {F
%452 WiFh. TYPE ONE #1 TYPE TWO, TYPE ONE J&A&Wr, #i%%4) T, TYPE TWO JRiZ
Wr, WrjsmIZ R, STAGE 2 22U, Wl semiftss4:>]. STAGE 3 W ~se, W
SERAE 525> . STAGE 4 Wi AN, BEoRA 13k / L sClg, 3R 6 IR PaA
STAGE "HAYES %:> . Hoh STAGE 2 By “7.2.17 F1 “7.2.27 M2 -L iR STAGE 2 BT
B8] 1 BAESY52] 2, “8.3.1.7 Rl “8.3.2.7 Apil4EsE/\IRIL STAGE 3 thifE5545>] 1 FlfE55
%> 2,

Stage 4.
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3.4 W BMARERRERNERFE KRR

Wy A LA TR AARRIRSE, BBl s IR Z B IFRA T, #evie . ROk
A R R e, W DR A A 2 A, R ERIBIRINR T . BRINANIT . %k
PSR . BEJraR, 2R R EER, A md b G R, W iR STEEAGESIRE L, B
i22) . JUEE AR, SO iR, A ail, dhik, ARRRAL . ARV
CTRZIRT KR, BT RN, S BRI, W AR S el

FORH B4 S A RIBE ST, AL RSN TE UM B2 P 27 i AR 5 SO AR S 5 S sg b
MRS, FERRAED ] T2 B IR E I BEFE F 2 U (Carter, 2016), R4k H 20
SR, W T E TR, NI s X T AR A A AR

“...As we were preparing to go into our year abroad with a minimum range of vocabulary and
grammar, this listening book helped us understand a lot about Chinese culture and traditions. It helped
us transition from the beginner style to more mid-level language skills, so we would not be used
to native speakers talking to us so slowly. It showed realistic ways of the speed of a conversation and
helped us to develop an ear for it.

Overall, using this book helped us improve our level and listening skills; such consistency brought
a sense of routine to the ears to get used to the language.

Additionally, the materials for listening were very accessible to use as they were online and for
free. This was very useful, it helped us with preparing for class; studying for exams; and generally,
for practising our Chinese listening skills. This was a great advantage to not forget what we already
learned and to practise new vocabulary. It also helped us for outside of University hours to go back to
the content for revision,

CDUE DR, CBURDUEZERVT HUREE) I 2020 4F, PIARZO 42 Z4F AR B R
A EE S SRR — 2R DOEZCA R, (X BB R — A AR R L I
e, TAEIT T THLSERY DR R

4. Styles of Modern Chinese Literary Language ( { FEMRXFIEFXUE Y ) HIE%

41 FEEERESSE5EHY

DIBORTERFRRBL T B0 B IR R MBI 1. X BT R S AR S 2 AR Sk
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iz LR RCR . DA E A RIRES A SR AN T2 H . FERIBORTIRTRRT, & 7E SOAS E#
TZAEBDGEY. . MRS EIE, BEIFE RN DGREZEE MR R —DURAR A 2 &
PDGE R DU A S A 2R, A AR R A DUR 2 . R S S X2 L DU
POPRRA TIRA TR, W FENRR G STOR, A EEADUE S R B s 2R,
TR E AR F SRR IE L . ATRFE H B R AEDRSR i w5 B RE R RIS, # v ii,
W AT A T2~ Re 0, T B~ HRYTERIRE S (Cui, 2009) o HAE 224 R g o7
AR AEE RS, TIRIMCDUER A RE, Fo WS EE S, o merT

Be, RmFRIBRES .

4.2 Hhgit, SRS

OB AR DL A A RRRSE R e, BUOCCE S BUNUE. KAg SR, WA
Sk R BE S s . A AT A McGrath (2016) AT BObRifE, B . B E45 & Her KAAR2E
AR s AR SCIRRIPUE B A7 G AR B F AAHEOR s G2 Bk, B W% R T
WA, A, AT Al FITESE . B A AR 15 A2 5 . AR 21 RiZidq
PR AAGTRE, HOC, AR/, RE/METESE . EROAER, RAWE. AR, VrHl.
RAGEE, ol BRFML BRI, ERAFISKPIIIAE . Ji4h, AHM MG WARER, AT
VRS AR s STt s R XU s M7 ) s (P i R 28 UK T B 13

e LRI, ISR, BB bR b, BUNEE R S i =
RITH, —JERGITH : VR FECFRG, W, s RHeaim: TECE R, v
HEZR, &l =JEsg BT TSl 5, JIPUKSF . ARRESH . =R, e
FHE . RIS B Z 255

R 7. BRI FIES KAESEH

T HULRIREM, Wi, R, B, | T
2 | CARFES. CARFTE, = AR FNEGR, 1A FRERT, %ﬁ%
3| BN, Fe LT AT RRRE T RE, IR R PR ﬁﬁﬁi
L | (RN A R HRTE R , fhd £ AT, TODi AT T, 75 | B s

WL B IHIEE T, Sr At Bk, iRk B T . (L24)
| SRR PSRRI, RSB LA AR |

W Z I, (L.23)

7T HRBIRIRER T S0 AR Y XURS ST SO 89 F-Be, B AOR R 618, Tl H.



74  Applied Chinese Language Studies XII

EA TR WX LEAR B KA ] DS IR NS &y, whes Dy s ehss . iR
M SIADGE K T BPIL, dudh A 3Rt T B E R A SCEAR A SRR IR .

ARFERIAL 55 R I A B AR e N, BGRB8, WU S0 & B AN XA
RIRES o FEZRMEAE b N 27 T T A2 R AR TR 22 36 i AR i B 2 v, i A A P R 3
RIS B, HAER R R B S I R, TR AR H A BN ELS] St
RERAE A AER B AR ZRT, ik AR E CAET RS 5AEEN EE A
bel . SIFEAY B L, BLRCR B SRR LS (K RIS 3 5 0 RS2 o IR0 e ST AER AR AR b
s, R, BOMANBIIEA PRS2 540 5. FUTa] BIPHR AL ST & B )L 5
A% K DU B )L AR AR B, LRI BB AR BT &R AR SR E s 5 45
A ANRRSE — A& OfER &L &)L AL ARAE. el 2 E R A st
MR WIHEZOS NEEE, JF4ia B oo, 8% 8 o NMENBEERERGH 4
Ao BREXFEEATNE, HAEAAMOEE TIHE . KUgRIAE, HANS MRS
TR PR BE S ER AL B QK2 . XA B IR SO S IURSCEATE 5 XUk AR
PR RS [ E SRS O Rr

AVRRR IR K 5 mO S A T P SO R A AT 5 AR . IXAR 222 AR, ik NEUE A
o ARURAR A T A B SR R TS B 3 152 ST RE IR

4.3 FE IR R B R IR 2

PN ARUREAREOGER , A1 T OB, Tt AErEAR . R R Asas .
-This module offers us a great opportunity to gain some understanding of Chinese literature
through language studies.

- The students who still need to work on expanding their vocabulary and improving their gram-
mar can benefit from this course by observing the texts and the “Chinese way” of creating a sentence.
Students who are already confident with their Chinese can focus more on the content of the texts and
the language phenomena to further expand their knowledge.

---*we do not only focus on the contents of the text, but also on the use of language in the texts.
Moreover, we get to apply this knowledge to our own creative writing. Therefore, this module is
focused on the active application of the skills learned, rather than being of a purely informative

character.
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5. &51E

EH BB T ZOM P BIE SRR T A RSB BRI . B b R BB
FOTR . BlE AR T I R R, WAl TR BECT Her . R RS, 1R
FUIEA LB T 5 SRS SR R T30, I, (A B B IR e ok T 22
AR B o T HLAE R LA R4 i HIAS SO TR okt 23l 4 1 LA 8L

CDUEITEY PR E B O, . s, WaBkaRik, 2B mSE, 2Rl
TAM,

CBUACDUREERE T T ERFRD Al A e SR R TG A ST, AU BB RR R I3, R
Mzfeders A~2Jra, =EPGEEHI .

€ EBURSCETE F RS Y 2 TR T—, R p RS, BARDUE. 30
R, TR EVER, BURDUE R R RS AIEAR IR R AR AT LR IR T 807,
MEEEA NS K, HRAR, 5 2.

E

Pl SRR R DR RE S IR 4 B s AL AT A B AT Sk A
KRR A C R ESAS AT . BOMa] AR ZHRERTE S 51 o ARSI BARE0R B,
F—UCAEYL CREY, WikE, RWERY, BARTT S Rl b CFEReshar . &
WENREPEEMN., RARERIZHRER, wERRA M, FARE b ER.” 25 =, Tkl
b “WEAANON, KBS, B, KaF, RAPDIRIK, ARSI, MBITAH
SEFEALT S, AT “FERMUGIREEZEBIEE . BRI IR = LA 6
ARPNEARE. REAW. AW, AHERE, SARZUE.” Sk, aTLin k. "3
HERDUFAGAE, WTREZ TliEICtE 7, 2EeAI0K] F—EZE 1w iph s, TR
JaH— AR, TN TSRS, b CARETEF T AR T =,
B, AR, ARMAR, IREZZZZFNTH, —H—%, BH, SUREHENR
SRD T AR %, CHERT SIRIRBORBOR, S AR TR RE Wt Boksas , HATHDUER) H
fROdLBoR A
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Part 2

Increase student active classroom participation with technologies-
students’ perceptions of integrating Vevox, Talis Elevate, MS Teams in
classroom activities

1a HEOR T HAR A A B S 5 s Berih sl « A0
H Vevox. Talis Elevate. MS Teams ¢l okt iEzh G 14

M%7 3% Zhigiong CHEN
4 B K 5 Warwick University

Abstract: It is crucial for teachers to know students’ understanding in 2" language learning
and then provide appropriate and immediate feedback in the classroom. To promote in-class active
participation, the teacher integrated different digital technologies, namely, Vevox, Talis Elevate and
MS Teams file sharing in activity design. This study aims to understand students’ perceptions of using
technology to enhance active classroom participation. The findings revealed that technology integrated
activities have brought pedagogical benefits to students by enabling them to participate anonymously,
communicate in different forms and through different channels simultaneously, work together and
share knowledge. It helped in prompting classroom participation and interactions. Based on these find-
ings, the implications of this study are addressed which could be helpful to teachers who are intending
to apply these technologies. Future studies are also suggested.

Keywords: classroom participation, Vevox, Talis Elevate, MS Teams file sharing

©2023 BREE
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1.Introduction

1.1 Classroom participation

Students’ participation in classroom activities is a request from most teachers. Jones (2008)
believes that in the classroom students should share their insights with others, prove their active and
contextual thinking, check their beliefs, and open them to others for critical review and find and use
their own voice. All these should be agreed by current teaching professionals. Classroom participation
plays a dual role in learning and teaching. On the one hand, studies show positive links between in
class participation and student academic achievement (Akpur, 2021). “When actively engaged with
the learning materials, their instructor and their peers, learners achieved more’ (Howard, James, &
Taylor, 2002:214). On the other hand, through observable in-class participation, the teacher could gain
the insights into learner’s learning progress (Skinner & Belmont, 1993 in Mundelsee & Jurkowski,

2021).

1.2 Participation in L2 classroom

Classroom participation in a foreign language classroom is often associated with students’ verbal
contribution (Bernales, 2016), which furthermore is connected to willingness to communicate (WTC).
WTC refers to “a readiness to enter into discourse at a particular time with a specific person or per-
sons, using a L2” (Maclntyre, Dornyei, Clément & Noels, 1998: 547) and is traditionally considered
to be positively attributed to L2 learning. However, it is not always easy for students to commit to L2
production, particularly verbally, as there are many variables that could affect WTC. In the conversa-
tional context, Cao (2014) categorised factors underlying situational WTC into three interconnected
dimensions: environmental, individual, and linguistic dimensions. The linguistic dimension concerns
factors such as reliance on the 1st language to communicate, and level of target language proficiency.
Environmental factors are external to students, such as topic, task type, teacher, class interactional
pattern. Individual factors include personality, self-confidence, and emotions.

While verbal communication in the target language is a clear indicator of student participation,
some studies suggest non-verbal participation is another indicator. Bernales (2016) proposed that

“classroom participation involves the use of the L2 or the L1 in oral interactions as well as in thoughts
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pertaining to class during the L2 lesson” (p. 380). Evnitskaya and Berger (2017) also argued that
students’ willingness to participate is “a social, public demonstration of one’s interest (i.e. willingness)
to engage in the ongoing pedagogical activity through specific embodied and/or verbal actions which
are timed and sequentially appropriate, on the one hand, and interactionally recognizable by other
participants, on the other hand” (p. 88).

Whether learners display willingness to participate verbally or through attentiveness and
embodied orientations to activities which could be difficult to notice, it is crucial for teachers to
assess their understanding of the subject knowledge and then provide timely, meaningful feedback to
address gaps in knowledge and clarify misunderstandings. Precise information can only be obtained
through students’ explicit evidence in student-teacher and student-student interactions, which requires
students’ active classroom participation. At the same time, teachers should be cautious not to just
collect information from a few outspoken learners, but to involve as many students as possible in the

interaction.

1.3 Aim of the study

Considering the barriers to students’ WTC in the target language, the broadened definition of
classroom participation and the need for classroom interactions from a teachers’ perspective, the
author intended to increase active classroom participation/interaction in the following three aspects.
First, to create an environment where students can “speak” out without the fear of being embarrassed
in front of others. The author believes that technologies offering anonymous participation could
potentially create such an environment. Second, to give students more channels through which
they can “speak” at the same time, orally or in written form. The emphasis here is on simultaneous
presentations, as in many cases it is not possible for each student to “speak” in turn. This means that
technologies allowing sharing responses should be considered. Third, but not the least, to enable
students to work together to support each other. Again, this requires technologies that provide space
where students could not only cooperate, but also share the work. To reach the goal, the author has
integrated technologies namely, Vevox, Talis Elevate and Microsoft Teams file sharing function in
activity design. The present paper will introduce the use of each technology and discuss students’
feedback on them. It aims to investigate from the students’ perspective, first, whether technology
implementation helped to increase interactions/active classroom participation; second, if it did, in what

ways; and third, what factors hindered students from actively participating in relevant activities.
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2. Method

2.1 Setting of the study

This study involved a group of language degree students to whom Mandarin was a compulsory
subject. They had been learning Mandarin for at least one year before joining this course and their
proficiency level was equivalent to A2. There were 14 students in total who had two hours of face-to-
face teaching twice a week. All four language skills were integrated in each lesson. Flipped classroom
method was used in which learners learned the basics in a variety of ways before the lesson and then
demonstrated their understanding through in class activities. All students brought their own laptops
or mobiles to class which set the stage for participating in activities designed with technology. Those
activities were assigned to students regularly so each week they experienced one or more technology.
The frequency and reasons for choosing each technology were determined by the purpose of the
activity, e.g., practicing grammar, vocabulary, writing, speaking, etc. After 15 weeks of teaching an

anonymous questionnaire was used to collect student feedback.

2.2 Use of Vevox

Vevox (https://www.vevox.com/) is a personal response system with which students participated

in activities individually and simultaneously with their smart phone or laptop in class. The default
setting of the author’s institute is anonymous participation so it is unknown who made each response.
This is the main reason why Vevox was used. The teacher chose to integrate Vevox quiz in PowerPoint
(PPT) to give students short tests through sets of multiple-choice questions to quickly grasp their
understanding of certain information. Activities were mainly about identifying the correct use of
vocabulary, grammar, and recognising characters. Reading comprehension was tested sometimes.
The number of participants as well as the number of responses were displayed on PPT slide once the
quiz question had started. With these figures, the teacher could monitor participations and adjusted the
closing time for a particular question. Once the question was closed, the percentage of responses to
each option was shown on the slide with which the teacher then decided how much detail should go
into each question and target students’ misconceptions. After the lesson, all the PPT slides were given

to students so they could go over the questions and answers again outside the lesson.
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2.3 Use of Talis Elevate

Talis Elevate (https://talis.com/talis-elevate/) is a web-based collaborative annotation platform

and students can access it on their PC, laptop or smart phone. The reason for choosing this platform
is that it allows all students to input and share responses at the same time and anonymously. In this
study activities designed with Talis Elevate normally require students to not only give answers but also
explain the reason, so the teacher could understand how they processed the information. For example,
in this study students needed to identify some inappropriate grammar in a passage and then give the
correction together with explanations. They could also read an exemplary piece of writing and discuss
which parts they liked and/or could take away with reasons. The explanations were often done in a
combination of Mandarin and English to make sure students could express ideas clearly. Students
were instructed to annotate the resource uploaded on Talis Elevate and comment on others’ responses,
which worked similarly to Google docs. The differences were that with Talis Elevate, first, alongside
sharing their responses as “class comment”, students could leave private personal notes. Second,
students could not amend the resource that they were working on, once uploaded, the original resource
appeared as an image. Third, everyone can annotate at the same time and every annotation will be
saved automatically. The teacher either commented on individual’s comments for quick feedback and/
or praise while students were still working on the resource or chose to give verbal feedback to the
whole class at the end, depending on how common and how serious the problem was. Students could
choose to input class comments anonymously if that made them feel more comfortable. In fact, all the
learners responded anonymously. The teacher embedded Talis Elevate in Microsoft Teams, so it was
very easy to locate all the materials.

Same as Vevox, Talis Elevate provides analytics of each activity which enabled the teacher to
quickly gauge how many students had viewed the resource and how many had made class comments.
It was also very useful to receive a weekly report from Talis Elevate knowing exactly who the inactive

participants were.

2.4 Use of Teams file sharing

The teacher used the document share function of Microsoft Teams (https://www.microsoft.com/

en-gb/microsoft-teams/file-sharing) mainly for productive activities, such as creating sentences, pre-

paring speaking scripts, etc and students needed to type answers in the target language. Since whatever

students produced will be recorded and shared as Teams files, the author hoped such a technology
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could encourage student participation. Each time the activity document, either Word or PPT, was
uploaded in different channels and then in class, each randomly formed group/pair was assigned to a
channel. In these activities, learning strategy, Think-Pair-Share (TPS) was applied so learners needed
to work cooperatively. Each student should take time to think individually first and then work with
partner(s) to exchange and/or elaborate ideas before sharing refined work in the whole class.

While students were working together, each Teams file showed participants’ name synchronously,
through which the teacher could monitor participation and progress. Based on such information, the
teacher could give students a push or help accordingly. However, the teacher will not be able to dis-
tinguish who did what. Upon completion, the teacher shared every group’s work (whenever possible)
and went through it one by one. All the work stays in Teams for students to access any time after the

lessons.

2.5 Data collection

Students’ feedback was collected through an anonymous questionnaire after they had been taking
activities that were designed with these technologies for about 15 weeks. To better understand stu-
dents’ perception of classroom participation, students were first asked to indicate the reasons why they
participated. Then they needed to detail what they liked/disliked about using each technology. Finally,
they were asked to share their thoughts on using technologies to increase classroom participation. 12
out of 14 learners who attended the lesson on the day, took the questionnaire. Due to time constraints,
no further interviews or focus groups were conducted. Although analytics is available from both Vevox
and Talis Elevate to indicate students’ participation, this study focused on students’ self-evaluation

data.

3. Results

3.1 Students’ reasons for joining classroom participation

To understand the immediate needs behind student classroom participation, rather than long-term
benefits, such as improving academic achievement, a list of possible reasons for classroom participa-
tion was given to students to choose from. The result (see Figure 1 below) showed that the top three

common reasons were: 1) to test their skills; 2) to demonstrate and/or improve their L2 proficiency;
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and 3) to get feedback from the teacher. The extra reasons added by one student were “fo see if [
actually understand a topic’ and “to obtain answers that I couldnt find online’ which were actually
covered in the top three reasons.

For what reasons do you participate in in-class activities? Tick all that apply.

Figure 1. Students’ response to the reasons why they participate in classroom activity

. To test your skills (speaking, listening, characters, etc)

To demonstrate and/or improve your proficiency

-
o

To take responsibilities in group/pair work

To show your interest/motivation in the subject
To show your comprehension of the task

To please your teacher

To follow peers

N W s ) N 0 W

To share your knowledge with others

-

To compare your understanding with others’

To get feedback from the teacher

. To get feedback from peers

. Others (please explain)

3.2 Feedback on Vevox

Regarding the likes of Vevox, 50% of students used the word “anonymity’ or “anonymous’ and
believed such a feature eased the fear of making mistakes. They also found receiving feedback after
answering each question very helpful and Vevox was “a funnier way’ to test themselves and “an
engaging way to answer questions.”

“Nice to have anonymity - can participate without worrying judgement for my mistakes from
others”.

“I like how it allows everyone to contribute due to the anonymous characteristic of the platform.
We also discuss our answers, so we understand what we need to work on as a class, which I find very
helpful.”

“I think Vevox is nice because we make mistakes anonymously and then as a class, we look at the
answers step by step. Moreover, it is a funnier way to test ourselves.”

In addition, enabling students to “see everyone’s answers and levels of understanding” and the

teacher to check “how well the class understands each topic” were among the positive feedback.
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While many students liked multiple choice questions, one felt it was fairly limited with regard to

how Vevox allowed them to interact.

3.3 Feedback on Talis Elevate

Again, the anonymity of the technology was most appreciated by the students using Talis Elevate,
with 80% of students’ feedback mentioning it. Students also suggested that through Talis Elevate,
they could see their peers’ answers and learn from them or help each other. In addition to sharing their
answers, students could take their own personal notes. Another positive feature was that they could
access resources any time after the lesson. Following are some of their comments.

“The opportunity to take part anonymously and see other people’s answers. There is a lot less
pressure to get the right answer since if a section is too hard, either the teacher or another student
would be able to answer.”

“Useful for making notes and good to be able to see everyone’s responses and give suggestions
anonymously.”

“I love learning from other students and getting new ideas. I like how its anonymous and we can
all make collaborative inputs.”

“It feels more like a class group work, rather than individual work.”

“I like the fact that we can always come back to it at a different time and still see our annotations.
1 also like the personal tab option so we can make our own private notes.”

“I like that we can communicate anonymously as well, and that it is always accessible, even
outside of the class.”

However, students also pointed out the shortcomings of Talis Elevate, such as the inability to
quickly find the meaning of an unfamiliar word or highlight a specific part in the original text. “You
can't copy and paste characters to check the meaning, so it makes it more difficult to understand
the text in a timely manner.” Different from European languages in which there is a space between
each word in sentences, in Chinese texts, characters are arranged next to each other without any gap.
Therefore, up to the date of conducting this evaluation, it was impossible to copy and paste original
text from Talis Elevate onto anywhere else, for example an online translation tool. Due to the same
reason, learners could not refer to the exact part which they annotated, so “it is not the easiest to use
and annotate on.” One student was concerned about her/his slower speed of response. “Sometimes it

feels a bit like a rush against the clock, in the sense that if others input (correct) answers before I do, 1

feel it is pointless for me to post my answer as well.”
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3.4 Feedback on Microsoft Teams file sharing function

With Teams file sharing activities, half of the students pointed out the ability to share understand-
ing, including working together in groups/pairs and discussing work produced by other groups/pairs.
“Teams is useful to share and reassure our understandings with classmates.” “It allows us to discuss
our answers and correct each other.” Being able to get teacher’s timely feedback on their work is also
highlighted by half of the students. Some found it especially useful when the teacher indicated errors/
provided corrections on files, so they could revise afterwards. “I like that they (Teams files) can be ed-
ited and drawn on by the teacher in class, and that it stays on the PowerPoint for notes afterwards to
go back over”. Because students could “check the work in class and look at the answers after class”,
they were “not rushing to write everything down during class time”. One student also appreciated that
while the work was being corrected, there will not be “particular ‘blame’ on one group member” .
Another one particularly liked the fact that different groups/pairs could work on different documents,
rather than sharing one with the whole class, the way they worked with Talis Elevate. However, this
student did not give any detailed reasons. A variety of activities that could be done with Teams is
also recognized by students when they found Teams files sharing “allows for many different types of
exercises.”

However, one student stated that he/she preferred to do the exercises independently and therefore
preferred Vevox and Talis Elevate. Another was concerned about the effectiveness of collaboration:
“the amount of work achieved during the time, varies depending on who you are grouped with”. One
technical issue noticed by students was that Teams files did not allow multiple participants to edit at

the same time.

3.5 General views on using technologies

To the question if they agreed that incorporating technology had increased their participation,
75% of students thought they participated more with Vevox activities. 58% and 67% have the same

thoughts on Talis Elevate and Teams files activities respectively. See Figure 2.
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How strongly would you agree or disagree with the following statements?

M Strongly disagree M Disagree M Neutral M Agree M Strongly agree

| participate more when doing activities with Vevox. -_
| participate more when doing activities with Talis -_
Elevate.

| participate more when working in a small group or -_
pairs with Teams files.

100% 0% 100%

Figure 2. Students’ responses to agreement/disagreement that they participated more with

the implementation of each technology

When being asked to share their thoughts on using technologies in terms of increasing their in-
class participation, 11 out of 12 students gave very positive feedback. They found such activities more
entertaining and engaging, boosted motivation and pushed them to participate more. Furthermore,
being able to access resources outside the lesson was also an advantage.

“It helps with increasing participation from students which might not be as confident in sharing
answers openly with the class, by answering normal questions from the teacher.”

“Technologies help our learning and allow us to participate more equally. It is also more enter-
taining adding a diverse range of activities to the class.”

“I think it is a way to boost motivation and enthusiasm as well as making it funnier for us to
learn.”

“Yes, definitely push it because I feel that they are all useful for my learning even if I sometimes
am less willing to do them.”

“I like using technology because all of our resources are in one place, so it is all easy to access”.

While acknowledging the benefits, students indicated that “some software works better than
others.” A couple of students also showed or hinted their preference: “For me Teams and Talis are the

most useful as you can go back and see it again.” “I think whole class activities are quite nice.”

4. Discussions

Students’ evaluation data showed many positive comments on using each technology. The most
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mentioned features were anonymity, and the opportunity to interact with the teacher and others through
the feedback process and working together. However, not everyone agreed that they had participated
more when using these technologies and the number of people who disagreed varied between tech-
nologies. While the reasons for the positive attitude were common, factors behind disagreement were

often specific and individualized, but still needed attention.

4.1 Personal academic gain orientated classroom participation

It is important to know students’ own reasons for in-class participation. When they understand the
benefits of participation, it is more likely that they will not have resistance to these technologies. Data
showed that students focused on personal academic gain, rather than group gain. Following the flipped
classroom approach, students realised that in the classroom it was no longer the teacher who unilater-
ally transmitted language knowledge, but that they constructed their knowledge to test themselves and
improve their language skills through feedback from the teacher. Only four students considered class-
room participation was also to take responsibility for the group/pair work and two would like to share
their knowledge with others. It is interesting to compare this result with students’ likes of being able
to share work with others while working together. One possible explanation could be that they referred
to “sharing” as learning from others more than self-contributing. Since the data was collected after
students had experienced all technologies, the other reason could be that some students did not feel
much gain after working with partners. Due to limited data, the exact reason behind less consideration

of group gain remained unknown.

4.2 Preference of anonymity

Based on students’ feedback, anonymity is one important contributor to active participation as it
reduced students’ anxieties stemming from their insecurity about their understanding and use of the
target language and from their concern about embarrassing themselves in front of others. This finding
echoes many studies carried out in researching the relationship between classroom participation and
using student responsive system (SRS)/electronic responsive system (ERS) which is similar to Vevox
(Freeman et al, 2006; Latham & Hill, 2013; Persaud & Persaud, 2019). When using Talis Elevate in
reading literature, Merrydew (2021) considered anonymity invaluable, especially for quiet and socially
anxious students. She believed that it alleviated pressures that some learners would experience in
verbal communication because they could choose the way they respond with Talis Elevate, sharing

anonymously and taking personal notes, for instance. In this way, Talis Elevate created a more
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inclusive learning environment. This study saw students affirm their liking for anonymity in both
Vevox and Talis Elevate activities. In Teams activities, both the teacher and students knew who were
working on which documents and could observe all group/pair discussions, but it was impossible to
distinguish an individual’s contribution, especially through written work. This has also given learners
a sense of anonymity, although it didn’t have the same secrecy as they experienced in the other two

technologies, so was not mentioned in students’ feedback.

4.3 Increased classroom interactions

In both the Vevox quiz and Teams activities, students addressed the opportunity of getting
teacher’s bespoken feedback. Although, in Vevox activities, students only needed to submit their
choices of options as responses, the teacher could immediately gather common misconceptions shared
by the class through Vevox analytics and then focus on them, which students found very useful. On
the one hand, prompt and qualitative feedback is considered to have more impact on students learning
than delayed feedback given after students have moved on to different topics (Refocusing Assessment-
modern foreign languages, 2017). On the other hand, the face-to-face tailored feedback process
gives students the chance to have a feedback dialogue with the teacher. Offering timely and dialogical
feedback are two principles that keep students engaging with feedback (Carless, 2015).

Such feedback processes made activities more engaging with increased teacher-student interac-
tion. Indeed, enhancing teacher-student interaction is reported in many studies regarding the use of
SRS/ERS (Gok T, 2011; Persaud & Persaud, 2019). The interaction between student and teacher was
also reflected in Teams activities. The teacher could monitor each group/pair’s progress either by
observing their live discussions or checking each document they were working on, especially when
written work was required. When noticing misunderstandings and/or struggles, the teacher could
choose to immediately join the group and feedback verbally or explain later in whole class feedback
with annotations on the document. Thus, the feedback was given at both class level and individual
level and was potentially more effective. Students liked the fact that each piece of their work could be
checked in class, and they were able to “see” why they made mistakes through the teacher’s feedback.

Apart from student-teacher interaction, Teams activities also provided opportunities for students
to interact with each other. Students did not directly comment on the TPS technique, how it helped
them in producing languages, for example, offering prolonged thinking time and getting validations
from partners. However, most students did show their liking for being able to work together in groups/
pairs. “Exchanging ideas with a partner is an essential condition to foster elaboration of ideas and

confidence in sharing them in class” (Mundelsee & Jurkowski, 2021: 9). In this respect, implementa-
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tion of TPS has contributed to creating a supportive environment in which students’ anxiety due to
lack of language proficiency could be reduced. The student-student interaction was also indicated in
Talis Elevate activities. Despite responding independently, students felt that they could “communicate”
anonymously, and it was “more like a class group work, rather than individual work”. This was
because, while working simultaneously, they could review and/or comment on others’ contributions
and, moreover, get their own answers reviewed. However, students did not particularly talk about
the feedback they received from the teacher. It is possible this was overshadowed by the anonymity
offered by Talis Elevate.

It is worth noting that students were allowed to answer questions in English and produce language
in written form rather than verbally in Talis Elevate and Teams activities. This could further reduce
students’ anxiety, as they were not constantly under pressure to produce the target language spontane-
ously, which in return promoted a willingness to participate.

Classroom interactions not only made the learning more engaging but also connect all the students
together to form a learning community in which they share knowledge and resources and support each
other. In a learning community, when actively exchanging ideas with others, including the teacher,
language learners developed higher order thinking skills alongside acquiring language (Sfard, 1998 in
Wonder, 2021). All three technologies also enabled students to view others’ work, by which they could
measure their own level of understanding in relation to the whole class, apart from learning others’

ideas. This furthermore could strengthen the sense of a learning community.

4.4 Activity design related issues

Whilst most students viewed Vevox activities as engaging and entertaining, one pointed out
the limitation of the activity type. In this study, only quiz activity was used for short and quick test
purposes, despite the availability of some other functions. In future the teacher could explore different
functions to offer variety, especially when Vevox has developed more new features.

Regarding Talis Elevate activities, one learner felt it was pointless to post responses once others
had done so. Unlike Vevox quiz activities which could be completed in a very short time, Talis Elevate
activities often involved longer reading and deep thinking, therefore the impact associated with speed
of thinking/responding was greater, positively or negatively. Since the whole class was working on the
same document, slower students might feel that they had lost the opportunity to contribute. To solve
this problem, the teacher could set up parallel documents so fewer students will work on one docu-
ment. However, in order not to reduce the dynamics of the group, the number of students working on

one document should not be too low. While allowing individuals to contribute comfortably, the teacher
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needs to ensure adequate responses for sharing and discussion purposes within the group. There were
another couple of students who thought Talis Elevate activities were hard. This might be due to the fact
that first, students needed to work on their own. Second, they needed to not only read and understand
the meaning, but also provide explanations. Such information is invaluable for the teacher, as it
provides an insight into students’ learning allowing the teacher to adjust teaching to be more student
focused. Therefore, the teacher believes students should be encouraged to take part in Talis Elevate
activities as much as they can. At the same time Talis Elevate analytics should be regularly checked to
identify weak students, so the teacher could apply some pedagogical interventions.

It seemed that TPS was not everyone’s favourite, despite the pedagogical advantages behind it.
One student pointed out that the partners they worked with could affect the amount of work achieved
in the Teams activity. This might also be part of the reasons why another student preferred to work
on their own and thus found the Teams activity less beneficial than Talis Elevate and Vevox. When
being placed together randomly to maximize the opportunity to work with different partners, it was
inevitable that they worked with people who have different language proficiency and/or traits. Thus,
the teacher should pay more attention to students’ physical interaction and stimulate collaborations in

the instance where they couldn’t “get on well”.

4.5 Operational issues

There was no operational issue concerning using Vevox. However, 50% of students pointed out
some problems of the Talis Elevate platform, such as the inability to copy and pastes texts which could
make understanding the meaning harder. The inability to highlight exact texts in resources could also
confuse learners in terms of finding precise texts that related to class comments. It seemed that such
operational issues have affected the learners’ preference for this platform. It is understood that Talis
Elevate is working on improving these issues in its continuous development. Another issue identified
by a couple of students when using Teams files was that they were not able to input at the same time
on a shared file. This could extend the activity time and frustrate some eager students. However, the
instructor argues that taking turns to input could increase student-student discussions; while one group
member physically types in answers, the other(s) could do double checking or continuously contribute

ideas.
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5. Conclusion

To conclude, the author believes incorporating these technologies, Vevox, Talis Elevate and
MS Teams Files sharing into the classroom has, to some extent, increased classroom participation
by enabling students to participate anonymously, communicate in different forms and through dif-
ferent channels simultaneously, work together and share knowledge. These features did not proceed
independently in activities but were intertwined. In addition, they could not be offered by any single
technology. Technology integrated activities helped to promote student engagement and enhanced the
interaction between the student and teacher and amongst students, which could contribute to students’
active learning. With increased interactions the teacher could then have a better understanding of a
student’s level of mastery of the subject materials and hence fine-tune the teaching to transform the
teacher-centred classroom into a learner-centred one. Furthermore, incorporating technologies in activ-
ity design helped to boost student motivation and they find diverse activities more enjoyable.

However, the use of each technology should be underpinned by sound pedagogies to ensure an
educational purpose. Teachers need to have a good understanding of each technology, what it can and
cannot do. Inevitably, some of the inadequacies of the technology itself may have a negative impact
on student engagement in the classroom. Therefore, activity design and the learning strategies adopted
play an important role in the achievement of the intended learning outcomes. Moreover, considering
students’ diverse needs and preferences, the combination of different tools is more likely to work

better in regard to designing a diverse range of activities to encourage active participation.

5.1 Limitations and suggestions for future study

One major limitation of this study is that it is based on quantitative data collected through
questionnaires only, so answers to some questions emerging from questionnaires remains unclear. For
example, why did less than half of the students consider classroom participation was for group gain,
and what were the exact reasons why a few individuals did not agree using technologies increased
their classroom participation. Future studies should involve more data being collected in different
ways, including analytics from some technologies which reveal students’ actual behaviour in activities.
Hopefully it will give educators a more comprehensive and in-depth look at the impact brought about
by these technologies. It is worth continuing to study students’ perceptions of how these technologies

integrate with different activities and learning strategies and when certain functionalities are improved.
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Finally, future studies could go beyond the relationship between technology incorporation and student

classroom participation and look at its impact on students’ academic improvement.
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the Development of Critical Cultural Awareness
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Abstract: Research on Virtual Exchanges has increased in recent years and widely shows positive
results in enhancing students’ intercultural communicative competence (ICC). However, the critical
cultural awareness (CCA) element of ICC has been overlooked by much of the documented research.
This article reports on a small-scale pilot study that aims to demonstrate the process of designing and
implementing a virtual exchange (VE) project between a UK and a China higher education institution,
and its implications in developing learners’ critical cultural awareness. Informed by the Byram’s
(2020) theory of CCA and the literature on designing VE tasks, this small-scale qualitative research
investigates the experience of twelve learners of the Chinese language from a UK higher education
institution who participated in an eight-week online intercultural collaboration with eight of their
Chinese counterparts. The research finds that the VE experience has enhanced their ability in identify-
ing values, making evaluative reasoning, and interact and mediate in a culturally diverse environment.
By analysing the factors that contributed to the development of CCA and through demonstrating the
design and integration of the VE project into the Chinese language-teaching curriculum, this study
hopes to fill in the gap of examining the VE experience and show the advantages of using this method
to enrich learners’ critical cultural awareness.

Keywords: virtual exchange, VE project design, critical cultural awareness, intercultural competence

1. Introduction

The globalised world we are living in nowadays has become increasingly multicultural and mul-
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tilingual; therefore, developing intercultural communicative competence is vital to enabling effective
communication with people from different parts of the world (Byram, 1997; Kramsch, 2004; Byram &
Guilherme, 2020). In order to create opportunities for authentic communication, facilitate meaningful
collaboration and promote first-hand experience of working and learning with partners from other
cultural backgrounds, educators have been using virtual interaction to bring their classes into contact
with geographically distant partner classes since the 1990s (O’ Dowd & Lewis, 2016).

According to O’ Dowd (2018b:5), virtual exchange (VE) refers to an online collaborative

educational initiative in which, through intercultural interaction and collaboration, a group of learners
is connected with partners “from other cultural contexts or geographical locations” . It is based on
“student-centred” , “international” , and “collaborative approaches” to learning where “knowledge
and understanding are constructed through interaction and negotiation with students from other
cultures” (Baroni et al, 2019: 8-9). The common goal of these programmes is to provide students
with an international outlook that fosters intercultural perspectives and to increase students’ ability to
communicate effectively with people from different cultures or nationalities (Curtindale et al, 2020;
Lewis & Kan 2021). It is regarded as an alternative means to internationalisation and to encourage the
development of intercultural awareness when physical mobility is restricted (Duffy et al, 2022; Giralt
et al, 2022; Rienties et al, 2022). Much research reports successful stories of developing learners’
linguistic skills and intercultural competence by incorporating VE programmes in foreign language
classrooms (Pertusa-Seva & Stewart 2002; Kan et al, 2013; Lewis & Kan 2021; Duffy et al, 2022).

In language education settings, critical cultural awareness (CCA), which is embedded within the
framework of ICC, requires teachers to create learning opportunities that “guide learners in observing
clear connections between classroom lessons and real-world issues while exercising critical thinking
skills throughout the process” (Nugent & Catalano, 2015:15). Despite the trend towards an increased
focus on ICC gains through implementing VE projects, determining the real achievement of students’
ICC and CCA can be difficult (Baroni et al, 2019). Often the interpretation of ICC is a mix of class-
room activities emphasising food, festival, folklores, and fashion, “the four F’s” (Meyer & Rhoades,
2006). Its importance in building learners’ ICC has been illustrated by several publications (Kan et al,
2013; Byram, 1997, 2020), but very little research investigates the effectiveness of the VE programme

with a focus on developing learners’ CCA.

2. Literature review

2.1 VE Programme & design

According to O’Dowd and Lewis (2016), VE is a powerful tool to address current challenges in

university contexts such as internationalisation, mobility, and intercultural foreign language education.
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Using the Design-Thinking Approach for VE for pre-service teachers, Buiskool & Hudepoh (2020:
6) state the benefit of incorporating VE into the curriculum as “students have greater opportunities
to integrate an international learning experience into their portfolio and have more opportunities to
develop competence such as intercultural and linguistic skills, online collaboration, media and digital
skills, online teamwork and networking, open-mindedness and critical thinking” . In reviewing the
VE research and its impact on foreign language education, Dooly & Vinagre (2021) identify that VE
offers a highly flexible pedagogical practice with its design “stemming from the communication-based
approach (such as Task-Based Language Teaching or Problem-Based Language Teaching) to language
teaching. The approach is a widely acknowledged pedagogical framework for language material
design, class planning, and language assessment” .

Gilly Salmon’s (2011) five-stage model for designing online learning programmes provides step-
by-step guides for a structured programme of online activities. According to this model, the first step
(1) of designing an online activity is to motivate students to take part and to ensure students have
the right platform to engage in the e-collaboration; in the online-socialisation stage (2), the online
meetings are set up, the participants are introduced and the initial contacts between both parties are es-
tablished ; In the third stage (3), participants engage in the activities to establish collaborative learning;
the participants’ new knowledge was further constructed and consolidated, as reflected in the fourth (4)
stage of the model; In the final stage (5), the students reflect on the whole process, which allows for a
deeper level of understanding to be developed.

These documented reports offer valuable advice and are relevant to the design and implementation

of VE programmes for the planning of the current empirical study.

2.2 Critical Cultural Awareness

Byram’s model for ICC (1997, 2020) is widely adopted by researchers working in the intercultural
communication field, emphasising the importance of attitudes, knowledge and skills that are required
for fostering the appropriateness and effectiveness in intercultural interactions. The notion of CCA, is
defined as an “ability to evaluate, critically, and on the basis of explicit criteria, perspectives, practices
and products in one’s own and other cultures and countries” (Byram, 1997: 53). The objectives of
CCA are further explained as the ability to:

» identify and interpret explicitly or implicitly values in documents and events in one’s own and
other cultures;

* make an evaluative analysis of the documents and events based on a conscious process of

reasoning;
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* interact and mediate in intercultural exchanges on the basis of a reasoned analysis, negotiating
where necessary a degree of acceptance of them by drawing upon one’s knowledge, skills and at-

titudes. (Byram, 2020: 100-101)

Objective Kind of evidence

Critical cultural awareness

(savoir s’engager)

(a) Identify values Part of evidence from assessment of savoirs and

savoir comprendre (see above)

(b) Evaluate by reasoning Part of evidence from assessment of savoirs and
savoir comprendre (see above)

(c) Interact and mediate Part of evidence of savoir faire (see above)

Table 1. The summary of modes of assessment for critical cultural awareness (Byram, 2020: 149)

In this instance, CCA requires students being conscious and analytical of their own knowledge
and perspectives when applying the knowledge and skills in multicultural interactions. The criticality
is seen as the crucial element to contribute to its full potential to language teaching (Byram, 2012: 9).
This echoes Barnett’s (2015) notion of ‘criticality” which draws together critical reasoning, critical
self-reflection and critical action that displayed in four levels: critical skills, reflexivity, refashioning of
traditions and transformatory critique (Barnett, 1997).

The foreign language class provides an excellent opportunity to explore CCA, equipping students
with a deeper level of cultural understanding and the skill of critical evaluation, and enabling them
to gain the experience of applying CCA in the real world (Byram, 1997; Kramsch, 2004). Through
investigating 56 German degree students across four universities in the UK and US, Parks (2020)
concluded the language degrees have the potential to effectively foster students’ development of CCA,
but the content modules are a key setting to contribute to learners’ criticality. However, as identified
by Byram (2012) and Kramsch (2004), CCA - a key element of ICC - is often under-researched. They
urge more research to be done on CCA in foreign language teaching and learning.

In order to fill in the gap of the research in designing and implementing VE project to develop
Chinese language learners’ CCA, this exploratory study aims to answer the following research ques-
tions:

1) To what extent does the VE lead to an increase in the Chinese language learners’ CCA?

2) What factors contributed to the (perceived) successful achievement of CCA in VE partici-

pants?
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3. Methodology

3.1 Research context and participants

The Institute-Wide Language Programme (IWLP) at the University of Reading (UoR) offers
languages that students can study as a twenty-credit module, or as a stand-alone one. All twelve IWLP
participants in this study were from 1B class, who took IWLP Chinese as a 20-credit-bearing module
and took part in the whole VE programme from beginning to end. Out of these students aged between
19 to 22, seven were females. Five students were white British, three were non-white British, two
Europeans, one from Thailand and one student from Vietnam. They came from a variety of academic
disciplines and were at different stages of their study, from first year to final year. The total contact
hours was sixty-three hours, with one week of revision and a final examination in the summer. It is
expected that they achieve the A1 level as defined by the Common European Framework of Reference
for Languages (CEFR) by the end of the year. Their eight Chinese counterparts were undergraduates
at Nanjing University of Information Science and Technology (NUIST), China, one of the interna-
tional partner universities of the UoR, majoring in Teaching Chinese to Speakers of Other Languages
(TCSOL). The English proficiency level varied among them, with at least six years of secondary
school English study. Twelve UoR students were divided into three groups of four, each group having

two or three native Chinese students that were randomly allocated.

3.2 The VE project

The 8-week VE project adopted the Task-Based Language Teaching approach under the title of
“Arranging a Birthday Party for Your Teacher” . The participants were required to work on a sub-task
each week and they decided when and how to meet up to complete these sub-tasks. These tasks were
closely linked with the curriculum design and learning outcomes that fit in perfectly with the learning
objectives of lesson 9: fii 44—+ % (He is twenty this year). To tackle this task, participants not
only needed to retrieve and consolidate the previous language knowledge gained from the lessons
before, but they were also required to consider the cultural implications when performing the task.
Participants used Zoom as the main tool for group meetings. They also used WeChat ( f 5 ) as a

supplement for convenient and more private communications. After the initial meeting, students



Designing and Integrating a Virtual Exchange Project for the Development of Critical Cultural Awareness 99

arranged the meetings among themselves. All groups changed to WeChat ( /#{5 the Chinese version
of WhatsApp) after a few meetings. It was mandatory for students to report back to the class in the
form of a fifteen-minute presentation. All participants were expected to submit a reflective report to
conclude the VE exercise cycle.

The VE project for 2021-22 was the first year to pilot the VE programme being integrated
into teaching practice and assessment as a part of the end of term portfolio, which consisted of a
100-Chinese-character essay, 15-minute group presentation, and reflective report (in English). It car-

ries half of the total portfolio marks and counts towards 7.5% of the total final mark.

3.3 The research methods

This research takes on the viewpoint of an experimentalist and constructivist and believes that
knowledge is “ongoing transactions between the individual and the environment with humans the prin-
cipal agents of their own learning” (Berg et al, 2012: 18). Due to this stance and the research objective
is to understand people’s experience, attitudes and preservatives, this study adopts a qualitative method
to uncover underlying reasons of people’s behaviours (Creswell, 2014)

The data of this pilot study consists of twelve individual end of term reflective reports from UoR
students and a follow-up interview in the summer term with one student, R7 (Reading student 7), as
most students had already left the university when the interview process took place. To protect stu-
dents’ identity, students were identified as C for Chinese students or R for UoR students plus a number
in the study. For example, C3 refers to Chinese student number 3 and R9 refers to Reading student
number 9 from the participants’ list. The reflective report answered questions such as: “Do you think
the VE projects helped develop your ICC? If so, in which way?”; “Were you unwillingly perpetuating
stereotypes in the process?”; “Was there anything that you felt uncomfortable about or unfamiliar with
during the collaboration with your Chinese partner? And how did you solve this problem if there were
any?”. A semi-structured interview that was about thirty minutes long was recorded and analysed,
together with the reflective reports, through the thematic data analysis platform Nvivo.

This study adopted a hybrid approach of both deductive and inductive thematic analysis. This
approach complemented the research questions by “using inductive coding to allow for themes to
emerge directly from the data” while enabling the “tenets of social phenomenology to be integral to
the process of deductive thematic analysis” (Fereday & Muir-Cochrane, 2006: 83). Before starting the
in-depth examine of the data set, the researcher defines the codebook (Crabtree & Miller, 1999) that
to be applied as a means of organizing text for subsequent interpretation (Fereday & Muir-Cochrane,

2006).
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The initial code set was based on the Byram (2020)’s constituent modes of assessment for critical
cultural awareness, namely: 1) identify values, 2) evaluate by reasoning, 3) interact and mediate.
Further themes were identified through the inductive more in-depth analyse. Using the word cloud
facility of Nvivo, more subthemes emerged according to the frequency of the key words mentioned in

the reflective reports and the interview.

4. Research Findings

According to Lewis & Kan (2021), intercultural communicative competence is less tangible than
cultural knowledge, but often entails a change in people’s attitudes and behaviours. In this section, I
would like to present the research findings according to the constituent elements of CCA under Byram

(2020)’s ICC framework and other subthemes in response to the research questions.

4.1 Identify values

The research data shows that all IWLP participants acknowledged the identification of the
cultural differences during the collaborative study with the students in China (although not all students
provided examples), and to some extent of interpretation of ideological perspectives. This can be
evidenced from the finding of UoR students’ reflections on the following aspects:

» the teacher/student relationship

R7 (Reading student 7): “I always thought that the Chinese students fear their teachers and the
relationship was formal and distant. However, I was so surprised when C3 (Chinese student 3) told me
that she and her classmates brought breakfast for their favourite teacher.”

Later in the interview, he expanded his awareness on this aspect by saying:

“Most of them have their teachers’ personal WeChat numbers. How strange! I have a close
relationship with my tutors, but definitely not that close” (R7).

R4 noticed the different reaction from their Chinese counterparts on the task topic:

“When [ saw the topic of the task, I thought, what? throwing a birthday party for my teacher? My
Chinese partners thought it was perfectly okay...we talked about our favourite teachers...” (R4).

She then interpreted the differences of the subject as:

“It seems to me that the Chinese professors are more involved with their students’ lives.” (R4)

+ the party arrangement

R4 “..I said that I wouldn't mind going clubbing after the meal...(a party for a teacher) ... I
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can t think of anything apart from having a meal and going home.”

RI0: “ We don't have “ f[f] (a suite in a restaurant)” in France and we don't have Karaoke in
the restaurant... It’s very awkward to sing in front of your teacher...creates noise pollution to other
ears... talking after a meal would be fine...

* privacy and personal space

R8: “C5 told me that she shares a room with three other girls...I could put up with it for maybe
several days or weeks, but not for the whole term or the whole year. There is no privacy...

* modern technology:

“It’s like you could use WeChat to do everything in China. Talking to friends, buying tickets, pay-
ing bills, tracking parcels and personal movements during Covid...It was mind blowing to hear about
the development of high-speed trains in China. The use of modern technology in China is far more
integrated into daily life than it is here”. (R7- interview comments)

The finding demonstrated that during their VE experience, the UK students were able to identify
their own ideological perceptions, which were different from their Chinese counterparts and have
shown some analytical approach to interpret the differences. In the teacher/student relation case, they

were interpreted as being unconsciously stereotyping.

4.2 Evaluate by reasoning

When reflect on the unfamiliarity experienced during the VE, students demonstrated the skills
of evaluative analysis with the reference of their own ideology and values. They observed the differ-
ence, discussed the subject with their Chinese peers, and evaluated the different cultural values and
behaviour based on conscious reasoning.

* birthday party arrangements

RI10: ( “f1[8]” with Karaoke...singing in front of the teacher)... creates noise pollution to other
ears... TE NEZWKI] (the Chinese people like to be in a bustling environment).”

Through identifing the differences between the two cultures in the nature of informal social
engagements and the ideological values of Chinese people enjoying “ # [ 7 ( bustling environ-
ment) , he was able to reason that their Chinese partners preferred socialising with food and singing,
thus making “fiJ[f]” and Karaoke the top choices of activity for the party, with a key focus on staying
longer over the meal time with a bustling atmosphere.

» Dbirthday present

“I think that the Chinese people are very generous in gifting. They want to give the best to oth-
ers.” (R3)
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* privacy and personal space

R8: There is no privacy... The Chinese people like to stay together...Maybe it is because Chinese
society has a collective culture and ours is more individualised... we value personal space.”

Both students were aware of their own perspectives and values on gifting and personal space, as
well as her interlocutor’s. They were able to analyse the differences and behaviours through systematic

reasoning to create a deeper understanding of the implicit cultural values, which demonstrated a strong

indication of CCA development, according to Byram (2020)’s objectives.

4.3 Interact and mediate

According to Byram (2020: 100) the ‘ability of interact and mediate’ refers to the awareness of
the potential conflict between one’s personal values and their interlocutors’ and the ability to negotiate
and develop a satisfactory response. This study reveals that IWLP students had encountered conflicts
when choosing a birthday present for the teacher.

R2: “Although we all agreed that we should buy one big present and everyone should contribute
towards the cost rather than buy individually, we couldn 't agree on what present we should get at the
beginning. R1 and I proposed a John Lewis Voucher, R3 thought a plant would be good. Our Chinese
partners would rather go for a designer purse or jewellery. We were not impressed. In the end, we
agreed on a voucher ...

Students first recognised the risk of the potential conflict and soon identified that the source
of the disagreement was caused by different social expectations and ideologies. They were able to
negotiate and compromise on the differences in order to achieve mutual acceptance. All these required
the students to apply intercultural communicative skills and to think critically before making rational

decisions.

4.4 Other- The use of WeChat and “ RIEE. "/ Memes

Apart from the CCA indicators that were identified, the research also revealed that the use of We-
Chat and “ZFR1E 0 (memes@)” helped them communicate with their counterparts through which many
videos and learning resources were shared. Students identified “F21& 6" as a highly effective means
of learning the language as it inspires them to review deeper cultural understanding than the message

itself conveys. The reason memes can spread on a large scale is that they make up for the dullness of

@O  Meme refers to an image, video, piece of text, etc., typically humorous in nature, that is copied and spread rapidly by Internet
users, often with slight variations (https://en.oxforddictionaries.com/definition/meme).
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text communication and the weaknesses of inaccurate expression of attitudes, and effectively improve
the efficiency of communication. As they are an alternative way to text and save typing time, they
appear in Chinese people’s online chat conversations with high frequency, as observed by the Chinese

National Language and Writing Committee ( 254, 2017).

tadng ping

™

Figure 1. An example of a meme
https://upload-images.jianshu.io/upload images/26519653-515ee3b5b8cfYb7c.ipg

When asked “Which part of the VE experience did you like the most?” in the interview, R7 said:

“Definitely the use of “ 3 & £1 7. I found it so much easier to learn new words in the memes,
and the pictures they use are quite funny but often with cultural insights...I have learnt so many new
vocabulary through Memes they (Chinese students) sent to me, words like * §i5°F (lying-flat, implies
slobbing out and giving up’. ‘#§t% (picking bricks, meaning working hard)’

R8 recalled her experience of using the memes in the report:

“I really like the “ FR1EHL” that my Chinese partners used. Some are quite funny, and you can
get the message straight away. For example, a bear wiggles its bum under a duvet, which means * I,
‘I goodnight”. However, I didn't understand the meaning of 666. After C3 explained it to me, it
started making some sense to me.”

During the valuable learning experience both inside the classroom and through social interactions
via WeChat, students were able to gain personal views on their Chinese counterparts’ life, behaviours,
and hidden social values. This encounter helped them to increase their flexibility in adopting new

technologies and embracing the accompanying culture.

5. Discussion and Conclusion

This paper describes the experience of designing and implementing a VE project between students

studying Chinese as a foreign language at the UoR, UK, and students teaching Chinese to learners
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of other languages at Nanjing University of Information and Technology, China. Through the lens of
indicators of CCA under Byram (2020)’s ICC framework, it aims find out the extent and factors of the
intercultural collaboration develop the IWLP Chinese learners’ CCA.

The findings suggested that the VE has challenged students’ knowledge of both Chinese and their
own culture that has developed their skills of identifying values, evaluating and reasoning ideological
perspectives, and negotiating and mediating. They have shown critical awareness of the differences
between one’s own culture and their Chinese partners’ in the areas of teacher/student relationships,
leisure and social life, gifting, privacy and personal space, modern technology etc. The findings also
demonstrate that the participants were able to evaluate and reason the differences through analytical
approach that led to a deeper and more critical interculturality regarding gifting, personal space, and
leisure life. The virtual exchange programme has provided a platform for students from different
cultures to work together collaboratively in learning and decision-making e.g., to solve a real-world
problem. This study has revealed that through intercultural interaction, students have developed their
skills of negotiation and mediation that drawn from the culture knowledge of both own and their Chi-
nese partners to solve a potential conflict like buying presents. The use of Memes is also an effective
method to develop students’ linguistic and cultural understanding in the target language.

The findings illustrate that the successful development of students’ CCA depends on several
factors. Firstly, the design of the VE project should engage students in authentic and meaningful
resources with an emphasis on collaborative learning that reflect linguistic and cultural diversity
in communicative practice beyond the reality of dominant cultural and social groups (Liddicoat &
Scarino, 2013). Secondly, whether the VE projects are credit-carrying activities for students may
influence how much value VE participants assign to them, and how much effort they put into the
successful completion of the tasks (O’ Dowd, 2013). In this UoR case, only one class took part in
the study as the non-credit students in the other class did not fully commit to the project. Thirdly,
the participants’ own identity and experiences have influenced how they interact with the Chinese
students. This research does not report the gender difference that contributes to the different outcomes
of student work but indicates the influence of student linguistic and cultural backgrounds. The students
who are learning Chinese through English as their second language were more eager to socialise with
the Chinese students and were more critical when interpreting the cultural difference, despite the fact
that their English was sometimes “difficult to understand” (R2). The British student who had travelled
to China was also very keen to share his experience and asked lots of questions in the process and thus
developed more skills in interpreting and analysing different values that led to a newfound change in
his behaviour (respecting his teachers more, using more Memes in text conversation).

The limitations of this study should be acknowledged, and the findings should not be extrapolated.
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It is a pilot study that examines a small number of students from one of the two participating universi-
ties. In order to gain a balanced view, future studies should consider comparing the results of both
groups of students. The data were based on participants’ own reports of their experiences, challenges,
and adjustments of their own attitudes, which can be very subjective and less conclusive. It would be

helpful for future investigations to include a quantitative method for data collection.
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Hybrid Learning in Chinese Language Class
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Abstract: Throughout the Covid-19 pandemic, schools, teachers, and students were forced to
transfer from face-to-face teaching to online learning. Many instructors adopted a hybrid learning
strategy, which has the potential to add additional dimensions to the learning experience by enriching
the traditional in-person class and giving students the necessary tools for success. This study describes
the design and implementation of a hybrid second-year Chinese language class. It aims to show how
hybrid learning combines the benefits of traditional in-person and online classes and how it can facili-
tate schedule flexibility, socializing within virtual communities including Gather. Town, Harmonize
Discussion Board and ThingLink, more possibilities for self-pace, and the ability for more personalized
teaching and feedback.

Keywords: Hybrid learning, Gather. Town, Harmonize Discussion Board, ThingLink

1. Introduction

In 2020, the Covid-19 pandemic forced schools to switch from traditional in-person classes to
online courses. As a result, education has changed dramatically because of the growth of e-learning, in
which teaching is undertaken online and through digital platforms. We found that our colleagues have
different opinions on hybrid teaching. Some teachers insist that face-to-face instruction is better, while
some think the hybrid model is the general trend of future education. The research purpose of this
study is to explore the effectiveness of hybrid teaching in the post-Covid-19 era, with the aim of en-
hancing teachers’ comprehension of hybrid learning. Collaborating with colleagues, we have explored
a variety of online teaching activities and educational resources through multiple virtual community
platforms. The surveys conducted at the end of the semester showed that students were quite pleased

with this hybrid learning course design. We hope this study can provide insight into how to incorporate
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traditional in-person and online teaching advantages into future course design. This essay briefly
defines hybrid learning and the related theory of hybrid learning and identifies where further work is
needed. The paper is divided into five parts: (1) definitions and theoretical concepts; (2) benefits of
hybrid learning; (3) case studies of three virtual community platforms; (4) critiques and limitations; (5)

conclusion.

2. Definitions and Theoretical Concepts

2.1 Hybrid Learning

Kaleem (2016) defined hybrid learning as an approach that incorporates traditional face-to-face
methods and online learning. This approach can help to enhance learning, allowing for greater flexibil-
ity in learning and understanding course material. Using technological tools facilitated by the instruc-
tor, hybrid learning allows for greater flexibility to engage students, which seeks a balance between
classroom and online learning. Sorden (2012) explained hybrid learning from a different perspective.
It’s not only a combination of in-person and online learning. It is a blend of training approaches that
use the most effective delivery method for achieving the learning objective in the post-Covid-19 era.

Benyon (2014) states that a hybrid space is created when, for instance, digital and physical places
are tightly connected and overlap. According to the Trentin (2016), the concept of hybrid space refers
to dynamic spaces made by constantly movement of users while carrying portable devices that are
always linked to the internet and other technology. Learning spaces are traditionally private, hybrid
learning space dimensions (see Figure 1) that include physical spaces, virtual spaces, and learning

interactions are interconnected to generate a hybrid learning space.

Real spaces

'y

U Hybrid Learning Space

+ \irtual spaces

Learning interactions

Figure 1. Hybrid learning space dimensions (Trentin, 2016, p. 33).
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Klimova & Kacetl (2015) summarized that “in general, hybrid learning is about a mixture of
instructional modalities (e.g. onsite, web-based, and self-paced learning), delivery media (e.g. the
Internet, classroom sessions, web-based courses, video), instructional methods (e.g. technology-based
sessions), and web-based technologies, both synchronous and asynchronous (e.g. chat rooms, virtual
classrooms, conferencing tools, textbooks or online courses)” (p. 478).

To sum up, hybrid learning is an approach that incorporates traditional face-to-face methods and
online learning, which seeks a balance between classroom and online learning. Hybrid space is created
when digital and physical places are tightly connected and overlap, creating dynamic spaces made by
constantly movement of users while carrying portable devices that are always linked to the internet
and other technology. It may be supported by design patterns and/or diverse learning environments,
emphasizing the relationship among learners, and between learners and the knowledge to be acquired.
There is greater emphasis on motivating learner identity that moves autonomously across dichotomies,

characterized by breaking boundaries as necessary.

2.2 Hybrid pedagogy in Language Teaching

Hybrid learning is increasingly widely used, especially in language class and higher education
contexts. According to Dziuban, Hartman & Moskal (2005) hybrid learning is a pedagogical technique
that blends the efficacy and socializing chances of the classroom with the technologically improved
active learning opportunities of the online environment. While training instructors to teach hybrid
courses generally concentrates on how to use technology, it is more vital to explore how hybrid
pedagogy must be adapted for students (Reynard, 2007).

In hybrid classes, it is essential for teachers to adopt more learner-centered strategies in order to
foster student focus on their learning and to promote effective communication among students, both in
person and remotely. Such strategies as group work, pair work, and active learning activities can create
an engaging atmosphere that encourages students to communicate with each other and bolster their

self-confidence.

2.3 Benefits of Hybrid Learning

Face-to-face and online learning each have their advantages and disadvantages. In the traditional
classroom, teachers can easily manage the class, and students can concentrate better. However, since
Covid-19, if the classroom is too big and when the instructor wears masks, it is difficult for students

to hear how Chinese words are supposed to be pronounced. While online classes offer flexibility, it
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allows more accessibility for students, which is more convenient. Hybrid learning can combine the
advantages of both online and in-person classes. Take my intermediated Chinese language class as an
example, we go to the classroom on Wed and Fri to take the drill classes; and take online classes on
Mon, Tue and Thu for the lecture class by using Zoom. We have taken this hybrid teaching mode since
2020 for 6 semesters.

In the second-year Chinese language class, we use the lecture-drill teaching mode, introducing the
main content of the lesson, grammar pattern, and word usage during the lecture class and then provid-
ing drill language practice by engaging students in interactive and meaningful dialogues and various

activities in drill class. As shown in table 1:

" ASIANLAN 201 Chinese Fall 22

Week 5 Schedule (9/26-9/30)

Monday Tuesday Wednesday Thursday Friday
9/26 9/27 9/28 9/29 9/30
Before-Class | Zoom ID: Zoom ID: Classroom: Zoom ID: Classroom:
Preparation | 948 18827286 | 94818827286 948 1882 7286
Class 1 Google Lecture for Drill for L4A Lecture for Drill L4B
Activity Jameboard: L3 L4A L4B
HW check Drill practice Vocab dictation
Go over key key vocab and Go over key
2 Harmonize vocab and g in first | vocabulary and | Drill practi
Discussion Board: | grammar and | part of text grammar and | key vocab and
Term Project first part of text second part of grammar in
milestone 1 text second part of
text
After-Class Finish L4A Review L4A Finish L4B Prepare for Complete L4
Homework Preview Quiz Preview Quiz Dictation L4 Homework
Submit L3IHW Prepare for Unit
Test 2

Table 1. Weekly Schedule

Students appreciate the convenience of being able to take the lecture classes online and review the
course materials through zoom recordings after class, which provides them with flexibility of being
able to learn at their own pace and the ability to review material as needed. In addition, we have used
various online teaching tools to help students gain a better understanding of grammar and text content
during the online lecture classes, while enhancing their reading and Hanzi typing exercises. For in-
stance, we have used Zoom’s chat to have students do sentence-making exercises; the annotation tools
for collaboration and brainstorming; and the poll tools to allow students to do multiple-choice and
true-false exercises, thus helping them further comprehend the grammar they have just learned. While
in the in-person drill classes, students could interact with their peers and instructors to improve their
listening and speaking skills. Overall, students feel that hybrid learning is an effective way to learn and
provides them with the opportunity to gain knowledge and skills more efficiently and effectively. It
provides a safer and more flexible learning environment and increases overall outcomes.

To gain a deeper understanding of students’ perspectives on the hybrid learning course, an end-
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of-semester survey was conducted. Results showed that the majority of participants (97.7%) thought
the course was well-structured and the work requirements and grading system were made clear at the
outset. 88% of participants agreed they utilized all the learning opportunities provided in this course.
Additionally, 94.4% of participants are satisfied with the course design, feeling that they had learned
a great deal. Regarding the type of class desired for the next semester, there was a division of opinion:
75% of participants were extremely satisfied with the hybrid class, 18% wanted a fully in-person class,
and 5% preferred a fully online class. Based on the student’s end-of-semester reflection, most are

satisfied with the blended teaching mode.
2.3.1 Technologies that Empower Hybrid Learning

Prescott (2013) stated that in the hybrid learning environment, instructors can engage students and
increase learning by using new classroom facilities and technologies. To promote student engagement
and cooperation in a hybrid learning environment, teachers can use technology to bridge the gap
between online and in-person student learning. It shows that when students are equipped with the
abilities necessary to use the technology available in the classroom, they can transfer these skills to
language learning environment outside of the classroom (Egbert et al., 2002). Using technologies,
such as Padlet, Quizlet, Kahoot, Zoom may be expanded to online collaborative learning environ-
ments. Hybrid contributes to the compensating for the numerous shortcomings in language teaching
contexts, such as a lack of exposure to the target language community or the adoption of ineffective
learning practices. Therefore, hybrid learning can be a remedy for several issues. By using interactive
technologies such as Jameboard, Mentimeter, Poll Everywhere etc, students can participate in the class
more actively. This will help to increase the engagement of students and make the learning process
more effective. Additionally, hybrid learning allows instructors to provide additional resources, such as
virtual community and online discussion forums, which enable students to collaborate with each other
and engage more deeply with the material. This increased collaboration, combined with expanded

access to resources, can lead to more efficient learning outcomes.
2.3.2 Flexible Learning Experience

Many schools use hybrid learning for its flexibility: a flexible learning schedule, flexibility in
teaching styles, flexibility in how students engage with their learning materials, and flexibility in
collaboration and communication with peers and instructors (Boyarsky, 2020). Hybrid class vary
widely, video conferencing software such as Zoom connects in-person class and remote students to the
synchronous class. The hybrid language courses in my program are designed to fit into the schedules

of students. For weekly schedule, students are required to take in-person classes on Monday, Wednes-
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day, and Friday for drill class; and take online class online for lecture class. The hybrid learning model
aims to achieve a balance between in-person class and online learning via the use of teacher-facilitated

technological resources.

3. Case Studies of Virtual Community

3.1 Gather.Town

As the number of foreign language programs offering hybrid classes at different levels continues
to grow, the success of these courses is frequently contingent on teacher preparation and continuous
support (Rubio & Thoms, 2012).

Our students now grow up in a digital world of the internet, computer, iPad, and social media such
as Instagram, Facebook, Twitter, YouTube, etc. They gain knowledge by communicating with others
online and enjoy being engaged and collaborating with the most advanced technologies and visualiza-
tion options.

One of the key concepts we learned in social cognitivism is the community practice proposed by
Jean Lave and Etienne Wenger. A community of practice generally describes groups of people with
common interests who come together to achieve goals. The community of practice emphasized that
learning took place in social relationships instead of simply acquiring knowledge (Li et al., 2009).
The evolution of the community of practice concept relies on face-to-face communication and online
collaborative activities. It made me think further about using Gather. Town in the classroom.

Gather. Town is a gamified virtual meeting space. Users can customize space by using the build
tool and the mapmaker. The pre-built virtual spaces include a classroom, conference room, cafeteria,
tea house, library, dorm, lab, and office in the Gather. Town. Besides, interactive components such as
a whiteboard, google drive, a podium, and a video stream can be added. Gather. Town can facilitate
the virtual community of discussion and practice about collaborative activities. During the pandemic,
we used the Gather to design many activities for college students for online classes, such as debates,
interviews, role play, and case studies. There are many benefits for students who engage in it, and
students were excited to finish group work activities in the Gather.Town. This virtual space allows
students to share their thoughts, increase learning motivation and create a strong sense of belonging.

Gather. Town was established as a platform to support hybrid learning experiences. It was designed

to provide a virtual space for students and teachers to collaborate, communicate, and learn. Instructors
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can set up their own Gather Spaces including remote office, team social, and conferences. Gather. Town
has generated some positive outcomes. McClure & Williams (2021) highlighted the significance of
how peers may engage in Gather. Town, which allows students to learn from one another, cooperate to
finish work. Creating a sense of community for students in the hybrid learning environment is impor-
tant. For example, we will use Gather.Town to do an activity similar to a Chinese dating TV show, If
You Are the One when we study lesson 6: Dating. In the past, students were often shy and embarrassed
in the in-person classroom setting. However, with the virtual platform of GatherTown, they can now
customize their characters, and take part in our If You Are the One activity more easily and cheerfully.
It helps students to strengthen their hybrid learning experience and improve their academic achieve-

ment and satisfaction.

3.2 Harmonize Discussion Board

Hybrid learning spaces take on many forms. Harmonize Discussion Board is another technical
tool that provides an alternative to the traditional classroom community. Students took online classes
at home since the breakout of Covid-19 in 2020, which led to a great degree of social isolation among
students. At that time, we began to use Harmonized Discussion Board in class. It is a virtual com-
munity that creates an interactive space for academic discussion, daily life sharing, and creative and
analytical thinking. It is a virtual community platform that allows students and teachers to post online
on different academic topics related to the course, make comments, replies to others’ post, and endorse
those they find most helpful.

Conversations between individuals or groups stimulate learning through the development and
interpretation of communication (Chapanis,1975). Jean Piaget proposed the constructivism theory,
which stated that learners construct knowledge based on past experience and pre-existing knowledge.
One of the fundamental principles of this theory is that learning is social interaction. Learning should
be relevant to real life. Another essential principle of the constructivism theory is that learning is an
active process in which the learner should be engaged in a learning experience instead of passively
being taught. (Hein,1991). The Constructivism theory demonstrates that learning is a collaborative
process, and learners gain knowledge from interacting with their community and society. Harmonize
creates a social and interactive virtual community for the students to contribute. Wachter et al. (2000)
summarized that a successful virtual community includes the following characteristics:

*  Successful communities assist members in identifying the kind of information and resources
required to fulfill their requirements.

* In virtual communities, member-generated material and shared content are valued and actively
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solicited, integrating content with communications capability.

Harmonize Discussion Board allows students to share their experiences, knowledge, and resources
that are relevant to their language learning goals. It helps students to stay motivated and develop a
deeper understanding of the target language. Through the discussion board, students can engage in
conversations with other language learners, share their thoughts, ask questions, and receive feedback.
This helps students develop their language learning by allowing them to practice the language in a safe
and supportive environment. Take the 2™ year Chinese class as an example, we have designed a pro-
ject that involves students posting comments and videos on the harmonize discussion board in relation
to the topics related to the lessons. This project has three milestones, with students required to post
one comment or video and reply to others for each milestone. Students love to use Harmonize since
it is like social media such as Instagram, and Facebook, which they use daily. Additionally, it allows
students to practice their language skills in a more relaxed setting and encourages them to reflect on
their understanding of the topics discussed in class. Fostering peer-to-peer collaboration helps students
gain knowledge through sharing and learning from others. This real-life activity-based learning is a
classroom application of constructivism theory.

Harmonize Discussion Board engages students and establishes community, providing media-rich,
interactive discussion forums. Also, the instructor can create a grading rubric, and the auto-grading
system can reduce the teacher’s workload. With Auto-Participation Grading and Milestones, instruc-
tors may add various due dates, define individual student expectations, and customize the percentage

scoring for submissions. So, instructors can spend less time grading and more time teaching.

3.3 ThingLink Virtual Reality in Language Teaching

The ThingLink is an education technology platform that enhances photographs and videos to
generate interactive, visual learning experiences. It allows users to upload the image, video, or 360-de-
gree VR shot into a learning experience (Jeffery et al.,2021). ThingLink is equipped with a powerful
language tool and a tagging system that effectively enhances media materials. In the hybrid learning
environment, students can use technology for extended language learning outside the classroom.
The ThingLink allows the instructor to design learning activities, tasks, and experiences in authentic

contexts and incorporate authentic language to maximize language acquisition (Kessler, 2018).
3.3.1 ThingLink Virtual Museum and Field Trip

Educators believe museums can inspire students to deepen their understanding of what they have

learned in class and how the world functions. Virtual museums are viewed as the future of museums in
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terms of expanding accessibility and fostering social inclusion. (National Museum Director’s Confer-
ence, 1999). One of the advantages of ThingLink is the ability to build a virtual reality simulation
using images or videos. The VR technology may create authentic learning environments of the virtual
museum in which students can interact with learning content, engage in digital activities, and produce
a real-world engagement that relates classroom learning to the real world. Nakatsuka (2018) shared,
“Now if I want to share a map to explain the Civil War or the Westward Movement, I need not rely
on a huge bulky roll-down map precariously hanging high on the wall. I can easily take my students
virtually to where history took place using my pictures, images from the internet, and 360°  views” (p.
47).

Virtual field trips are conducted virtually and performed digitally using a website, a virtual gaming
platform, or videoconferencing equipment so that students can explore the world without leaving
the classroom (Zanetis, 2010). Vygotsky stated that language develops from social interactions, for
communication purposes. Language can be viewed as a greatest tool to communicate with the world
(Frawley, 2013). In this way, teaching target language with field trip is an essential way for students.
The COVID-19 pandemic causes a big problem for field-based learning, and ThingLink can be used as
a solution to the problem.

Instructors can explore and use 360 ° VR virtual field trips that have already been made from
ThingLink’s collection or images they have shot themselves. Some instructors also record field trip
teaching materials by themselves. Take Senior Technician Gillian Riddell as an example. Over the
summer of 2020, he visited ten field sites. He videotaped the sites using his cell phone, a tripod,
and a wireless microphone, lecturing to the camera. He also filmed 360-degree site tours using his

360-degree camera.

4. Limitations of the Study

4.1 Technology Can be Challenging

One of the most critical challenges is technology being used in hybrid learning, which can be
challenging for both teachers and students. Not all digital resources are trustworthy and user-friendly
(Hunt, 2016). The use of technology to support hybrid classes increases teachers’ workload in terms

of preparation time and access to the teaching materials. Besides, a hybrid class requires a stable and
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reliable internet connection. Students with restricted access to computers and the Internet will struggle.

4.2 The Effectiveness of Hybrid Learning Needs to be Proven

There is little research that explores the effectiveness of hybrid learning. Different students have
different learning styles and motivations. Hybrid learning may cause students to experience isolation
and lack engagement or relationship. Not every hybrid learning is suited to every student, and some
students may struggle to catch up with this model. To minimize the impact, high motivation and
time management skills are required. Besides, these virtual community platforms have been used for
practical teaching for six semesters, and more than two hundred students have utilized them to help
with their learning of the Chinese language. Most students’ evaluations and feedback on the utilization
of these platforms have been positive. However, further research is needed to determine how improve-

ments in student academic achievement and use of these platforms have changed.

5. Conclusion

Increasing Internet access and interactive technology have led to schools employing hybrid learn-
ing (Ugur et al., 2011). Hybrid learning gives access to various and flexible learning environments
and fosters learning enhancements. There are plenty of benefits of hybrid learning. The flexibility that
hybrid learning provides makes it easier for teachers to help students better understand of learning
material and content. Also, various online recourses and platforms enable students to better engage
with course material in the ways they learn best. It is important to realize that hybrid learning does not
work with all student types. Teachers can provide differentiated instruction for students and ensure
they receive individualized instructions.

The implication of hybrid teaching and the growing myriad of online technological tools and
platforms for Chinese language teaching have increased the potential for the development of new

learning ecologies that are both constructive and transformational in several learning domains.
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F 2t R4 E A o ZAARA R BRI F B F AT E F P L30T 69 TPACK K -FA 25 %0, ik
E, B ERBIREBARABPIE TN T 5, LAZTRESCAEEAETHARRES R4
Foid T HARITHFOBART R, FREMXKBEARRIIFT NG, REZ A4 TR IZNESD,
AFR I HOT & LR F 058 A E A

KR BIFPLHIF, EL4F, TPACK

©2023 HRHE, Trkig
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1. 5]

i

EILHAER, BB BHEARMIES BB WRERME, 155 BOm Al S S i HoR F B
LB IE AT BT R w2, HIE & 205 BRI A RHC#E MR (Technological Peda-
gogical Content Knowledge, TPACK) fl &2 3|2+ A i3, HHET, Web of Science 1 Scopus I
W B AN 20 TPACK. ELEEAHOCHIBFSAT 70 430, Pl 2/3 FREER T ISEAE —ik / 4b
IBHINAELE T 2eor 8% ( BDSEARIR S ) H i TPACK, i HARIE R ZOmAUHAL BB T 0018 5 20m
TPACK - ARMFENEE M, T4k, EPRhCHTREKLLRE, SRifi, 2020 4FH)5%%4
()BT T2 17 (A [ o rh SC i) O R A TR ZINUE . A2 PENE semn, Kt Bl PRy A ik 2
s, EFRSCRFR R T S R BT, 0 A [ BR b SCEOm Y TPACK 7K
PEH T REOR . P, ARG LI —BOM B AVE BT 4, B SR LT R

(1) EBRh SCBOMEL 7 1) TPACK 23 BRI 2

(2) 5 [ BR b SCEOMTE L2 TPACK HYT 5ok &= A WL ?

2. TR IR AHEZR 0 3L ik [l

2.1 TPACK EHig

Schulman(1986) 1 X 2 i T 27 B #5111 (Pedagogical Content Knowledge, PCK), Mishra
& Koehler(2006) 7E It FE fiff [+, Kf £ K H1i7 (Technological Knowledge, TK) 5| A %] PCK 5 7l
Hr, $E TR BAR SN B R Lol Fni, B TPACK, B HE AR —H - — R
=HEMESAH, PR EN AR AR A 2R (Content Knowledge, CK). #2774 H1H
(Pedagogical Knowledge, PK), HARFIR, “FRIZEAHA L BEHORMHEZEFIR (Technological
Pedagogical Knowledge, TPK). % & 47 AR 1 2% Bl P9 %5 #131 (Technological Content Knowledge,
TCK). BGHARMFRIBEZEARGE 7 SR EEEE (W 1),
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— —

o _—
T BABARMERMIT
7 (TPACK)

N /
N EoEFENFERRamiR
N (PCK) 7

~ Contexts _ -

1. TPACK {EZR R M E &R

2.2 IEEHITA TPACK FF%

HHF, KT H 200 TPACK FIBFFE A K& A PUZE (Tseng et al, 2020): (1) BF &M #iE
UM TPACK /K1 T H, MR ENE “ A BA SCH A H - LRI NARUE — Ge it Rk
dERRUET B, i NZEHAL A (U0 Baser et al, 2016; Bostancioglu & Handley, 2018) Fil2
ARRAA (TN Tseng, 2016) FF-& T PR E & 20 TPACK U2, (2) KeITEALTE S U9 TPACK
K-, Bl Wu & Wang (2015) 4 1 22 44 G/ NFITEHN, X A &1 TK KPR
ANAME. Hsu(2016) MZ5 R NHA A, @A X 51 158 A4 IRTEZBn T A 5 &2 3, b
14T H B AR M A AE S (40 TPK. TCK Al TPACK) A PSS RAR . (3) JerERRb S n
& FHE 5 BN A TPACK /KF, AHOCHIR SUR R BN A & 7E 4 15 5 20l TPACK /K-
rRVE R (20 McKenney & Voogt, 2017; Voogt & McKenney, 2017), B HEF) T — 1 BEWEHEhE
T HUM TPACK & AU RS ( 41 Bustamante, 2020; Shaffer, 2016; Tai, 2015), (4) ¥ TPACK F %!
TR TR 2 303, i Wong et al.(2015) £ TPACK HYEEAJEHE, BARMR (EIE
B EREERE IR ) RFAk (WIS A ER A 2420 ) BT B A T2,

2.3 ZInEH TPACK B EE X

A BT RN, ZOWE) TPACK JK-F2 25 Z R 2, Bilan, 20948 TK 2 [H]
FAERZE TR IKR (Lee & Tsai, 2010), RIAEERZIR) TK /KFARX S (Liu et al, 2015)5 i
Z 2] e [AA (Drent & Meelissen, 2008). %52 A Hi AR K711l (Goktas et al, 2009; Peeraer & Van
Petegem,2012), #4153k FI MUK B S04 (Nelson et al, 2019) 2264 B T2l TPACK (3R T] 5 KA,
FOREC . 2564 W O BUIHHA B S H PCK /K- (Kazu & Erten, 2014),
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3.ARFERTE

3RS EE

AR BZ 55 b E KR X 2 P m e et 307 47 B FPrhScom, MR sl G s, It
PREE 258 Iy ARk, Hh BrEHEIT 40 A, LPEHIN 218 A, MAFRER M BA, 21-30 51
79 N, 31-40 Z 1) 81 A\, 41-50 Z 174 N, 51-60 % )24 A,

32T HE

AT R BRI S A, RS E “EER D SCHIN R TPACK =R 4
MNEBPIAERSY . R LA Mishra & Koehler(2006) F1 Rahimi & Pourshahbaz(2018) % # i FI gL i
YERAMEZT TPACK AYE XA 3R, %44 Ouyang & Scharber(2018) 41 Al i S B TE LR 22
TPACK HEZE, S5k i H 283 R0 B A 36 (%) FH LA 2 915 0 TPACK 9138 (4N Baser
et al, 2016; Bostancioglu & Handley, 2018), Z5& (EFRIGEZITARAEY X [ Fr A SCEH LML BE
TI BRI E PR SCBE R, BeZAS8) 7 AR, 83 MBI (LR 1), mFRHE
R, WEIARICN “ERAFEET “WERAFE “MELHW “HEMFST EEFET,
WA R 1-5 43, f35riim, FoRFR S 55 TPACK /K. BLobh, &R T 19
AN AT BE R M [ PR SCHURZE 02 TPACK [N F1 2515 3t fn)
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1. ERRP X BIDELHF TPACK B E B B

I}ﬂ
fs

T Wi |
51 41 X rs | oo
ok | EPHAERNL WIEOUEMR GEE. WL, k0| o |
)RR (Wr. U, . 5 s @ ESURAIR
ek, IO s @QEE T Oiks
PK AL s DIREEH ; @247 s @/ ;s @ 12 10-21
GVERISE 5 @ 1 fE 71 55 7 T AR
TR BTN, ORI s QHABATREMT | |, 97.33
FELS: 2 B Y F R IR
BAFCFENERIN A AR, AR OX IR EA S
Q% BT F I ;s QX INUERRRE ., KA
Lt PCK 5ty XPAMUEZCEE TR 5 @XIMUREAITE s @1 17 34.50
— WERHE R s QUUEH AT s @ E L
& OB A AE bR 5 OPUE ) RS B ADGEE 5
v G PR AR
ok |EAHARWERINEN, MAEOER LEETR | | o
ARUGERNR, ZRID0ERRE, 2 ESCE
BETORMBCFB AR, BIREEITAETE LT & M L SR
AN, HE QAT R AR R IR T O s @
TPK | HBHCEIR s OB AR s @550 OHLUE | 12| 60-7]
3l s @A s O BhaF A & R R AR k2 2 g
i
A H AR AR A AN, BVATE H RS AR AR
TPACK | SRR IAMIE A AL G L, Dt iqe | 12 ) 72-83
TELR AT T
JSeE 83
MWNP PR, AEIR 2 1-2
HEAD Dy, R 2 3-4
RN ?Jﬁ‘ﬁ/i%‘ﬁﬂ(?\ A TRk, SRR R AR A A B AR 3L 3 5.6, 17
FrEH
R 2L
. S BEEUE | i gopxtiyiE . JOR QIS PB4 | 710
| B b MR R R G 4
| gk g4y | T 0 zbf}_ﬁ ] . SRR EZ A ] ) 112
o G R
4 1 DU S| LIRS, b BeEM K, BB, |, | L
AR | WL AT )
XA HCF 3| AP BY B APEI T, SHORA S BB | | o
DR J
JSeE 19
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3.3 TS

ARG GNP R R A B A 22 03 SR S5 TP AR EAT . WIFGESR A (AR 1 7 1%
kAR A HGRRY E PR b BN R E S, DLRCEARIL A/ ATl S AR R
[ B SCHUM A TR RIS T A . A R A RIS R G LT A S S 5 AR G4,
()45 A RO TR] R 2021 4F 12 H 13 B, BUERESY 2022 41 A 9 B, el 307 fyn) 4, MER
Bl W B G EOR SR, S EAREEE 258 1y, ARURAERICRZ ) 84.04%

34 RBIFES

FEXTBEGEIN) B —, >R SPSSS 26 #EAT K43 i 2 12 3% 1Y 48 B2 AL, AGr ) o 4 B
RUBE, SRIG R AR PESGE T30, it EBR v SCEOMH 5015 B TPACK #4544k B2 -1 24 A1
PrifE2E, 0 AR 2 TPACK IHFHE . EEXTBFoE il —, SRAZMERIAT, HEHmE
Br SCHURTE LR 22 TPACK AU A8 &,

4, W3 & MANITie

4.1 E PR XHITELZF TPACK B4FE

AR5 R P Z 1 TR 43 B % 61 B v ST AE 4R 2802 ) TPACK 4EFE AT T 400, B35
B EHIH SPSS 26 X} 258 A BAREAE YR AT TAEAUE /01, [ Cronbach’s alpha R %K
0.981( > 0.9), FHAZEEFR1T; KMO=0.9( > 0.6), Bartlett K’=21036.885, df=3403, p < 0.001,
TR A B 0T & DI (Kaiser, 1974), PR F-43 B v 00 B R AR 9 i Xof i
HEATOHT, BRI 7 A, Sl N FiEst e, 45 R AR 10 T, mA s R
& 13 H, B K EETEARETE 0.5 L E, 7 ME TR BRURRRY T 22 5 807 210
67.743%, iLF| 50% I EARER . EHBE—L AN F IS NE, IR STk A K
FHHEY, HiE s (W3R 2),
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& 2. EFRP X BITELBEF TPACK 533

AFEHT FHIEAR BIRRR (% ) LR Hy
0.82 14
0.79 45
0.82 39
0.85 36
0.72 16
0.80 18
0.73 47
0.87 37
0.79 41
0.65 19
0.77 17
0.71 13
0.71 48

PCK/PK 41.18 29.55 0.70 11
0.68 15
0.76 42
0.75 40
0.77 43
0.74 12
0.66 46
0.77 44
0.79 38
0.59 20
0.65 49
0.63 34
0.63 21
0.70 35
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0.87 78
0.83 77
0.82 76
0.83 75
0.83 79
0.85 74
TPACK 11.31 7.70 0.80 72
0.84 80
0.81 73
0.80 71
0.73 81
0.68 70
0.73 82
0.86 53
0.84 59
0.86 58
0.90 52
TCK 4.31 2.65 0.86 51
0.87 57
0.86 56
0.82 54
0.80 55
0.79 28
0.82 29
0.82 30
0.74 25
TK 3.51 2.49 0.72 24
0.70 23
0.73 31
0.69 32
0.68 60
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0.84 4
0.80 2
3.09 2.03 0.80 1
0.77 3
CK 0.67 5
0.89 8
0.86 6
2.06 1.30
0.79 7
0.85 9
0.79 65
0.79 62
0.78 66
TPK 2.29 1.49
0.79 67
0.77 64
0.80 63

PREMH T 25 2R R PK R PCK BT —4ERE , RINBEAATR IR IAE BRI )
b A AR L, CK BRI T PIA4ERE, Hrp @i CK1, CK2, CK3, CK4. CK5J&
TR (DUEES . WL, 8%, . k), B8 CK6, CK7. CK8. CK9 J& T4kt
HERE (W, Bh. BE. B, HIRFSTW R AR AN, B, eI, UL
CK1-9 #RAT I “ZRF AN (CK) 4ER, 25 Lrik, TPACK &R MIFERE 7 A T
6 MNERE, W T 1 ANYERE,

WIELL Er2, #5075 3 58 78 TPACK &M EFE Y150 (W3 3), kI
B SCEOMAE LR 241 TPACK HAG DL LA,

% 3. TPACK B EFHEMIREE

TPACK #14 FHE (E) FrifEZ%E (SD)
CK 4.33 0.51
TK 4.32 0.59
PCK 4.26 0.51
TPACK 3.96 0.69
TCK 3.75 0.82
TPK 3.72 0.84
K TPACK 4.11 0.50
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AW, UM CK AW 8UR &, AT Cheng(2017). EHK (2020) FE AT, KM
W E 20 A OB CK AL AfF . X AR AT T I A X 5 2 N 3 T-H0 (208 >5
AR I T 65%), H 90% LA 2N R UE E bR & sl b b SCHOC Rl i &, DUEA
AR AR R, WOE CK . A, B0 Arsi R o CK R0l 1
AR (CSFE43 R 4.13) B “FRRE” (B0 4.58) BIAN4ERE, HZ S5AWFSCM ipSCEUmE “5
RE” dEfEm i T “HNRT 4R, ORMBUA JOEME N i / AMEZUT TPACK fF58 Irfs4hiea
B KA, 40, Bostancioglu & Handley(2018) X 542 44 Huifi #U i) TPACK #4171 %52, H
391 A BRE AR SIE R BN, [Hi2 CK #-AIFARTE “HiR” F1 “HRe” Xy T B
BEANN, X REEF AR NS 5E 2 HIGERRES , MRARER, FrEuE s NEE
HY1E 5 2T (native-speaker teacher) fEAEEIE S IBEANE S 2 H (Bl “IBFHEE” i) BOUER
PE EEAPLSE, BE “EE R (JCHEEERRIERERE ST ) T AR X355 (Walkinshaw &
Oanh, 2014),

TK #1 PCK AMWAS /-4, ¥m TRAME 4.11 7y, PCK KPEs 202y H R Tois
ST AR H SCEOM 35 75 1 2 AR IR A SCEEOM B35, 3853l i 1 2 R0 T ) S BRI 2
TK KV AT RESZ DL N IR . — RS 58 %D Es (L sl e el a5 A=
54%, P ECAEEH R AE 42% ), WGPERIR ST R I2E D1 R TK ACEAEAEIE A E R,
Rz pdlss, TKOK-Plim s 2RSS 585 AR 1/3 B2 (92/258) S hnid 208 HORHR
i, fE—E R BAEHE T E0m TK AKCF 4Tt

TPACK., TCK Fl TPK /KWK FHRARIIME 4.11 43, PN e h Scepad f b s A AR
HIRE IR A TR TE, Ah, TPACK(M=3.96) > TCK(M=3.75) > TPK(M=3.72), S52E¥& Wil
A, Xnlfe SEEMNBTA K, BEP TPACK 41 13 MEIN AR ES, AT

HFEX B B 1) TPACK ST R, o i B B th 5 FiR R4 RE, RS 73 ) e fw
o 1M TCK ZERE ) O ISR FOMNE AT G . 60, dHk. U5, Sofe, DU,
b, B2, BRI T, XTI A EOR, ZUMARNETE By AR A
R4, it A IFAS23 RmR T TPACK.

4.3 EBRPXHITAEL ZZF TPACK KR E =

e PEmlA M R B, FEEFEM R 19 M RES (W EFE 1), H9F 10 ASFEFn7 LI
[l b SCEMAE LR 202710 TPACK /K (L3 4),
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xR 4. ZIEF TPACK HE=ETE
TPA L i
i’ éK WA | %2 Adll‘{fted F p 8 | b | SE | t P
i) 0.29 0.23 508 | < 0.01**
=351 0.15 | 0.13 | 0.06 | 2.30 0.022%
U 041 | 025 | 0.07 | 352 | 0.001**
'M'X‘
K %,j;ﬂf{ 018 | -0.12 | 0.04 | 2.94 | 0.004*
2 s
%{%ég 0.14 | 0.12 | 0.05 | 237 | 0.019*
& F#F
A 0.16 | 0.12 | 0.05 | 2.58 0.011*
B
A 0.23 0.17 370 | < 0.01%*
RS -0.33 | -024 | 0.09 | -2.73 | 0.007**
et
ﬁ@ﬁ* 2017 | -024 | 0.09 | 2.58 | 0.011*
TPACK "
W%ﬁ* 2021 | -0.19 | 0.06 | -3.37 | 0.001%*
Ko AR
fyimsiap -0.18 | -0.19 | 0.08 | -2.55 | 0.011*
il 0.21 0.15 341 | < 0.01%*
GRS -0.31 | -026 | 0.10 | -2.55 | 0.012*
'M'X‘
%é,j%f{ 0.14 | -0.16 | 007 | 224 | 0.026*
TCK <
23: ~,
%igjﬁ 022 | -037 | 0.11 | 332 | 0.001%*
X AR
fiymey -0.18 | -0.23 | 0.09 | -2.56 | 0.011*
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il 0.21 0.15 342 | < 0.01%*
G -0.30 | -0.18 | 0.08 | -2.44 | 0.015*
E3i] 0.13 | 0.14 | 0.07 | 1.99 0.047*
& FIUE
eI R 0.13 | 023 | 0.11 | 2.14 0.033*
Fsf 1]
TK X .
2 FHF
FEH 0.16 | 0.13 | 0.06 | 2.36 | 0.019*
B
ﬁ%ﬁrﬁ 20.15 | -0.12 | 0.05 | -2.34 | 0.02%
Fo 4 A
st 2026 | -0.25 | 0.07 | -3.77 | 0.00%*
il 0.23 0.17 3.75 | < 0.01%**
s 041 | 026 | 0.07 | 3.40 | 0.001**
TN
CK fﬁigjﬁ 0.13 | -0.14 | 0.07 | -2.05 | 0.041*
2 F#eE
Al 0.14 | 0.10 | 0.05 | 2.13 | 0.034*
B
il 0.29 0.23 503 | < 0.01%*
AR S -0.29 | -025 | 0.10 | -2.50 | 0.013*
'M’X‘
%é,;;]ﬂf -0.14 | -0.16 | 0.07 | -2.38 | 0.018*
ﬁ‘ ~,
?giﬁjﬁ 2021 | -036 | 0.11 | -326 | 0.001%*
TPK 7\, (=]
I
gé%ﬁ; 0.12 | 0.18 | 0.08 | 210 | 0037
Wgﬁr* 2020 | -022 | 0.07 | -3.33 | 0.001%*
S ARk
BRI 2020 | -0.27 | 0.09 | -3.01 | 0.003**

PRI
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T 0.26 0.20 434 | <0.01%*
AR IS -03 | -0.15 | 0.06 | -2.52 | 0.012*
A 032 | 0.19 | 0.07 | 2.70 | 0.008**
'M'X‘
%é,;;gf 018 | -0.12 | 0.04 | 284 | 0.005%
ﬁ‘ ~,
fgiﬁjﬁ 0.19 | -0.19 | 007 | -2.91 | 0.004**
i/,

AR N :
4 ] 1H.

TPACK g{;ﬁ@ 0.14 | 0.12 | 0.05 | 237 | 0018*
ES R e
FE1dH 0.17 | 0.12 | 0.05 | 2.56 0.011*
gy
PR 20.17 | -0.11 | 0.04 | -2.86 | 0.005**
&R
POET¥ N
S 2020 | -0.16 | 0.05 | -3.02 | 0.003**

H: *p < 0.05, **p < 0.01

AEWRE 7 ) TR FE s SO R TPACK., TCK. TK. TPK FI#&{K TPACK, X FRRENIE T
Lee & Tsai(2010) 1 Liu et al.(2015) SFHIMFIE4516, RMAEIRERR, S5 EBHARE RHERedEER
payodliv

4 7RI 1) T [ B o SO0 A PCK AT TK, U4k, 0 A9 PCK AT TK AY7K AT
REAHRBoE , X 584 (2021) WAFSE LB —2, RIAR 22 P Z0lifE TK. CK F1 PCK J7 L
FARLEDBIN,

S0 M g AR T R 19 5 R S AR5 1O A 0 T ] B SC U Y TPACK., TK. TPK FIF& {4
TPACK, X5 Dusick(1998) & IRISL, BPAMMISE (MNBEFRE, FAR R, FTBCZ R )
563, BN SHARFAIEAIBE S AT AR 235 5

P E 1E 1] WU ] s ip SCHOM B PCK., CK F1#&{A& TPACK, X A BEJ& KA CK il PCK %
B (1) 2 B A AR IR R 5%, T TR A BN F R R AR A& 5 4. (Kazu
& Erten, 2014), BAN, Z025%F 5 00 28 BRI AR 17 1) F0000 [ B Hh SCEOMAY PCK.L TCK FEE A
TPACK, X FIAZLFART AW AR i 0 25 SN, 8 R 208 TP e X
—REE R R BT R A ST T 25, #Emii e A O MK

2 L PUBEHEE T bR A B ) R L 1) T [ B b SCEOM Y TK, 4R DUBZ BHC RE IE ) 3500
WA PCK. TPK FI#E K TPACK, fifi FHZk I #0275 B9 0 e 1F ) B0 800 % PCK. TK.
CK A TPACK 7K, X Ut B EE i [ DUBZA R BT, 2k D BCeEmIRR B, 2
ERNL FHAPEBE, BOTNA FEEERRRERE, ML FBE Kb,

S5 E ARG S 4 5 5% TPACK, TCK. CK. TPK FI#{& TPACK 777F 35 M
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K, Wrdds (2021) PIBFFEHIESS T 3% — 88, BI432 3 A OCH RSV BUMAE TPACK #54E i
R T ARALSZ 0

X AR A SR R B R . 3 T [ B o SC 0 TPACK., TCK., TK. TPK 34k TPACK,
ROOMXHE BRI Z B, ASBERA, BRRETA HL 2232 I ARl B s 2 i S
( E®, 2020),

AWFFERE—A BT RGO RRAR—E bR b SCHUMT R HAE LB 7 1) TPACK, i
Tt 1) 8 ok B B SCHOMTE LR 202 TPACK RE I TERYERE | R B4, EBA—4ERF (N
CK. TK) A& SRt (B PCK) Jrifl, K5 E e, mMaEEGHARME G4 E T
(4 TPACK. TCK F1 TPK), ZKFAHXEAR, ZetE A0 L BB AFERS . 207, 2. 2k
FEEEARD . BEHEARIGINED) . SEARBOGRREE, LU G AR m R R A i
AR SZRFAE PR X [ B v SCEOM Y TPACK 7K i 520, it d i, B0 AW R B i
By SCEeE i, JUHT LG 4 1S S A FIE S SR G S HE ek R EOR T
Bt SR IR BB AR CHE B, SR A E X5 IG5, DR ZUNXE B R iy
32 FE R B AR BB 5 2 A Ee . TR R AR S AR, HX#0M TPACK KFHY
NE ELIETZOTH H I, FWMERGR, PICRRA T B KR (Ju LR 0 55 M0
At ) WT5E, HCEFLADREWES . FA PPN SE AN [F 7 R8s, DAE— P8R pF5e iy ml
fHE,

S22 3Lk
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Investigating the Acceptance and Use of LMCY Quiz among Chinese
Language Teachers using the Technology Acceptance Model (TAM)
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Abstract: The Chinese language teaching (CLT) of XJTLU has been delivering courses online
since the outbreak of COVID-19 till now. The teachers use various LMC online teaching and learning
tools to deliver synchronous teaching, such as assigning and submitting homework, giving feedback,
and conducting assessments. Of all LMC online plugins, Quiz has turned out to be the top-ranking
interactive plugin adopted by CLT teachers as their teaching tool. This project aims to explore the CLT
lecturers’ acceptance and use of Quiz. The results showed that the external variable ‘interactivity’ has
a significant effect on perceived usefulness and perceived ease of use. Most of the core constructs of
the extended TAM have a significant positive effect on one another except the relationship between
perceived ease of use and organizational climate and perceived usefulness. Based on the findings,
suggestions are made to strengthen the acceptance of the Quiz. The study will also further improve the
distant teaching and learning experience in applying online tools for international Chinese language
education under TAM (Technology Acceptance Theory).

Keywords: International Chinese Language Teaching, Technology Acceptance Model (TAM),

Online Quiz
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@ In July 2022, Learning Mall transformed into two platforms: Learning Mall Core and Learning Mall Premium. Learning Mall
Core provides online learning and teaching supports for XJTLU students and staff in degree studies, and Learning Mall Premium offers
content and services in non-degree education for all users. https://www.learningmall.cn/en/about-us.html
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1.Introduction

Virtual Learning Environment (VLE) at Xi’an Jiaotong-Liverpool University (XJTLU) has been
developed, renamed, and upgraded multiple times for over 16 years and now is known as Learning
Mall Core (LMC), which has embedded around 50 plugins for teachers to use in teaching and assess-
ment.

The outbreak of Covid-19 in China pushed all the teaching activities back to online again in
the second semester of AY21-22 and hybrid in the first semester of AY22-23. Thus, it is essential to
investigate whether the technology was accepted or rejected during this particular period of time.

From the beginning of 2020 approximately 15 modules had been delivered online with over
20 LMC plugin activities being used. Ten were the most frequently used plugins (Resource, Folder,
Mediasite, Url, Label, Quiz, Forum, Assignment, Etherpad, and H5p). Among these ten plugins,
Online Quiz has turned out to be the top-ranking interactive plugin seconded by Forum. The Quiz
has typically been used for two purposes: preview or review of the vocabulary or phrases, in-class

practice, and summative assessment for listening and reading.

Purpose of the research

The LMC webpage information revealed the frequency of plugin activities, but it didn’t show
why teachers had chosen specific tools for their teaching. It is hoped that our research into this area
can solve some puzzles we have encountered and enlighten future course managers to provide more

practical support to both teachers and students.

Research questions

The background above has led to the two aspects of this pilot research in teachers’ perception of
technology acceptance:
1.Why do Chinese language teachers choose to use Quiz for in/outside classroom practice?

2. How effectively do they feel the Quiz can support their teaching and assessment?
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2. Literature review

2.1 The Technology Acceptance Model (TAM)

TAM, which originated in the psychological Theory of Reasoned Action (TRA), has evolved to
become the key model in understanding predictors of human behavior toward potential acceptance
or rejection of the technology (Marangunic et al., 2019). Its impact of external variables on people’s
beliefs, attitudes, and behaviors (Davis, 1993; Nair & Das, 2011). As Davis hypothesized, the primary
determinant of whether the user will actually use or reject the system is the attitude and perceived
usefulness which works as the indicator of whether the user believes the system or the technology

could enhance their performance.

2.2 The extended Technology Acceptance Model

With the development of TAM theory, the Model was refined to include other variables, which
are also proved to have a significant influence on the core variables. Furthermore, TAM has evolved to
become one of the key models in understanding the critical factors in human behavior toward potential
acceptance or rejection of the technology. There are many different versions (sometimes referred to
as “TAM++" ), which have been confirmed by numerous studies emphasizing its broad applicability
to various technologies (Marangunic et al., 2019). Therefore, TAM, along with its extended models,
could allow us to investigate CLT teachers’ s overall attitude toward online technologies, and the

analysis of online Quiz can be our foray to peek into this area.

3. Research Methods

3.1 Participants

Twelve teachers from the Chinese Division, Modern Languages Centre, School of Languages

at Xi’an Jiaotong-Liverpool University volunteered and consented to participate in this study. Those
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participants were involved in teaching of courses ranging from zero-beginning to advanced level. All
the participants have relevant experience using the Learning Mall platform and evaluating plugin Quiz
for two to three years. The participants were asked to complete a questionnaire about their perceptions

and using practice of the plugin Quiz.

3.2 Model and Hypotheses

The model used in this study is an extended TAM with reference to Zhu’s research (2018). The
proposed framework has six variables, including the variables proposed by Davis (1989): perceived
ease of use (PEOU), perceived usefulness (PU), intention to use (IU), and actual usage (AU). The
original TAM has been proved by many other studies, however, we would like to check whether our
study supports the hypotheses. The model also introduces organizational climate (OC) and interactivity
as external variables that are inherent in the core structure of TAM. The proposed extended TAM-
based model of the influencing factors of using the plugin Quiz is shown in Fig. 1.

Organizational climate is defined as “shared perceptions of and the meaning attached to the poli-
cies, practices, and procedures employees experience and the behavior they observe getting rewarded
and that are supported and expected” (Schneider et al.,2013). Social scholars believe that employees
are more willing to adopt or maintain behaviors that they perceive that their organization values
(Schulz et al.,2017). In this study, organizational climate refers to the feelings and perceptions of the
application environment and atmosphere. It is believed that when teachers perceive that there is a user-
friendly environment and good atmosphere, they will better adopt the technology.

Interactivity is the communication process that occurs between humans and computer software.
(Zhao et al., 2010). It is a mutual behavior in the online teaching process, including the interaction
between students, teachers, and students with the assistance of computers, as well as the interaction
between humans and technological devices. If these interactions work well, the plugin will be easy
for teachers to use. Therefore, it is believed that the interaction behavior will have an impact on the

usability of the plugin (Kim et al.2022).
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Figure 1. Proposed Extended TAM-based Model with Hypotheses

Based on the above research model, the variables are hypothesized to have a positive effect on one

another as shown in Figure 1, namely:

HI:
H2:
H3:
H4:
H5:
He:
H7:
HS:

Intention to use has a positive impact on actual use;

Perceived usefulness has a positive impact on intention to use;
Perceived ease of use has a positive impact on intention to use;
Perceived ease of use has a positive impact on perceived usefulness;
Organizational climate has a positive impact on perceived usefulness;
Organizational climate has a positive impact on perceived ease of use;
Interactivity has as a positive impact on perceived usefulness;

Interactivity has as a positive impact on perceived ease of use.

3.3 Questionnaire Design

Teachers’ perceptions of technology acceptance, organizational climate, and interactivity were

obtained through an 18-item questionnaire. All the items, which measure from six dimensions accord-

ing to the proposed model and hypotheses, were presented in a five-Likert scale, with one representing

‘strongly disagree’ and five meaning ‘strongly agree.” The survey was carried out using the online

survey tool ‘Wenjuanxing’ in June 2022.
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4. Data Analysis

4.1 Reliability and Validity Testing

The researchers used the data-analysis software SPSS to test the validity and reliability from vari-
ous dimensions and the general reliability and validity index. As demonstrated in Table 1, the general
Cronbach’s alpha of the questionnaire was 0.850, and the Cronbach’s alpha of most dimensions was
higher than 0.80. Only PU and IU were slightly lower than 0.80, but they were very close to 0.80. The

data indicated that the questionnaire had a good internal consistency.

Table 1. Reliability Indices

Dimension PEOU PU ocC Interactivity 18] AU
Cronbach’s o 0.800 0.799 0.847 0.824 0.791 0.869
General (;ronbach S 0.850

The KMO value of all the dimensions exceeded the recommended threshold of 0.60 (Stevens,
2002), and the general KMO value was 0.723, which meant the questionnaire was of good validity.
The details are displayed in Table 2.

Table 2. Validity Indices

Dimension PEOU PU oC Interactivity g AU
KMO 0.774 0.783 0.653 0.745 0.700 0.685
General
KMO 0.723

Based on the above statistics, the questionnaire was of good quality and met the research require-

ment. The data could be used for further analysis.

4.2 Descriptive Statistical Analysis

It was found that the average score of each dimension was higher than 3.0 based on descriptive

statistical analysis, which is shown in Table 3. The average score of ‘Intention to use’ was 4.278, and
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the average score of ‘Actual use’ was 4.333. The result showed that teachers generally hold a positive
attitude towards using the plugin. The variance was smaller than 1.0, which meant the average number
could well represent the samples. The average score of all the dimensions was higher than 3.0. The
interactivity was of the lowest score. Considering the nature of the Quiz, as there was a lack of interac-
tion between students as they mainly used it independently, the relatively low score was reasonable.

Nevertheless, the data revealed that overall, our teachers recognized and accepted the plugin Quiz.

Table 3. The Questionnaire Results of Variables (Descriptive Statistics)

Num. Minimum Maximum Average Variance
PEOU 12 1.333 4.667 3.528 0.989
PU 12 2.000 5.000 4.028 0.822
oC 12 3.333 4.333 3.972 0.361
IT 12 1.000 5.000 3.417 0.922
18} 12 3.000 5.000 4278 0.633
AU 12 3.000 5.000 4.333 0.685

4.3 Hypotheses Verification Analysis

After checking the reliability and validity and conducting descriptive statistical analysis, the re-
searchers further analysed the potential paths in order to verify the hypotheses and find the relationship
between the variables.

First, model FIT analysis was conducted using SPSS. The results of commonly-used model fit
indices are presented in Table 4. The model fit indices all met the criterion. It indicated that the model

was reasonable and satisfactory overall.

Table 4. Model Fit Indices

Fit Model Values Criterion
X?/df 2.050 <3
GFI 0.932 >0.9
CF1 0.944 >0.9
RMR 0.045 <0.05

The path coefficient shows whether there was a positive or negative effect, as well as the

significance of the influence between one variable and another. If the critical ratio (CR) value is larger
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than the required limit of 1.96 and the confidence level is over 95%, it can be concluded that there is
a significant relationship. According to Table 5, hypotheses H1, H2, H3, H6, H7 H8 were accepted,
while hypotheses H4 and HS were rejected. The detailed information is presented in Table 5.

Table 5. Path Analysis

Hypothesis Path Coefficient CR P Description
H1: Intention to Use — Actual Usage 0.570 2.406 | 0.016 Accepted
H2: Perceived Usefulness — Intention to Use 0.492 2.382 | 0.017 Accepted
H3: Perceived Ease of Use — Intention to Use 0.423 2.047 | 0.041 Accepted
H4:Perceived Ease of Use — Perceived Usefulness 0.093 0.402 | 0.688 Rejected
H5:Organizational Climate — Perceived Usefulness 0.027 0.138 | 0.890 Rejected
H6:Organizational Climate — Perceived Ease of Use 0.514 2.608 | 0.009 Accepted
H7:Interactivity — Perceived Usefulness 0.789 4.257 | 0.034 Accepted
HS:Interactivity — Perceived Ease of Use 0.418 2.608 | 0.000 Accepted
oC

0.418*

Figure 2. The Structural Model
Note. *p<0.05; **p<0.01
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In this study, H1-H4 addressed the relationships within TAM, namely the relationships between
perceived usefulness, perceived ease of use, intention to use, and actual use. Three of the four hypoth-
eses were supported in this research. At the same time, H4 had a path coefficient of 0.093, a CR value
of 0.402, and a P value of 0.688, which proved that the perceived ease of use positively affected the
perceived usefulness, but it was not significant. Therefore, H4 was rejected. The result was not in line
with previous studies. Nevertheless, it could be explained as only one plugin was studied. According to
the descriptive statistics, the average perceived ease of use score was 3.528, which was relatively low.
It proved that most teachers thought the plugin was not easy to use. However, it was supposed to be
useful (AVE 4.028). Moreover, currently, there was no alternative to replace Quiz. So a few teachers
had difficulties understanding the plugin when starting to use it, and some of them spent large amount
of time mastering it.

H5-HS dealt with the relationship between external variables and the original TAM. The result
showed that interactivity could positively predict the perceived ease of use and the perceived useful-
ness. Organizational climate had a positive effect on the perceived ease of use, while it did not have a
significant positive effect on the perceived usefulness. It seemed that the organization lacked enough
support to make the plugin more useful. Teachers used the plugin consciously, which was not affected

by the environment.

5. Conclusion and recommendation

Based on the data, several aspects need to be improved in order to increase the acceptance of
the Quiz. First, since many teachers felt using the plugin was challenging, intensive, more structured
designed hands-on training for teachers could be conducted before the plugins are introduced and
promoted. Second, a local community, such as language lecturers, as we discussed above, can be built
so that there will be a better environment for lecturers teaching similar modules to use a particular
educational technology. Users may have the best practices and communicate more often regarding
the use of the plugin. More support should be offered by the institution. For example, a handbook or
guided video introducing the plugins can be edited and shared to each teacher, along with hands-on in-

house training within the local community.
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6. Limitation and future implication

This research was a pilot one, which primarily focused on the CLT teachers’ attitude and accept-
ance of technology in terms of an in-house online teaching platform and Quiz as an interactive plugin.
The data has been collected from relatively small groups of language lecturers has already shown the
complex impact of the two extended variables organizational climate and interactivities through the
perceived ease of use and perceived usefulness then leading to the intention to use and then finally
the actual use. The practical implications of this research are the crucial role of institutional guidance
and support to the users of technology and the emotional acceptance with user community building is
necessary, the joint effort of the institution, team training manager, module leader and the actual user is
essential in this holistic application process.

In the future, the investigation could be moved on to the teachers’ perception of adopting external
plugins such as Kahoot, Padlet, and Mentimeter, which are all frequently used and accepted by
language lecturers. More importantly, using TAM to investigate students’ perception and acceptance
of technology is another crucial area that deserves more holistic and structured research. Moreover,
another interesting area might need more attention is that how technological advancement has an
impact on education evolvement, especially using the new theoretical model UTAUT (Unified theory
of acceptance and use of technology) (Venkatesh et al., 2003), of which TAM is part of this framework
would be further developed.
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Appendix: Questionnaire

Acceptance Analysis of LMO Quiz in Chinese Language Division

Please choose to what degree you agree or disagree with the following statement.

Strongly
Disagree

Disagree

Neither
Agree Nor
Disagree

Agree

Strongly
Agree

The plugin Quiz improves the
cooperation between students.
(Interactivity 1)

O

O

O

O

O

The plugin Quiz improves the
interaction between teachers,
students and the platform.
(Interactivity 2)

I can better respond to students
using the plugin Quiz.(Interactivity
3)

When I need help in using the
plugin Quiz someone will help
me.(OC 1)

There’s an atmosphere of using
the plugin Quiz in the institution
where I am working.(OC 2)

I have the resources necessary for
using the plugin Quiz.(OC 3)

O

@)

O

O

@)

Using the plugin Quiz will be
clear and easy to understand.
(PEOU 1)

Teaching activities will be easier
to use the plugin Quiz.(PEOU 2)

I felt it is easy to become an expert
in using the plugin Quiz.(PEOU 3)

The plugin Quiz can improve my
teaching.(PU1)

O] O] O |0 O

O] O | 0|0 O

O] o] 0|0 O

O] O] 0|0 O

O] O | 0|0 O
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The plugin Quiz will be useful for

me.(PU 2) O o O O o
The plugin Quiz will increase my

working efficiency.(PU 3) O O © O O
It is a good idea to use the plugin

Quiz.(IU 1) © © © © ©
I think the use of the plugin Quiz

is a trend.(IU 2) O © © o ©
If possible, I will use the plugin

Quiz more in my future teaching. | O O O O O
Iy 3)

I will often use the plugin Quiz in

my work.(AU 1) O © © O ©
In my work, using the plugin Quiz

is very relevant.(AU 2) O © O O ©
I recommend the plugin Quiz for

use.(AU 3) o © © o ©

Note: In the actual questionnaire presented to the participants, the questions were scrambled and

were without dimensional information
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Abstract: The questions about Chinese language teaching strategies and methodologies have been
constantly discussed to fulfil students’ needs and achieve the intended learning outcomes. This paper
intends to examine and review some teaching methods based on the author’s teaching experience.
With pedagogical literatures as theoretical background and students’ feedback as evidence, the author
hopes that, such good practice could be of interests to other teachers, particularly those who would like
to start the career in teaching Chinese as a foreign language. The author also would like to simulate
attentions to the importance of focusing on the basic essentials, i.e. the fundamental elements to make
teaching delivery successful, which, however, seems to have been side-lined in the studies and discus-
sions in the area of teaching Chinese as foreign language.

Keywords: teaching methods, students’ feedback, focusing on essentials

Introduction

One of the most difficult challenges in teaching Chinese as a foreign language is to find effective
methods to engage students throughout the learning process to achieve the intended learning outcomes.
Large and mixed-ability classes, little exposure to the target language after school, intensive syllabus,
high expectation from the students, etc. will inevitably form obstacles to achieve the goal. Questions
such as how to motivate students, how to keep students on track, how to create a lively, dynamic and
productive atmosphere, how to facilitate students to have a positive learning experience, etc. have long
been discussed and it seems that there is no one answer key to all these questions. With the examina-
tion of some teaching methods, relevant literatures and feedback, such questions raised above may, in

one way or another, be addressed.

©2023 FEiHEE
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In the last few years, tremendous modifications of teaching-method narratives and practice have
appeared due to the Covid-19 pandemic to accommodate the changes from face-to-face teaching to
online teaching. However, I think that these changes reflected the differences in the forms of class
delivering, rather than the contents, nor the ultimate learning goals. Traditional teaching methods and
pedagogy still remain to be valuable resources for us to explore. Graham Stanley, a language educator,
pointed out “The increase in the availability of technology has led to an explosion of interests in its
use in the language classroom. Teachers can be seduced by the wow factor of new technology with
pedagogy being pushed to the side lines” (Stanley, 2013:1). “Care has to be taken, therefore, to make
use of what we have available only when it serves the language aims of the lesson, and to avoid any
use of technology for technology’s sake” (ditto). Through the discussions below, the author would like
to emphasize the importance of focusing on the essentials in the teaching delivery, which seems to

have been given less attention, if not neglected, may be stimulated and revitalized.

1. Cooperative Language Learning

Cooperative learning ( A1E2%~J ) is a group leaning activity organized so that learning is dependent
on the socially structured exchange of information between leaners in groups and in which each
learner is held accountable for his or her own learning and is motivated to increase the learning of
others. It is the systematic and carefully planned use of group-based procedures in teaching as an
alternative to teacher-fronted teaching (Richards and Rodgers, 2014: 277).

I had developed a Speaking Pack at elementary level (CEFR A1-A2) for a new component to
enhance then an existing programme at SOAS. Whilst being an advocate of the main textbook Col-
loquial Chinese by Ping-Cheng Tung used by degree students for decades at SOAS, I, nevertheless,
understood the learners’ perspective to request more trainings on speaking skills, particularly when the
classes were mainly delivered in the grammar-translation approach. This reflects the point of view of
Richards: “in order to address the deficiencies of earlier grammar-based syllabuses, new components
need to be included in a communicative syllabus” (Richards, 2017: 59). The examples below intend

to show how cooperative learning can be realized in classroom activities.

1.1 Information gap

Instruction: Students A and B have different information about the same student. Ask and answer

questions in Chinese to complete the forms.
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Form 1 (for student A)

First name John
Family name
Nationality British
Age
Hometown London
Subject
Languages English, and a bit Chinese
Interests
Brothers and sisters Two elder sisters, one younger brother
Parents occupations

Form 2 ( for student B)

First name

Family name Smith

Nationality

Age 19

Hometown

Subject Chinese language

Languages

Interests Music, reading, cooking

Brothers and sisters

Parents occupations Father university teacher, mother middle school teacher

This activity is to prompt students to ask questions in Chinese they have just learned ( fl"H{4
AT MY ARWE A JEASAEZRY R AMTT N b A i
{4 B4 AATIFEE, G 365, BRI URHIAFA? ) to motivate
learners’ learning in a problem-solving activity and engage them in a “meaningful communication”

which is advocated in communicative language learning approach.

1.2 Quizzes

Instruction: Pair work. One asks the question, and the other tries to give the answer.
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Student A

Student B

HE R I AR (BT

VIO N Az iR? (J130)

MR R T A4 (85 )

FONTE MBS BMA4? (&)

TRZ N\ PEMIHERY IR, AR HLER T A0MELLSN, ib
AT AT (BEFIAS)

Hh EBCPS I B BER~52 (THR)

BERE KR T, RAFAAZ T? (K

WG RIR T, RAF2AZZ T ()

XAARPGARAKM . T T (FF)

— AL NR—D T ST (5F)

2, AT 7. ()

There is no smoke without fire. ¥T—/M3F, (4H)

RES A T, REMRACBCA M, REMCSCA B k.
FI—FARPE . (L, FHL)

This activity is to practise vocabulary using words and grammar structures students have learned.

It can also practise difficult words, for example, the verb “ji{” , to give exposures of how these words

used in contexts. Students, in this case, can finally reply the stereotype question “How do you like

your tea?” Students enjoy such activities. Their interests and confidence are reinforced through the

problem-solving process.

1.3 Paraphrase

Instruction: Pair work. One read aloud the sentence and one give the English translation. Then

jointly make a new sentence to express similar meaning using the given words in brackets.

1.3.1 HLIEAR A 1, Al SR e ih . (— i)

1.32 Mgt g Lic? ()

1.3.3 IXA/NMIBA HUE IR A5z 0060 . (R4 )

1.3.4 PSCHERME, AT RMIAE T L, (Ng)

1.3.5 MAERE—KRIL—K5T . (Hokik)

1.3.6 ZIHULAHMRIE R, RATEM A ZER, GEIEEE)

This activity is to guide students to use the given expressions and also raise the awareness of

flexibility in translation, which is important when students reach the stage of elementary level.

Feedback from a colleague about the Speaking Pack:
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“We believe the exercises you produced will be a valuable asset to our BA students and would like
to continue to use it where it is possible”.

Student Feedback:

“Pang Laoshi also includes other interesting exercises so that we are not just working through the

book constantly”.

2. Audiolingual method

Audiolingual method ( Wriii#2#7k ) is a method of foreign language teaching which emphasizes
the teaching of listening and speaking and “involved a systematic presentation of the structures of
the L2 in the form of drills that the student had to repeat” (Yule, 2006: 165). It means that correct
forms of sentence patterns would be given to students and the students would have to repeat it. The
teacher would then continue by presenting new words for the students to replace other words from
the same structure presented earlier on. There is no explicit grammar instruction: everything is simply
memorized in form. “The idea is for the students to practice the particular construct until they can use
it spontaneously. The lessons are built on static drills. This type of activity, for the foundation of lan-
guage learning, is in direct opposition with communicative language teaching” (https://en.wikipedia.
org/wiki/Audio-lingual method).

To illustrate how to use the method, I wrote a description of the scenery in a park and made a
recording, in which the relevant position words and sentence structures were used and many nouns
they have learned were included such as tree, flower, mountain, lake, road, house (café, and tea
house), and animal-related vocabulary, such as cat, dog, chicken, duck, fish and, of course, people. 1
asked students to draw a picture while listening to the recording. By doing this, students have to listen
to the sentence structures pertaining to location repeatedly as they drew the pictures, which in essence
was an application of audiolingual method. The pictures students produced were fantastic, some are
in 3 Ds! This shows that audiolingual method can be applied in an interesting way, instead of being
“incredibly boring” (Yule, 2006:167) as some practitioners commented.

Eg: W12 2UEf, ME1L, Wil gil, .

The benefit of this activity is multi-sided. It reinforced the vocabulary / sentence structures; it

checked the effectiveness of teaching and learning through listening; it encouraged the engagement of
students at various levels by giving the individual learner control over the pace and focus using “stop”
/ “repeat” functions and, thus, taking greater ownership of their learning; but ultimately it enabled

students to achieve the intended learning outcome in an effective and interesting way.
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Examples of the drawings:
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Feedback from a staff of e-learning office:
“I use the session you did with the recorded description and the scanned drawings as an example

of a relatively simple but innovative teaching technique using technology” .

3. TPR (Total Physical Response/ B & M Z3#% )

TPR is a teaching method that goes outside mainstream applied linguistics for its theoretical
basis. It attempts to teach language through physical activity. A method that is undemanding in terms
of linguistic production and that involves game-like movements, reduces learner stress and creates a

positive mood in the learners, which facilitates learning (Richards and Rodgers, 2014).

3.1 TPR used in classes

I embedded physical activities into the teaching of position words by asking students to stand
up and stretch their arms and match the arm gestures to the chanting of the position words: up-up &
down-down; front-front & back-back; left-left & right-right; inside-inside & outside-outside; and
middle. During the lock-down period, this activity was performed in Zoom with unexpected good

responses. Students were eager to participate and spoke out the words and a student with SIP (Study
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Inclusion Plan) participated by typing out the words using Live Chat. The integration of visual, audio
and kinaesthetic methods into one activity in teaching created a very positive atmosphere for learning.
Student Feedback:
“Lecturer demonstrates care and enthusiasm. She tries to help us learn through songs and physical

activity to diversify learning methods” .

3.2 Lyrics-based activity for language learning

As Werner (2021) pointed out, lyrics-based activity for language learning “can be viewed as a
valuable means in the foreign language classroom, even though they cannot serve as universal remedy,
and are most effective when combined with other materials and activities” . I have written many
pieces of lyrics for class activities. For example, the following kuaibanr ( R #x JL ) is for students

when they only learned four lessons from scratch:

Tk F, A, WM TE /N,

LEN, AT, AL ER

INERL, =R S SRSy

FIASR (Mopdsang), 1AL (Haimingwai), ik KEBHA R,

J AR UL 3 hy, k. “BRJLIT? AFT, AT
fEAT A/ INRIR, INRIR, BH/NSE 5

WS4 QAT+ — 2, B30, R0, PESCERF ST /NSRRI AR 23 |

There are several points which, if briefly explained or emphasized, would be beneficial for
learners in the long run. For example: “#% K, % ., ---” are used to indicate seniority for children in
a family; “JL” is used as a noun ( JL¥ ) and as a retroflex final suffix ( ¥ JL ); the transliteration of
names or proper nouns ( =JASE, R ); “Uk and 3&” can be used as examples for homophones and

tones practice; and the rhyme and rhythm in Chinese poem reading and writing, just to name a few.

3.3 Singing for language learning

There is growing evidence that singing can have positive effect on language learning, too. As
noted by Ur and Wright (1992), singing can be used as a tool to “get the students into the right mood
for learning and it is also an interesting way for language learning” (p. 10). I wrote Chinese lyrics

to match the popular tune of “Brother John” . Attention was paid to use words that reflect students’
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level so that they can understand the contents while singing. A student with SIP who usually remained
quiet also volunteered to sing the solo in a Zoom class, a testimony to show “such a learning environ-
ment made students feel comfortable and confident” (Jarvela and Renninger, 2014: 668). Below are

examples for illustration.

For students at beginner level (CEFR A1):
RELWIR, RELPIR 5 FLUFIZ, FLUFZ 5
Wz T =X, W2 T — DA i1z, A7 !

IR, R FUAE, LU
Wy T —HMR L —Hh, W T — AR M i AE e, i A |

For students at elementary level (CEFR A2) or higher:
—O=—, ZO=—s A%G, K5
R TS, WRE TS ARIC, AR

The benefits of such activities are: “to give a quick warm-up of the class; to provide a relief after a
period of intense effort and concentration; to prepare a change of mood or topic; to round off the lesson

with a smile” (Ur and Wright, 1992: x).

Student Feedback:

“Considering the difficult situation, we have been living for the past year (2020-2021), I have
really appreciated the teacher’s ideas to sing during the lessons because it not only helped us practice
the language but also put everyone in a better mood” ;

“I also feel like the class environment created by the teacher made the class enjoyable and I
generally felt comfortable in class” .
“ - an impressive feat given the number of students. The ability for the lecturer to adapt to the

current situation (Covid-19), keep the lesson fun and informative” .
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4. Discovery method

Discovery Method ( A& BLz{#2#72% ) is a method of teaching in which students are not directly
presented with a target structure of rules. Instead, students are given content in which the target
structure is used. Students then discover the grammatical rule or figure out the pattern for themselves.
The teacher’s role is to guide students to their own discovery, not to give students the information
on the grammar rule (Susan Verner, https:// busyteacher.org/20580-discovery-technique-teaching-
grammar.html). The rationale is “students who learn with the discovery technique tend to remember
the rules of grammar better because they have played a part in discovering them” (ditto). I applied
discovery method in the teaching of sentence structures. I would like to illustrate this by the following

two examples.

4.1 “de” used in the attributive clause:

The attributive clauses in English are expressed in a very different structure in Chinese but with
explicit rules to follow. I wrote Chinese sentences and paired them with the English equivalents for
students to discover the rules, i.e. how nouns are modified by the clauses using “de” .

Instruction: Compare the English in A with the Chinese translation in B and work out how “de” is

used to modify nouns and then complete the sentences by finding the logical matches in C to B.

A B C
people who would like to go to China Eg: BEHEHIA (1) BB, ()
students who learn Chinese S (2) —EAPRA IR, ()
people who smoke and drink every day RRHE , BN 3) | YRIREZ, ()
3‘16 dishes that/which my mum cooks/ the T I ESE (4) Bk AR, ()
ishes cooked by my mum
the fruit that/which I bought today BATEIIKE (5) WRERRERTIE K. ()
the things that/which he gave me fhZ5IRAIZR VY (6) Eg: #RiZZF =LA, (1)
the music that he likes listening to =T A 2R (7) Rz, WARMEE., ()
the place where he often goes drinking il F LM T (8) | ARRARSRAHTT . ()

With this discovery method, students could “generate an infinite number of well-formed struc-
tures” (Yule, 2006: 165) and avoided “negative transfer” from L1 (ditto).

Classroom observations suggest that students can learn faster and are able to produce correct sen-
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tences independently, because this method can make them aware of the syntactic structures in Chinese
as against English or their native languages and be able to produce “infinitive” sentences correctly.

Student Feedback:

“She explained things well” ; “The structure of learning was easy to follow and always well
explained”

“Pang is a brilliant teacher who is very good at explaining all of the grammar points we needed to

learn”.

4.2 “shi---de” used to express and emphasize past events:

Instruction: Compare the English in A with the Chinese in B and work out how “shi---de” is used

to express events which happened in the past and then answer the questions.

A B
What time did you have breakfast today? LRI TL Az A ) 2
How did you come to school today? LRI B LKA ?
Did you come here by bike? RS HAT 4k (XL ) N ?
Whom did you come to school with? PRI IR R 1 ?
When did you start to learn Chinese? S AR 7SI B G BN

Did you start to learn Chinese from childhood? PRI I/INETT i 2 v SR e
How old were you when you started to learn Chinese? PRI ILE THIG R S0 ?

=
Hm

RTAEARAE g ?

Did you come to London two years ago?

Did you graduate from middle school last year? PR FARE g ER Y NG 9
Where did you go to middle school? PRIEAEMRIL (2t ) b2
Where did you buy this Chinese book? PRRTERP LR A XA 452
Did you buy it from our school bookshop? PRIRAE AR T K A 2

Obviously, these sentences are used to highlight the circumstances of “shi---de” for past events
and emphasize the key issues about when, where, how and who these events were related to. The
positive results of this method support the view that “to engage the learners’ mind to figure out the
meanings by themselves, identify the patterns and understand grammatical concepts, the learners will
remember better and will be able to retain and use what they have learned” (Pang and Herd, 2021: x).

Student Feedback:

“The teacher was very engaging and informative. She explained things well and went through

exercises well. She always gave helpful feedback and she highlighted anything important”
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5. Scaffolding method

The concept of scaffolding method ( 7 Z250#(2#7% ) arises from the study in the context of lan-
guage development. Drawing on the metaphor of scaffolding in building construction to describe how
learners can perform more complex tasks with the help and support of more knowledgeable people.
The essence of the pedagogical logic of scaffolding is to enable learners to work on real-world tasks
applying the knowledge and skills they have learned; and the teacher directs, hints or offers prompts
that help the learners complete the tasks (Brian and Tabak, 2014: 44).

I applied scaffolding approach in the development of teaching materials for students at advanced
level (CEFR C1-C2). Apart from the attention paid to linguistic aspects such as set phrases, idioms,
figure of speech, lexical bundles, collocations, etc., the course material reflected Krashen’s principle
(Krashen, 1982: 21-24): “new input should be natural, communicative, and roughly-tuned” and
selected authentic articles to reflect cotemporary topics” (ditto). Articles about “out sourcing ( M3, )”,
“digital media ( ZUF A& )" , “the Belt and Road Initiative ( — — B )" | etc. were selected
and with the support of vocabulary, exercises, background information, students were asked to write
compositions discussing such questions as: 15 /MILIF| 58 (The pros and cons of out sourcing);
AT AR R B S AR T U 2 (Wil traditional media be replaced by digital media?) iRIRIAR
o —i — MBI A A (What is your point of view on the Belt and Road Initiative?). In answering
such driving questions, students need to do further readings and, thus, the learning environment was
extended beyond the confines of the classroom and with the support they have obtained through the
process of learning, students could aim higher. Some students’ writing on such topics demonstrated
their critical thinking vis a vis these contemporary issues, which, in fact, is the fundamental goal for
students of Chinese at the advanced level to achieve.

Feedback of this module in 2020 showed that what had been designed was appropriate:

“The vocabulary lists were suitable to the level. Sample sentences for grammar points in the book
were useful. Varied and stimulating assessment methods” ;

“A very challenging module, ideal for 4" year students seeking to push their knowledge up a

notch and learn a lot of the more academic and business language, which is extremely beneficial” .
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Summary

In this article I reviewed some teaching methods and activities in my teaching practice, which,
I would like to mention, also worked well during the “lock-down period” in online scenario. The
positive feedback indicates that such methods contributed to the success of helping students to achieve
the learning outcome, i.e. an implementation of the principle of “constructive alignment ( il 5 7] 2
2715 )7 (Biggs, 2014). 1, therefore, think it is never too much to emphasize that teachers should make
conscious efforts in every step in the teaching process to ensure that the teaching delivery including
teaching materials and assessments are aligned to the intended learning outcome, which, in turn, would
guarantee students’ positive learning experience. The choice of teaching method depends on what fits
the objectives of the classes. To achieve this, professional expertise, good craftsmanship and passion in
the teaching are fundamental, which form the essential foundation upon which new technology can be

employed.
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A Study of the Novice Teacher Questions in Online One-to-One
Chinese Language Teaching

[EIB PSR 0 % L

%% Feng Xueying

1877 ) #& X ¥ Debrecen University

FE: AMBGERF AR, R THIFREGARL I RAHSHBERERPGER . RFE,
FREF, RIAFRKERIFRINGHESLIE, HFHEF——& LREREGHE LR
FAmE 2, REFGRA R R R FIT R E B EE IR T AINE AT F R B 10 Bl eg & b
— =R, GEIMFITERERFAZBRAG T, FFREAIN: (1) FIFHRFHE
AT IA A RBAK, R EAM G TRFERA, 12w p A FALEA0TRAFLN ZH 5 ;
(2) RERFNEZDSLRE, AREZRIAY, X T AR MAIR LM @ 095217 LR
#;(3) RERFGALERS, RAERTE, — R ETLBRFHAK S, —ZKXEZFM AR
FAWL, PR RRIATE T FANEE, AP, WARKFM, AT, RA4EE
I FTEB R ETE BRI AR SRR ARG E, —RARFE—AFEA,

KR RERR, FFHF, ——KLHF, BIRPIHF

1. 5]

i

XPOMDUGEHC I, AFG R B AN TE A E A T IR B2 R . FEHOR A&, it ™
A TR HCF B W R — R AR 2020 48 1 A RICR, B THOEEE B Sk, ™
ZAEILE AR TR T IR (Z2R, 2020) & FHEEIHE OB A R MEEEN
2. PR BRI R AR R N (RS, 2021), Hbr, EaZRREEL FEC
WA E KPR (XIART, 20205 R, 20205 FHE, 2021), W2k 5L FEEm X
%)z — (Rapantaetal, 2020),

ZUmE e PR A B ahn By, TEARRRREE BRm s it . A X AMDUE 2T
PRACER ISR F 2R X T BRI, AR DA IROCTEA FH:, W T8 F 21

©2023 EH%:
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KEHMBEZ . HAT, BRI R, ERX—TEN, L EHAafER, BEREEIIREL,
2 FHABAEZ, B SR I E AT T B B0 1A 5E. B T HUm A 250 A
REHAT R BAAT A —E 2R (ERR, EE, 2015), BeaRaUAB I, AHLE
TREFEFENATEON, HFEUmamimE R, AETIE, ASCRETIINURFH
Ui, BTERA TR FIR e PRI RIS B, IF 5 I DT TR R R BOm PR A 4 )
WA B IEA T A, AR FBOMAY L E#eA s B, SEmIL e TBOmRIZ iR 27,

2. XHkLRIR

FOMPE PRI AR E T Bz —. WA MERUE, DRACIRPIRES R R, TR
ICIL, WoksR 2T G, Bigree Al H TR R IR A 2 BAERE ST, BEMI R A R 1
MBI BEARE, MR U PR fE ) 1A R o2 I R0 (EhiReE, 1988) . iR n) 2
A BE AR B RCR AR, AR S (A B sy A= PR ) BRI 26, TR
IS R 7 A Gy (2 A e e BE A AR, T e 2 ST s A O (AR, 2008) . A4
ROCH) ) B A R A T B (DU B, AR R LR LR BB AR U AT,
ANAGEZ PB4 5 ORI T AR EE . R R AR (XILERT, 2000) .

E PR SCEFE L, A RIRER MBS 28 b T IR SRR, SRR, $RIF2ER, 2
RIS, LA BT 30, BRI RS RFI ] 27 Tl . FEBPT X 28Ry, —LEiFToRs T4
ST HOMREAT T IR, b —FH RS . SRR KI5, BT 0 i e T AT
Ui (CEBRER. B4, 2015). MRAEBUA MZEHEAE, B T 20m-F 2408 pg 4 R 8o i 2 ik
(TR, 2021), MZATHEIMERRLRS A RMK (BIEE, 2021), BABTEH, #
DR 1) AT LA 73 S AR e RN ] 7 P B RS, R A [ RS AT LA oA R s P ]
FISZE LRI 8] RD R A F & B AU 3 75 1% 8 M TR UE 233 BRI AT, AT
Or O PR SE . EETE AL S AAZ S . AR U S T I TR UE B, P R R B
IRAME ZIEZE RN, S50k RBUE R BOMARIE S R R, CTHRAZER, M
TATHOM, FrPFHONEAS S th R rEmiE (LE&. (B, 2015). Tt T80t
THom, PRESE R LU RPN £ OTfe, FEIiE, 2008; TRIEE, 2021), KT4ER
Mg, FATHUMA SR RGN R 3G 2, FEORBGAN, fEF AL R PR s, g
TR S AR R SEmE, HorP RBGARI LL BN T T (EIR&. (5, 2015), KT
SYBCTTEC, BT RO S R ) A PR AR A TR ), T O B (e R e Oy A ) (E
WAR, TS, 2015) RTHRISAYSFERFI RIS, BT 200M A S5 Fp I RIAR 22 OB T B0 A 3
HATEIMFE R A TR T20m (5L, B, TE, 2014).,

WRAE LR, B TN AIAT-BOMAE PR A P (] 7 AR R 2 5. ST T HA 2
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I A 2 AR RS S (R 5 AR T8 FHOM s, it E 2R L g iR s
JEITH . FodEls G arln, L EHARN—MBEAIE, EX—TRT, AFEH*
2 AL T BUMBGIR AL SR MR TT 1 X FRIESE . SEHE (2021) RIBFREEREY], L ESETH
Ui ] B SRR T R F 2R, AR R PRI 3 5 2 120y M Pk R s ice s 2, 3
WA A . AEA R AE BT, (RIS ER, I B BA AT
FOMH RS2 7730 Rk T B0 [R5 AP35 25 R I ]2 48R 20 i SR IR TRl PN e I
BeAh, 2k b HrAd R R A S A IR e R R, Rgeit, D R4 S e ] i 1 Y
DRSS [ 2 7 S E PRI TR 1.73%

WAl Bid o, 28 EHee 5L N EUn RIRE S m BN AR AR ) . BB Bedk 3 myAe o<
Wi, A, JLE R EHAR R T e, A PIITER R — PR T, — Xt
— KRR WITE . B BL, — X — XA A, JUHUR R bR,
H RN, BA I B AR R TTE . WP QU =00 2 47, AR 280 i 2
IR AR ST . TCAE M0 R BOM PR EAR RGO, S0 2 AR~ 2R p0H T 20T AR LA
MRS 2 SR EAT ORI, PO UMM T- B0 1 22 57 2 — (R AR . T, AT ELE
T —x—& LHeUR, T RORR RS RO, A Bl i AT T B T O Y & e
=%,

3. I

3.1 #53 [6) R

AT 1 18 B — 24 e 0 BRR T 2UMESE 10 R PR Hee ol , BSR4 E—X
— AR, P EORATIRA IR SO, m TR A RA R, AT RO T R R
RINET I, HARBTFE AT -

(1) B FHOMAEVRAE R PR | $12 R AU A5 T B B Fe 4 SR A ol 5[] 2

(2) B FHOWTE 10 J& N AOTREE B R) J2 Aoy Sh 25K S 42

(3) B TS0 PR B ) A 5 M ey 2

32 AR

AICHEFE T — O T HON—2# N 10 58k (PE—358R 1Nk, 3810 /i) 1209
BN G . A BIMAIAT L 5 XN DGE B A G, WUEE I 2L T2 T K2k b3y
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W, SR, ZABOM B LRAR LT, RARSER, S E2E N A B 5K,
B e o I DU, AL 16 J5, BRI 90 23eh . ASURWTSE P T A A IR R 1% 4 U
—WH BN E . I TEeAOT, WM R, BeeNak e CREDGEY ek (&
) B 10 RURSC, #0032 200 B IR BUX —F A TR, RIS LAl DUE Z Y
HAH S o 2R R, RASSHE, HNWERE.

33IARSEH

AV A R AT g, f LR R T IR okl ThREICSR T ok, X—
IR PR HC A R A T 2R DU RO R B T . O T BRAIETE R B, Ozt U
ER HIRAE AR AT 00T, (HIF A RITE 2 HA A T IR A SR ] B IR A A1 04T AEWSCER 4 IR
Ja, EHEE AP R B TR, AR — A RS TR R 28 R (8] R Y Rl
SR, R BRI, R b AR B R] . R O AL AR, AR R A 2K L]
BRAEARTIN S, FeE IR RGO RO . SR ARSI SET 4 RS B ORI SE 4,

2
RiAT BT
4. FEERE S

4.1 REVEE. EKEXTEE

1A THONTE 10 FAL E—W—BREEEA P RR MBSO, RIER 1, A
IR 1 orBh i 1.79 AR, s — R e AU e 2, X 202 M AR RIHUE R
S AR BOMAR D2 1 S5 BRI R, G 22 i 14 (] 7 250 [ R 7R B DR, S 2R [l el A T
Wl 2%, P 5 ) R I [R5, PR ER A b A B 22 N ) S R A R A, oy DA i) e e
X Z . SEARHAMGITEA L, AT hEOURRe i EeE s>, PN, aTReRd b —
Xf— XU, — X —2ey, B — A A A TR ), SR AR A R RN T
SRR, —X AR, BOiR AR, B A T A S, E A A
REMCI 758, BOMAR AT RERURITHT ARl . — X —2UENIARE. M T—DA, — DB RI A
IEF A AR RO RER S . 36 1 i3RI, B T OB — X —2 LB rp Il i R )i ) B e 2
S — JE RIS I [ 17 25 ) A e R 2 L R R T MR B A B 2 . XA Z AT TS R A
KBA L, [N (R 3 Z2— 07 e R L H el B g B SRR g R, 53—
S TR TN B2 A 2, TORIERI e A AR RB R R, I R A A R A2
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AT — IR ORI IR F C HAEHR 1o R AR [0 R R Ao il D G B T 00 A R
R R 5 T A R A, FIBA IFTEREAR — B, ARHTSE P AR T 0B A L B A )
T R, 225 R ) R AR HE T AR P ARR L 4 TR SR W i 565/ R T iR
ISE RO 54, BT RSH AR 2R .

F1OREREBESIT

(] g 5[] R JEE 7R A ) 27 R ] Bt
S 85 61 13 159
| 45 42 27 114
gl 33 69 13 115
S 46 61 7 114
EERi| 26 43 14 83
7S 47 56 11 114
SLJH 21 52 14 87
YN 38 44 2 84
YN 47 61 4 112
S JE 34 55 0 89
Bt 422 544 105 1071

4.2 FIFHITRZR BB EL R

AR , PR SR AR R3S R R BRORTE, DRER ) Bl AR £ /D
BHIFBEETIE, PRIASILRIEE . KRV EIR IR ] 7 A5 A R AR
@R, ML T2 BTSN, R IR LA, [ A ) R B AR s
A, TP ORI R AR, R, UG EE A AERES, F
WA { OO R IER B TR R, XA P, WIIZAEIRE SR T
—E R, AP AR BRI BN ORI T ORI R A S R PR IR, TR AE
FAEE PRIV A IR . R R T RIS A A A T W . S5 T RSEEA At S B
P DA A SR SRS, SEF N IR ] BEAUS S ERSCAMERE RS INAT 5 . PROCHERESE N
I, RIER [ 2 R YRR, A p s B 2 B Ia] . A FRAYERELINTR] Y, SOMRAN J 2 7]
ZH RN,

HEr 2 R PR A T, FUMBER N Zd =B, SR —BrBUE R R AR R P, 15
F2E A E B S IR N A I3 s 5 B BAEAR B2 A 1 e 2 5 5 0 B k24
Azirlig ), LA A A SR 7 ECR B T AR IR S, AR LI A O BRAESERR IR
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PRI AIR s 56 =B BeBOM A B A by, iR e AR 1) B AT 58 I e o ) ] et
(077 PN W A A SR BEAR 1A TR R S, B SE 1A BRI 00, WA Ui 1Mk,
L R A MER P SR RO 5 BN, P B A (R AT R, dBORBAT 527 A A K
LAt E Ko R L, R SNBUE BT 80 —Xh—2e R (P PR A B

43 RERBEWERES T

ML T e, 2 b3 i T 2B a 2 5 A 2o il— € I TR BRECASFE . OB T2
g, ABFFERR, B FHOML L —Xt— 2 B P PR R A B . BB E AT T -
— I EARZ MIBURAT 2 2 A Y 1 2 el B 24 AR B ] s —JE— LB RSOy B A P IR, i o AT 44 3
MRS NI, B A URAT R 2 A A R P12 s ARAS A 15 312 A [0 2 1) ) AL M)
HZRIE — TR R S A S AR AR AT . S AR R JO I B [m) A S R ek Al A
N, AR A E SR . R O A AR — T, s A T A
WA —, G A, RS ECART AR R, Beed i, BUnE RSk
Pt~ I AL 55 B BRI B AEAE R T Ry B TR A T3 R), PN BOAR Ly A D e Rt
M AR E RSO i i RIS, X — 2R ) O R AN A5 2] 2 AT 2 A (]
Mo ZORBOMFE MR R ZA I, T A RO R, — B B X L ] A 5
— AL i fm — AN AU T [0 2, o ) ) R A 2 9 A 22 . DUJE UM E Rt —
S, GRS A B S A, sE I A BT A HIN U, FORAEE 2 Ak sl E
SZIANE, AbsE A EOET R, X RIRIUE W AN AR R T F1% PR o Josk ]

T LR, SEH AT 48 BOMAE PR 307 A AE 1 ) R — SO it - — 2k
VRO, KB A RO A R A, ARG A s TR R TR
e, Ak S A AR AR TR R, T S I e A R I PR
W75, XOTRTHEER—BOR W IR DA T3], B R AT 3Rik s =2
— YO R A R, R A g A SRS R BT R, LAl S —UAR I 2 R,
i 2 sy AR AR A D iCiE

WRIZEE .(2021). T Z-F- 5 Ohlml il A9 [ R rp SCE R E0r S SRR - EBRDURZAIEIT ,02:89-96.
XT3 . (2008). A B FIsl s E B8 2 A R A AR FE B M BECRIH . RIGEE ST ,19(03):100-103.
TRREE (2021). XFAMGELE A R FHOMRE LR B SY . SCFHE (8 ),01:71-73.

FASIAE .(2021). [FIAEER T RNZR N X AMNSGE ST HE )% b5 R i [ S ) U 9% . 2 R K 2224 (X
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MR S5 HFFERR ),19(02):56-64.

AR (2020). PR SCHEE AL ZIUA | IBIMESCHE ,03:3-10.

AR L (2020). “HUERENE T RIDUEERRECE - PR SR KRR (1) I E 8 55 ,04:1-11.

XUBL. HEIG . EAAR (2014). XEAMNUGE R LR P ORI I . ADGEHEE 128(02):277-288.

XIGEFR .(2000). $E[FEXFAMUEIRE AT iz H . R DGEZE: ,01:70-76.

IhJRAE (1988). HRALHE] . R IUEZ: ,01:47-48.

T LRI | (2008). TR SR IR A BRI R BUAT Y . 2 p I R R (R AMDUE e S TS
JiZ) ,06:1-8.

FHE . (2021). FOEREE R T AE PRI - RIS X RS EE SET ,04:11-22.
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fEE '

E A 2022 4F 9 HRAEEAT AR KA PR RE, oo BPrh SCEOmE . Ebsrh
SCEOTRETE S B REXDOE ke E TR R R . AN SR BEE5
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The Derivative Mechanism of Modern Chinese Animal Compound
Words with Metaphors and Metonymies

BUACILE A A LI 52

Jd # ZHOU Yang
P E % K5 (4% ) China University of Petroleum (Beijing)

R IRIE S D LRI S SR A AT A AR E S R 5 AR, RIRT4 34
BAEQ LT, EOIET A EE BB R, ILARILIE 3 i 0 I\ b
R Z I T o SRAAH ; 36 FRA 5 HRIRLG B AR S 46 R 2 ) £ o X, b3
W R R A R 18 208 HE BRI 0 H) T AT R . RATIA A GE A NN, 5F 9 X3
WA AR, WA EBEAEX: N, 5 N, B é B ARkt e gt, ERBRAgMEN =%
B A ARG 3RS BAREATR, MR AL AR, & —iASALH] T ST AR IRE R
FTH AN KA, Fihah b, RAVRIEIGE S M B 5633 69 45 St CB Bt 6 R 338 4
#AT T4 E
SERIA: BRI, NN, OUER

A7 R B — ST, BARTE T — @ iE ST rh . SR Bk Bk 22 114 wf
5%, JUHOZEERDOERMIIIT, TR T BRr e e SOk AR Akt B v B4y 1 1% 5 A 60 B S
ML S Y R AR A 1) ST EY R P ) BB (Sweetser, 19905 Saeed, 19975 Cater, 1998 5 i [El3 |
1999/2007; F5 , 2001 T30k, 2007) . i S &A= Rk S BUSIE R R H 2 — (#
F95,2011: 93),

DU e i AR O F 5, BT R U2 RS A ST 58 i A BREE (1932/2001) . 1F:
“HRE(1981). XUBUHT (1990/2005). 18558 (1996) %2, ZRIEAFH ERANIGEYH
SRR RN BV SR R A28 10— Lo ke AT R 07 Kl Rl 2 (REDS |, 2000), Filln “#&
B RUET ST BT AT CfadET R CINEET PR CREERET i SRR, W
E RS SRR R L . WEERNE, NET LA, iR, SR, =
B, HEEPE N, 4T (OB, BT RS “fRgr “FHRUIRT IR
7 s Wik B&, AT, W SAEEET “VokAT “FRST, WA A, AR “fa

©2023 JAl#:
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457 IREET CAMRT, bAAIEAERIENE, i CgET A BT s WIIRE LE, HArA e
TR, W BT SRR, WA AR, W Kk CRB T, AE S
WEE, ST S, ST T IRIEECY S L, I P (T YR
BT OURERT CBORET A%, X —dorahdrE i, T O ROG AR ST A IR S e e A R Y
B, SEMEREIT.

Hite, AL “BUCDGE S E A" XS, AMUASIITE R NbsiE, 09 T A
SR R RSB R R . 55 R R CBURDGR LY (BE7R00) 5, 5 BHEBRA & R
MRS B LR L : 1) S SepRimseA ot s i), “=HE" “RE7 455 2) HIRRIASR
B, R YT (SR HRET SRS 3) RN S SR, EmIE A R
ol 1% S AT A R R A S BB R s, HIENE R A S R B R e e,
CEIRT R CMEAILT AF; 4) BREE R, BT S BN B Sh ) 4 PR A,
CRRPRT CWAT REUET CSIIEYT A, R R R BIBUCDGE S E IR 600 A%, FEXTHEEAT
TR RIBLH T o

1. fR & ML F045 SR

T IR SRR IR TR v R, AR T AR ST T X, OE
75 (2000) Kt HARIES SHFHGE S e A 0 R R Ao =R AR . A IR 5L
JEA . E30® (2007) FEWFFE SR At 2 5 32 i AR BYE, BIAI R IR
B T B L XA SR TR R IR 5 AT pRE e sk
ol BEm by EAEE, O T 3230 FoR0E MR A M TR I A RTEICIZ 5 250 0 3R T IE i
TIEH R LR,

“EMME” 5 “FE” FEAA A ULE AR (perspective) 5 Uil ARIEER (af-
fect) s Biii AMJIATE (epistemic modality) o {HIX = AN TR XM, “UMA7 802U
NS RE s IR Adf s, JBg . AR AR W3 AR, 7 ARDUE 3l
YrEmint, AT 5 YRR 2RI TR AR SENET DL CRFT e, iR A B
AR IS AR AL b, B0 208 AR s UL "5 17 S, Tt S sz #had T
P2 E SRS LA . B i 48 A TRDUHLL “IEIRT em, i “RRFET U
K7 B iishy” S5, ALY W ZRE TR G e FH ARG, B SR B . R
H, PTLEYCNE G, W CaCET s ATLASh o E e, a0 CEEET s nT LI AAROR S, i R
s AT DAHABY S OB, a0 BT, — Oy IR TR L ) B TE T
SR IO RIS FEEAR DG, FRLAXT FARBLR W AIFR A B, “WEE” “#E” “ER ‘487
SRR UG Tl NG A s BOE 0 H BREOK B3R TP 50 sh A S g R TRy, T ARG EL
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WL, PSS, fERFak, RO MSORP .

YR Sy AR A B AT Y, R R R ) AR B R AR S R R,
IR 2> A S EOAMINAE . FA Ty sh Y B pohe S s 2 2 A4 . 1) DL AZ e R AE
filh b N7 A EEAME S 4R T 2) LIBBIE Y. BERE RN B AR 95 =5 3) RASCA i
U

L1 BN —: UBEZEAHIES

PIzs Ao pl, “ BT T AT TANT TR YJRTORIERT BRI s R A RS, e
RS it = VA s VA L [ DS e o e S L AN [ K (R S TT S K 3R S 2 LS
AN FEIHY AT SR A R BRI AR, TSN BN E . ™A T o b, R
i R AR b, BORASET N R SRS, JRit— R o b, B
B iR L, HUARON R SR S RAKE A nUER I i I R AR . 7R AR R, DUR
RARHLA B BE IR T REET, AR CHEIET B CRIET, —Trm S s A A A O,
7 —IT S B EHA O, Horh OCHE SHREEAOHE S U 0K IR T SR 256 b i 23 AR

1.2 850 = YHEUEARIES

ALPERRIE BB B, BRI, R & WA AR D, REZEHR, 1R FH AR
AT DUIOCHR R A BRI Z R A TR L B, Bk TR RER, ARE R 5 RIETE,
IR N7, FiR AR 2 BERT BOIGE A — T8, T8 S 225 B YRS U O E (4 5G R
MR BUAA KA — 1T, ALY g ) 7. S e rh AR BRI . ORI IE LR, ok
T Z AT AR, 2 RO i BRI TR A O R ARRLPE, TSR A ) 2256 e
ARMEHRIL o

13 RN =: UXURFAIES

SCAR R AR AR A {BUE 532 SO Ak B A 1 M A R Ay 45 44 2 — B (Lakoff & Johnson
1980), W “HWEEREL” “AAREGIINEL" 5, (Hi TV BTG SRS AR R R,
R ) —FE DX, o SR e ngy AN [a) i AT AN [ ) DL S HE P DU . R INTE 255 S R e
X 5EZR, Imi-H R RER AR B2 KRS IR S5 M E
JERIAREE, TAERBEGCHLIT ], WK alReii 4. /MUEATE “TIFW7, W TR it
ST EMEy FTpOREEE e LM EL T TR,

PLCEERT ), AR SCHSTEREGE, BRI ERAE N, BT LI R 2 0B
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NEZEY), W CERRET. (AAERSE U R EN R, FER AL TR REAS T
AFEAFTORE B AA RN, "R SOy T “HRET o e iR, [
R R AN RS GO A TR, I CRERT A, Bl T
IRANAT 8T WL, AANEATUETR ST S HIERR T, RS S
RREEA RS P ER R SR, ok A T B 2 S s

2. KEXFIL IR

LAV A S, TR R RHE ST, I SR S AR IR F AR, i A 1]
1 S AZS 6] 2 Z IR oS3 p e O G imE, DURIFIIRI N+N, 525 g i Y
AR R . AT PR, — RIS FAREOCHE, o —Fh IR DUEE g i
KRB AR ORI, &R0 A A B SIS h 24188, AT A NN, IF00E
ShyE R SADE i sy i, B RHE TS0,

2.1 WIEWZAE SEMIE : B E

P BN A TR AR 2R IEZS R, ARG IR AERUE 2 A RTEIE R LA ERAT
SRIEZATIIZH A U firebug 22619\ KB 5 birdbrain Wi $85 Sk i faf SR IR 5 bird legs 2 A
IR (AR 5 rabbit warren B E ML T . AT LAFE H X 2 X044 10 52 A 18] 1 i — S I i s
—ANEl, S AN AR AU AN A s PR A, R SOk B TR A IR SCTe) H AR e
bug, brain, legs, warren I fire, bird, rabbit 4% B A 20y el HAh A Eng L,

AT R AR 1 g 55 NI R i sh ) o) rhfsl s s mmin, 2L 7 4%,

@D cat-and-dog cat-and-mouse cats and dogs  chicken-and-egg

hen-and-chickens horse-and-buggy  fox-and-geese

FE W4 T AN X sh R R i 28 N, (s) +and+N, (s). cats and dogs R {E 4% 1r] Fl 5l
1], HAM hen-and-chickens A 44 FK. fox-and-geese SEIF A FRIN, #HRIE AT, T2
R, TE A AR b i SR, Oy a8 HA — N IREE, 4302
CTARRISCER” MAE R CRT M RECRRZET e XS RS AT S ROXEE” /NG
FEIZE RIS ORE T “ThAEmPA” PR AT N,

2.2 & NN, F 5K sh ¥ Emiia . XOEE R &

DUR R NN, I8 X sh i A I, N, 5 N, R F AR T s, (A%
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HZ M2 )5 A RESRIBUE MG T A O BEAR I . FRATIEZ AL T Ui 7 xF CB #ig (& CBT) Y
BIE,

QR L3 a8 I £ S

e 5 X g P LI

) 45 N I 1)

RAR SR BB X 7K

i R JER LV e 7 o g

QP FTR S A DUR N AN, SIS, N, 5N, RS, Qrhry “PIE” . JHsk

1 OP” AR ERBARENTE, T2 "5 fRFm N7 MR, RERT, A XIGH,

ZAh s . R f@jﬂ/ﬁbﬁﬁhﬁlﬂﬁ%ﬁﬁﬁﬁg, n RET CRENT AF, HE CET
HZM, St @ Gih)” 3G 87 MR VFZ AR Ea “H B &2 “M?Iﬁlf
T B SAENT 5, 5 T *H%%Hﬁ, PE SR SCo XU AZRBT Wuhid R
AL SER T RS TRNT 5 TWIEACRRET AR IR SR E ARSI R
DRI AR AR PSR B i RN S8 A, TEWUH R BBt TR], s R A B A
Mo DB ROARIE AR RV E B f BLml, “AE57 “Seff” “fok” “BF1” “ A7 ‘*E%ﬁi
ek s s, LGRS A, CAET R U5 AEZ MR SEECT mpa
—B3, FengyrbE

2.3 RFPIVEE G RAMNFERIT CB BIEHIEE : MFRHHXESITIR

CB #S . BRZS [MUE ATIEBNE L2 ZR (elements) . it (roles). RME (strategies)
MR (relations) FLEAPAIIEL, XENHMBIFAE TIEF 5, HHEFSHER, &iE
T RIS H DY) (contructs) . Fauconnier (1997) ARNWrog 3.0 Bl [B] BE{S If i — A48 m B
R OHTAERY, SAHE T “BEGm (B0%5) #ie (B CB #ig, Wk CBT)”, Ak
K, CBT ¥ KLU BRZS RIAEL N T I AZS [ (Input 1 F1 Input 2, SHUEEH HR
BAHOG) . HJEZSH] (Generic Space, RPN AZS HIILA M) . G (Blend), P
ANy NS R AT RE B I, A 2 LS 4% #F-* PN A 25 18] Z [ AR AR o Bt s —. 28m

243 1] S5 B 79 B A\ 2 () A 8 s TR et s = NI A2 R g o MR & 26 i [ s U
B S MR A ZS W P AAE R R AN25H (emergent) . IZENABALIN TR A«
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Generic Space

.
\
\ Y
N
NN
.
.
’
P
P
’ '
’
=
E
-
[N

Input 1
e . °
[-] Ne ‘ C>'.
oo 7 P Vel
o /
B3
"
Blend

B 1. iz BIE 1R I = A R BR ST AR X

I A N +N, S5 iy 1] A7 A8 P R RO A B 5 2 05 BEAT R U R AR IR R 42,
input 1 A4 TP UM TR E SR E G, LICERBE, N7 M 3T MECH,
BRASOCR AT LIA "R CRORT SRR RS, fERMREG IS, diEs LRI ITER, W
CNEE WAL T TINS5 R AR R RIPESR A, R
RT 5 RT MESCE, JEEEHT CEHRMET 5 IHRAYSRT X BT PR
SRR R ILRISCHR, b 2R A S e LR R D AR R BRI R IR AE
57T KT BT NS AT TR S S i D A

FATARIFEINA NN, 2GRSO oL, BRI R IR BN R & 2 R AT
BT ICE AFE L, input 1 SERR_EARS TR MR F U CRE G E SRy XS ICER T
FRPORIET AR —N, 5 N,—— 0 BRI AR R A, i, RS B A2 1y
e e RS AYAE T T i PSSR 22 A0 TR R A 8™ B 5 B A IR, JFAE input 1
FEfa] A HAS(E],

Generic Space

Blend 2

B 2. xR ERRRI TR EZ FHNHSESER
T, FATX CB BIgHEATE RN 1 SERARR PN A A5 18] Z B B JC R I s R 4R
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IR IRAS (8] Z [0 S G R 5 H 1Y BDE 3Ros BRI A SCIC Fe . RS (R A B Bt 2
PR RIS, AR, AR R R G 2O B U s (RIS A R, DU AR
AR ZELLS R (o), PR, 2004), RIESTEEAHS L Rh O SA 78—
Blend Space, FATHEIRIFAHE AL, K58 UM 2 J5 e & 1Y 885 23 [ FR A Blend 2, {HSZHF
X WA T B — 2 ST 5T

PL22 9 “SHR7 B, Input 1 S sh¥yisl / P53, Input 2 4 A28/ H Rl Generic
space TESIY) / NZE. AEWHEGLE /MO, TEXR /2 HERHRSEW TS O AR
s FeJE7E Blend 2 SE UL, M Input 1 K&, “B47 5 W™ FERUEE, HEAZSH, TEm
NRELSREN “HE . BEs)s,. B5 B0, Wi, BR7 SRSREP BN B
T OMHER. EHHMSRIRT SRRE, BB, SRARIRA. L, SRS A
R Tl S5, JLFEDGRIFAE G rP s A 7e, RO 5 ottt it

oF B AR UR T B 308, Black 7£ B ZG A BRI 4R B A “at i (filter)” A9AEH
CRen| DI, 2004), BITEHEST Fabay i B vpobE DG T SO LASR R, T JCOGTE U Bl g 5
Zo TEWEIET, AREEEE SRR, BRI B A, g SR B TR
WA R REAF . TEIADUESI Y E g, DL N e, SR T ORI fe, e
TR CERRT SRR ok, M ORERE “HBY X —IonR. X B
M =AH8 SN, B TR R RS PR A AR DI (LRSS AR I ) , Hlr AR F O
RN 5t BHARZ IS T A5 R 208 SOh Rl g g B T i S, TR SRS
e, XRS5 KE A R D, N 2R R S R AR, HIZFR IR
WX — ki

e S BRI A AR, LU ST Jafl, B TR S H LR PGk, AN
PR, LT 5 5T A SRR LEEE I SC, [H SRR X — R T ORI
SITR S HAM R S L (A0 AT A 2R hard)” SFEM, 5T OF RET
g W™ SRR SO) JEANE TRl )21, W, M AERDE SRS SC, HET 57 VERBUE
SAL AT AR g S, R ART Bk U7 OB AR IR R R S (R R A REAE ), — TR
IR, Sy —Jr i, SRR A OGS SRR ., Al TR S, AR TS kg
PR T TRIF A, fEX il B, OCHK 5 LT R T

J.REREER

TG R =B B8 5 T A HARBORR IR T OCHK, i IE R AHSGHE S, (B4 32

WLRARIMER . o, IR "™ AERR, A RIHIXARN "SR, A XA R
PP 5 PR (AR, BAERAR CWOKT, ARHIXERCY “WOEE” (B, 2013: 4),
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3.1 FBEUERE R B E R RIER

BT i 44 U B RE S 2 IR SR B/ DA AT BORIPE A0 RE A, X TR — B Y
BFR, GRIEISATREANE], WRETT LIRS “ 27 “raven, sable” 2Ny, i n] LiddEshY)
By “FET BT jet, ink” Ny FTISERAZEN, 0 HT aldEsk. EEERA,

PR B DUE S Wy E g i f IR ES A 2RI ] Loy g LUR =28

@ i o B R SR MEY Altn

@ @

® 555 LR S

OMZEHE I “Sh s Eh e + FARE @R, “aE” M afta” haiE, HACHIES
s @JE “ShiE + @07, A O (5T RN B R SR S — RS
—FERiJE, SRR “Suim” R ABB RAPREIEA . IWIIRE [oEFR, O@HIRIEHK,
OHPkAZ: . DURSIYATEFRE O 2@ PR ik, AR 5 55 s ) ia 3 B
e A RO RBERIE AR, .

(© canary green dove grey mouse grey peacock blue/green otter brown

(D sable

fawn salmon raven coral

fawn white salmon pink raven black coral red/pink

@ T2 S AR PR R 44 1), (DR B SONIE AR, @l /F 1 2 in] B
i, s OARBIPER RS [R—D2FR, FrisraT B2 A FMEE, thin “% " aresk,
WEERE, “FT MEEATLUE T B CET s AR ] LU R AR e, anik
BT SIIIRA 57 “raven, sable” iy, W] LLAESIPIER “ART “BE” “jet, ink” B
Wy, Bom e EAR I R I AT, XA AR LR A BE AR 2256 S B, AR LR A S BB 7 Tt
UEFNPLR, ZBVARTE R, SRR SE 2R R 520

3.2 FAEUHHREUZ B PRI UL R IF 5 21117

TS e BAR RO BAR R, ARG R, 2RI R N, P e SR S 2 R A
RAE, [FEA EMRRAPE .. ADUES S “ew” hpl, Bl T
T T ST CBET SRR, —Irmn W AR IRECR I, TS S
IV AR NI S B SCAR o5 55— D7 T A] DG IR 24, BREEFE R AP SCie i, iy %
PR IR Al — A AR GG . oo, W iBuURRg, JLiea W iemutim, ST
THRESHATD, JOIS S B, B AL O AR RS R LIRS R, WA RE
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MATSh. A SR, JIEITFRARES . HERAMRIE C AR (G5 SR 255 30l
20) MR, ORI E R EBOIE S JunEte, JIf e ki SRR IE

3.3 RRE M PRI

DU R BT SR R E I 3 2 HLACH) , BEASTE SGEWE AW IR AR AR 5 o 3 o T
A TR B ST REREIE R A . LA BT RO S D B AT . S AR
PR N W LA S8 TR, AR gt NP if, ARIGSICH RSy, BT “ TR
o7 R CRET TIHEST SRS S ARSCR, BT AT (IR SR “HHET R
BRE™ A RIS LRI oNGSh, B A T s CH T CSrET YT RET 4R
WRIELHGSMER IV, g~ T RS T A, XSEREAELMRIRECN S (5T /Y
TR LA _E R IR TR A A

VAL sh R AR B 2500 8 5, R BcA ek "8 ™ A9l E SR B o 4
B kT AT CHagET CWMT 1B BT SF, AR S O I A R
Wt BT BHT A, RIS SC R s (R BT, RIS T
HA e "y LT SF. shA i 0 SRR UE N IAE BISEsh b A ia s, sk, 9
IR SRR 25 5 T

A BIS EER RES B W S R AR R, R AT X T CaE ()7 BRI
ESCERSY B PR, BURDUE S B R 8 AN X A g AT AT (s Y5
Ot R R CERFE R CREMERT ST TR BIR A SRAE. XS
TR Z WIS T 2 S AT RS b, MBS T L, A REg i,
TEAG UL R PSRIROK I E e, AAZhYEE, UL “80 SHIESSIRn 24, MkEsE “m” /Eh
W) B — SR RIS , TEEH A LS B R R, BURDGE MBI Z X
O], R MR IR AN, 5. RS IG S R S

4. ZIiEE S EMFE

AR S SO 250 78 6 B AL e AT . TR 52 e AR 2 9008 1 AV ok
FrNAChR, WERIOT R B R 2R s SO 250 AN REAHDE RS, SCPRIAR ATRER I, i LS
NG EEEZEN, MDGETEE M T BT R LERE N R R DR ) A S
PRAZ R, P2 SRS “URARG” o “IRARIRY” ZRMERE, 1ELb,
VUIBGE AR E VT iEE AR FE RS, RERSCE MR BB AR B, (AR SO EaE I A
i, XA TR Y S AR
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TR A LA FE D, B2 0 S50 o P AR G U PR A T i, A J P sl ) 2 4
R, X BRI TSRS IE, AR AR e e 2 A . SR AR ) S TR O T2 0
sk, HPafESRaR, SOl LA Mt PR, fERmifsndtd, B
PR LGB B B B ARF L R A B B PGB BRI, o AR (B S AL R HE R B
W5 5y B (Glucksberg, 2003) . JERHYHIE 2200 BAEAOC, ToIL M TE—E R b3
TG NZR 25 ATk, WG A A SR nT REZR I

SE G B AT A, ATLUE ) “XUE R (double image)” B “HUIskFI & (fusion
of horizon)” . #%£32%FHHy) “YEELS", FERRAN @ A B S X RN A B R
PRA S, TEEm AL R, OIS 250 S R RO R A ST
WA, PRRIHEES. KRS RIR. A0k, HRmE R T i, B ool h
BRI R OFy I REIRA K BRI EIR, SRR E i AR, 8B oos .
REPRRASER, AXROFEEYNERGSS E—EEMEEIR, BaEH R il e
T WP FARBOR E . BURF SN, = d S R a5 b — B A U

PENEERRT, Fewrifgie R, LU OB, Sl EEMET i, RES
B SRS 5 NS E SRR R, WM ERMERS, @UEmrELidfe, Wil
U0 T T E BT TSR A S TR R RO I, OCE ER AR 2 W .
DL S5 B Safl, a7 EAN Sl AT B0 R P B R R AR AR AR R
FIEE, “Bd” "2z, HE BT AAKBESIEANIXNEZEY) . SR SRR
FromREAR.

5. 25 ERE

AT BB S 4 i) M SE B B AT AR AL EA T T iR RN B S B ah . DURRY
N +N, I8 B P g Rl A AR P R IR, AR SCIAE . SRR F bR, XU A]
FRHE GG, EBEIER b, FRATRYE DR s B 2 5 1 A Re Xt CB BUEH#E T TIEIE. 2B
DUEIFAN A IS FRUE, &IE CB BSR4 BN B8, BIERNIIRTEAF
ARG R BADGER S, SUESBRA e TR Sm b, A HJE NN, I
FIXE ST, A+A,. ViV, I8 ST EA SRR, X —HLi s T DLy 2=
BGE B AL AR B, 0 (A ETAE ST SR T PRK: TR AF s HAK, MEVERG BT AR AL
Pt i, AT EDUE T DOEIARE “/NES” AR R, BRI OGRS AL A
X DU T B DA R BE AN — 5 EHEEFANT— T U HY context (“JIEHE™), T AT LAFh 1) 3R HLAH
Z MR RS AR, XEDOEE SRR R, WRBIEZAR CB BUg kMR ; o,
A& TE A S AT LA SRR S By g — 20 A SSUEDT S SR U SEmE , N TEAEIEAE EA T 1Y
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EEXDUE A +A, I STERAT N LRI, HURE T XA AL T e 33t Jf
FHR T 2 TR AR 32 P SR BEEAT S R P 25 E

CA¥HERNEFME . Kb, B =& 6 -0 iE8eeil (E8, 29,
2004) 5 A7 27 WK B E DA ASCBRBE D 2, OB ANMEAEZr e P I S 6, B
FEMR H R ) &4 (Littlemore & Low, 2006) . H T RG] f2 Fundy 15 7 i JEL A 7E 1 75
RO, B A ST E T i S F TR G2 H BT A RO 5 SR N T, B A3
TR T B GAEEE IR SEPR, R 22 T30 5 e S APRRE A Rk A g . A
DL B B UL, FRA AT E kPR SSIENTFY, id A 52 0 @ sl ERP S5 22 A IESE T
Be, SoubERm iRl a0 A R s DUGEZCE A A B UL, iRl 0 3 5 B R T i A
s N2 R E B ),

WRERIE .(2001). REF A ML . il BIRHEE A

T .(2011). WRLAL : PUEXE R PIATAE &R . LRt B4 ER151H .

SRR .(2004). IAHIBEM . Jbat: dERURZ A

XEUHT . (2005). DUERE SRR . bat: 5 E4itE .

Bl 5 .(2007). BURBEHERNCY: . e FIRAMEZCE R

R R .(1981). PUEE Rk . Jbat: re s ENiE .

HH5E . (1996). 2 ial it in) . rhEESC, 6:413-416.

FETS (2000). FRigi2EmEY . i HIBAMESCE B R

FEICR (2007). Bammp NG L S e . B RIEAMEEE R

FIH . W2 .(2004). PUEERRIG > 1 ICM Al CB BTN He28 48— DDLU A DU A% By ~J 1 g Bk it Ah
HEINEHEF, 5:36-40.

T8 .(2001). I XIS HIEFHF . Lk DIBSMEHE it .

FH . AL . (2004). THFERES . sCPRRED). BaMBES) =G B RRIA IR TE S ME
FHRRIRI . P AMEEBE R ,6: 140-143.

Bk .(2013). “WRAE 2T S FE . MR E AT, 22(02):4-13.

Carter, R.(1998). Vocabulary. London: Routledge.

Fauconnier, G. (1997). Mapping in Thought and Language. Cambridge: Cambridge University Press.

Littlemore, J. & Low, G. (2006). Metaphoric Competence, Second Language Learning, and Communicative
Language Ability. Applied Linguistics, 27 (2), 2-6.

Lakoff, G. & Johnson, M. (1980). Metaphors we live by. Chicago: University of Chicago Press.

Saeed, 1. (1997). Semantics. Oxford: Blackwell.



BB N ERDN AN G 197

Glucksberg, S. (2003). The psycholinguistics of metaphor. Trends in Cognitive Sciences, 7(2),10-14.
Sweetser, E. (1990). From Etymology to Pragmatics: Metaphorical and Cultural Aspects of Semantic Structure.

Cambridge: Cambridge University Press.

1EE &I

JadE, EAmRE () SMNEEEBE YR, A5 0T mA DOEIENC A, INATE E Y,
PR SCE . ERPEAWRSE ) BERSWHE 25, S25E5RESHE 1, &
SHEWWH 231, EFARMTLRFAREARE, SHERELE 1.

HLFHIR{4: . zhouybp@cup.edu.cn



The Study on Engagement System and Rhetorical Persuasion
Function in Academic Discourse by Learners of Chinese

PUE AB PRSI ARG AETER VLT NFSE

Z4% Ting LI
4 Z )7 j& K 5 East China Normal University

FEE : AN TR GG B 70 A8 96 K I F R TP AR & 4o T VR 55 48 K AR 3K A H AL AT 50 4 Bik
FHH kR, ARIBEBBOEEN AR, ARLEATIENRAATAIARTRGELSER, FEF
JHFABLHAFTHR, @it 5EEEFRELG, RNLIN, GEFIHEMe TR
SFEE ], VAR R AN REAINEFRIBEXLZ P, MG TiET 8652 KRR E AR Y, B,
BEANFTRAGIER L GE— RN, QL ARTRESTHIX RGBT, THTHRILE R
E, BRI AR, ARL EAMILE R S Y 35 5 8RR AL

K FARGE, MNERR, SHEDHLIEE, RiEFITH

R, R %éi’ﬁz% B TR Berh, FEA ARG N RIET, #E e
AR AE R R BRTBT L, Hh B AR 12 R SCVE R e AR R o A
2z — ﬁ?ﬁi%l%%#ﬁam(* , 20065 XI5L. BktG, 2017 FHAT, 455, 2017),

REZZHPEN, AR SON B — @ BRI TIEE, DAULARE#E F2 AR A4 32 IR AR
H AT (Bhatia, 19935 Hyland, 20005 5K KHE, 2014), fEE 8 H—EMIE S RIR,
R A5 IS AR RS SR PR, LIRS A O ARy, (A 5352 et
X, A AEARERZ T, DI b5 | 23 A m H e, PPN RN AR
G FE R F IR T A PRSES  SC T =, Btl, ARSI B A
AZRGIINESE, FEDUEEPREE LM 2] B AR SUERFRE

1. Sk =]

FARTER P BT OIS THE RS S LU RiE S TBOsZN IR AR Hi, AR
ETFNRERIWTSEEE T AR B BISFERITT, A Ay~ RTAR AT BIE R B91R 28 0 ik Xl

©2023 25l
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RGP RHERS . M. BB ALY D) BEREAT 5387, 4N Linderberg (2004). Swales (2004)
X AR SCH I HERS AL BRI T TIRAZEE, Ui S VR 2 Wl 73X 26 A0 B vh i IR [R1 4 7 AR 15
TAE BT MR AN s A 1927 5 X AR TR T B TG T8 SE B RE S REHEA T T 404,
Hyland (2000) $fiik T 5 V5 QAT FH A5 P8 T E R G 106 18 98 V5 1) R AE R i 8 HOal Sy s i
BEERRAE, EAEE B M (2013) IBEREAUL A EEEA T 3Bl ARIR SOTIR TR
[l it A& 2

NSNS, R TN RGR, B AR SRR A IR, VR RS S T
TR APRKE R, P ILRIZS S5HRAEA  (Martin and White, 2005), “MiXA~E R,
W RSIE S W APRT I REM B FB, i A B AR CRNEEZE L (BT,
2001: 353), WEMEIREESE. MAMHEE AT RE, AU AT RGEREISHES 3
filh, PRITEREAE AR B FERE A

ARG DL Bakhtin (1981) “ZRME” & “HCH” RS AIERL, A iER Y
VG, WING, JFERFIRREE DA SR AT RERER T, B “HEA S — RS
| AN Z AL S TE SR E AL ST IR IR 25 2™ (BB SE . 2005: 327), FRATTATLUHE
HXPEARGER P ARGV, BB afarid o R B HABBE T & WS . LRIt B
XA SNBSS I [, A A AR E K By, AR PR BE 4 S 1 3R, R 3IUE
MR E R BN EZE2EAREERN ARG AT, B2 B sibORk i REE & AR
SC, sk oRHE (2014) . #EE. BER (2018). FRERSE (2020), MiEHXSIUES: S FHFAREL
A RGBS A LI

2. B EM

MARGNN, FIEWHEATET S (Monoglossia) FZ 7 (Heteroglossia) Wiff 7 2U5¢
M. “HRET HGH R s, HABHIE EORIE. SIA “2/A7 SiWVEE R A&
WEAETE, YRR IS AL S TR, trhsa S B A S & Rk A A ards, WE S S
FEBIHAL R 545 . AR, 27 WEEERNS W, B REARERN 27,
FATAT LAB S 1 i 3 B PEAN A2 AT A A5 5 R P RE Y138 1SS AR . A3
1 (ZEF, 2001: 356), AMREENREE SERENEDLR, FikFEhes bz
RS

Z A G R RS . RSP IRAE S E YR . XEMEAE” R BRI RS B,
SRAR NS O s, AR FHE S, 55 TREEIE SR, HERETA—F
TS EE . I BEdR e, ROV — B RO E R 5. 75 F REAHERE.
HBME S, X =R R B A s S Y, TR EAE SR T R e v BRI %
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BAOUrRIER, 78 “FE" X3RRI, B AIFE A ARIERA R, oS
BAEEE PTA MR B 857, RIRTINHAUR A o B E i 7= & iR IE
. A% ATRASOH R RBIIE, “EET feEE SRR R T T IEEE AL

CXHEPEY R SRAEE T RXEAS ], SRV s A A AR S AR AR,
FEYNRAR ] — 2835 T B R WIHAL 7 FURARZ AT RS P i —A, AT oAt T e
Bl TS ] R R i — L S T BORE A N AN SNSRI, AT i A AR A
A BRI . SRR ARGIE 1R,

3. AT

3.1 B e

RS S W T A
(1) DU S AT A AR TR B 300 (192
(2) SEEESAIH, DRSS S AV LA

iy

£ % not

b7
i
o

801 X although , surprisingly

X
Wi FE 7 naturally ,  sure
FE { B &l the report demonstrates/shows
£ B4 X1 contend...
L B - e, i
SHEM 4 possibly , I think , it may be
¥l

HJ& &l Halliday argues that , many Australians believe that

B 1. T ANZFKIEX M ( Martin & White, 2005 : 134 )

3.2 iIBRIRIR

RO T 3 B A DUE FE PR 2 F Lol AN EF I A B R RIS S, A B AR F TR 2
227, b 40 5, 40 Fie e, kA REE A ERIL 29 5, N 72.5%, B He s,
HyREE, L35, Diamirm 25, HAR, Mg, S5, e, WP, Mg
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Vi. WHERDRE, otk 325, H80%, MR, M20%. Fifa A il K -2k 2|
HSKS5 sl |,

X, FRATTE TR BN B AR T UG E I S S, BRI A A
ORI, DABREE IR SERIE AR AR SCEAEMPRE, B AR DUE SRR Aty i
Wo FIBF, MRS SCFEUNR, DUES 2] # 1IR30 3000-6000 5, At P4 £id B 2
AR EPE, BRI REE F IS SCFEARAE 5000 A AT, IR EE T 1024 2] iR E 5 B8
HIERE, Z5a5r 314 184189 F 71l 238890 F,

3.3 ERERER AL IR

FAEH UAM Corpus Tool 3.0 YEMiERMRTE TR, B /ELIHZAAT A B PE B AT
MR AT FahbsiE, UAM Corpus Tool R] LIS & H C R € LR RG ) E R ek
FROE, L B A SO bR FT AT RRE S SR AR e, Jr XTIl R AT DA AR RS T
FE. BTN ENE IR S8 S HE R — PPN BHIR R [ e KRB, DUERRBIEAEmEE H
Z U RBAAAE, HXPARDOEM S ED BN, KTIPMIES N RIE L8 Z WA R EF L,
BAVA R F- B brvEREAS 8 8 N T AR 4 1 & 2 AR B ARIEM 7R . TR RS S S T
WIHEFHCEOR PR ) 2280, ARG RS TR b B, BRI AR -

PREAG A = FEI00E 5 R IZ0R B i i i BUOK /%0 B 24 *10000

WA AT B R ~F-240 4 10000 v, I 7 RRIE Y B BRI . FRAT K T A AL /S it
WA SPSS 23.0 K AR HEATXILE , T REAREERAFT G IR A, FA D0 2 K ik
TEURPEE AR S AT LU BN 2 2 B B BB 255, 2 P<0.5 i), MEfrfE &S,

4. ZER5i1TiE

4.1 UEFIFEZR B HHNF IR EHE

mFE 1R, WIEGEIFEER, DUE2E ) #H A AR IEIL 65.96 I/ 5, SEHEHR
SCGHATX OIS, FRATR P TES A BRSSO LA AE 25 5% (P=0.000), M FLI
AT E, WEFIENE S, 55, HEREGHRIN TGRS, AAfDEES
(P E43514 0.014, 0.000, 0.000), FHAXf iy @GR MR 2 T X EIRAR R (44.68
W ITF> 2128 W JT) o Hovfit PS8 fi oy 1) BRI B2 IR R #9090 (38.93 W/ 1), M
—H, WB. EE R R,
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RN NBZIEFZARIHANFRERBRITEL °

%fé@ﬁ EﬁA%%‘ﬁ%%@ﬁ ENARG Pl
wEC (T5) | Hpnb s | ok (T7) | T el
R 0.33 4.94% 0.52 5.50% -1.943° 0.052
JLXf 0.78 11.77% 0.84 8.85% -0.617° 0.538
[F] 0.15 2.30% 0.18 1.85% -0.585° 0.559
GRE 0.08 1.23% 0.21 2.20% -2.461° 0.014
== 0.79 12.02% 2.01 21.14% -4.611° 0.000
XPEvEE | 2.13 32.26% 3.76 39.54% -3.359" 0.000
Ei72d1] 3.89 59.01% 3.08 32.36% -1.891° 0.059
H)E 0.58 8.72% 2.67 28.09% -4.717° 0.000
XEHY R | 4.47 67.74% 5.75 60.46% -2.231° 0.026
I NG 6.60 100% 9.51 100% -3.602° 0.000

a. KRB ARAT 5 Beks o

b. BT IERK,

c. IRk,

4.2 XHE M 4R IR IE A4 m S8R R

421 FETES: BE. REFR

RERGEN e M R RNHALR Y, REHCK Y. “BET HEXE—
AT, WEEAEE T E R S AR, —IRIEOLT , YRR & fir i o KR I 42
Z, WA RA A CEX G L, BUSTERT, WA, MRS AT RS,
A SR BRI E . DUE 3 e T WA e s Iia A" “Re” “AR” k7 %,
an:

B 1 XL A A R T A A B S R, (HRH AW R AR (T EIER
14)

B 1 rp, AEETEARARS He oA n] LFRINTE J 85 R AR O0 R, Jlad “9ET X —IE F SR
ERARSERA R, SHBEE AN X AT AT LSS 4 B A 1 i 5 AR PR AERT ST,
fif 5 O BT sUAHB R TR I,

RO BER A A C B EBURES M Sy — AT Re B e, (EJRE G RO BRI,
VEBE ARV O S AFE N2, AR “FE” XFh W VEE Fse s A AR
ETRIE SRR IR B WA R (BRERAE, 2020), PRIGIXFP T TS wLE
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. EDUEEFHEN AR, Xl rEn, m "Bk, (B /D
fifieeeeey AL DURGRDAL, 0 “38R™ “Rmi” AT CEET SRS,

Bl 2 ORI EE A AR, A T HAEHIRE. oAk R R T A Aaie, 420f
A—EReh i ok, (47~ HiER 39)

1 2 WPz i) “ AR, (SR 7, SRR TR A M R Y S RE S (i~ AR P
fip )iy, B HRAT, RN T XA EARR I, BERIR BT, 1R ISR AT REA
M, SRTRE X —HABaRCR 3T T 38 X —HeA il ], i sk A ox
XA AR

DU > 3 1975 8 BEIRURIBOG BE IR AR 350 08 3.25 W/ T M 7.76 IR i, SHEiE
AR F R W MRS SR, DU~ ) B AR A AR R i Y X i 2=
6], BISZAEE ARG 5 Oy, SR AT (R . ok, ddmEwWIRI A, /R e
IR, LA A AR Sy, 8 W BOE B 2 2 BIRME R VLA A2, i 3
B A 8RR rT R A% ML U RO B 0y, TR 48 ) R L i
e HRERE AN RUBGE AR A IR SR B BN TR b, PR IR AR st . ok, (]
SR BER, ARE e S BB IR A I SRS, AR, Il —80A, ST [
—3rYy, WOEMFRE EJFEEREE, RO T, R f R SR B, AERS B4 S
eSS A O IR R A S 5

422 EFEETES: AE. BHBMEST

P R A ORI S B R, WA BRI, A SRR Y, 3 (R R
(95, INTTDO HA P & HEA TR SRR, A&l & AE .

A R R Ty AT E A il N R B W, s 5B A MR AR 5, TERFAE
BHEEH, B RNED YR7 . AR, DIKAFIR NN BPEASEI ORF M. AR
N CCOSINT IRTERRIC CARETE ST CHRRTEEET SRR, .

B3 L Bk, XEREFTLL, WOz READOE A RLF, #H R, R, X%
SERFE R BRI RS 26 (2F 2 FIERT 39)

FESEARIR S, ARSI fof RIS B R S oWl s 0 oy 3 AR A 38, DAl B[]
FEFIRTT i BL ¥ . TE & RiER T, XM EENCR BB L, B i
1.52 K.

‘WA R0 EE I R sk IS4 X IE# . 7B 3 v AR, K5 AGER A
CAT EEME, [Fn A CEE N “HRT, RN THE. X5, iR 2R
SEREE . B EA AR (RS, 2020), X —REE B 2 AR iR B D
1R 0.81 K/ %, [RIETFRA T AAAE—E i,

Bl 4 B REE T 2EAE L0 N E2T00E, BE L IHEDGE KA 567,0000 A,
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(2F 2 FER 31)

Bl 5 MIEiAL ST EE Filik e $ 5 eg e Tid 2 RE G EE, RN TIHFESA 7
P R, BATE R B A, Z2ADE” R, (2 HIER 36)

Bl 4 v, 2% F LA EUE I 4 /T RSN F ) B RUE 2 £, (HULBRFE il mal e, DA
PO IR SE R ARG, X —WFIE B ATE EEAR I, DA A 4l A WL s i AS LG AR A B 77 1911 S
H, FHES SRR, DIVE N HEAFR NIRRT IR . R “H 47 ¥
EASCEA I EF ARG NTIESE , RO se s A S VRS AR L, XELIAFIR)
iR H .

MR 1 ATAL, DUE2E T E AT B, B850 ARRMERE LT RES, B4 RAE R
EES . AEE AT LA g 18 7 ST A OV Sy, NSRS ATERS N,
HEATE SRR . — O, 8 B (8 B 4 00 IEAf SR BE R, s A A 52
IR . R SCAESE, RAIE A SIS . T A A RO TR A B, M AR b T
HIFARR B AS MBI SR G, [FIRE, & & IR — BB AR A TF A
ASTH, Ak Wz amm T (58, 2012), EEEGHEREIRN, EHHEER
ST A GHERE, SRS . FESC R SR O TR A THE R A, 2
FEXFEIERN b, R R AT AR I 7 A AR S5 R IR, T B 2 A M2
VR AR LU AR, v DL SR T i) — S0 B Z AR DCUE R, iR A oA

4.3 JEMEY KT RAE AR R SIS R RR

4.3.1 EMF ARG

TN ARG, VEE R & X S el R T 3 FUR AR Z T Rt P i — A, TSR
Z W X ST REME QI T XA (], FESAAR R, VEE AR R I, SRR HAE
it F LR R B e 2 A S 5 A A AR, R IR AR R ™ . X — R A
EWRETIER: RRE SR AR AW s . HrP AR IS shin] Xn] 43k Fm il RE AR R 2L
MREE SR RIEAY, Ao “ArLL”. “RE”, JEEW “ROXT 7. BRILLISL, CARREE
+DE AT R IRAIE S R, I AR, “EEUCNT A, M X —
Fhirh, VEEMEAT DAFGEMAS, Rl AR A A A AT REAS AR 7 3, AITTRE X — 28 A4
ARl —Fg, .

il 6 ¥ S 5 A RS ME D BIANIR, W] LR B e i R SRR SRR
T AR

B 7 EH N, PEEHCFECREARMR R FZoR A=Al F—, FIERANHE,
B, BINMBEERIS, 5=, b3, (215 1)
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fl 6w, “RTRLT > TR S T e B N AR U L A A X, e S A 2 B
ARGz, 41 7, AR FUE S AR, BARSSIL T AC ALY, HBSACH
WLRLE R, FORIE RIS S T

DUEE 2] F IS BRI R (38.93 W/ ), Bkl IS BEi, VR Mim T
PA—FhECA I ) 250 40 F O, BARSR A BRI RRIE i) B UE BN SR, (PR
ESFIRZSL A R B AL, S E ] BRI RS TR Z N o PR AT TR R I B A R
AR AR F PR SFLAEINT (8, 2012), AL 7l RPRER, e 4T E
PAERIRSE, [FRARREY IR RS E], BN E 2R RTRE, i F O RYSCERE RAT R,

432 ABFES

& RGN 5 I AN & HARAVEE SNBSS, SA AT e LR G i 2 A Rl
NWFTERY IR 15— G TR R, AFE R Z S AT, ik A S e X — S %
WAREEE, PIEAL H CTEX — 8 2R A AT R AL &, IFEER ERRER A 2 RIRTR SR, &
MBS GIRTE A ARTE R ROIC S, Al LIRS IS8 E N Uk, # e 58 I As o H 50T
FUBAR (Swales, 1990), REMSRIRNXIHIAM ARG E, HATSCHULA R AT SRR, 2
Rt A BB R T B, (H A AR MG IR IR R AR TR, 30 5.75 /17,
EETR A AR 26.7 U/ 377, AL, B~ SR S A M, . 2%
M CERFEONEADGE) - T SCEE N T BORIRI TSI Z AL, BORSR
R TURA 22, sOR 1B RShIA] /O BESR], sl W SCRRISB], 205 NS b 52505 1
R D REAE LS, IFRIK BRI SCE A F R IRCR

DAL Y, DUHS: 3 MRTE AR SO Sd e 5 AR S RG2S ], %)
THIABIRWA T L, 15 A Sz b A E LA B I, HAUBCRIRZ B0 .

5. R4t

TN DU~ F WO AR RIS SCHE AT 0T, RBLHA ARGV BTy &,
X PSR TR D RV S ) 7 R e 4 X4 2 () A HOUL iy ml g, AAIER
T ZH RS, NI, 570 LB H B e EROR Y i al SR A S Y], K
AR & AR, RIS A O A0 PSR R i B 0L . [, tduid e R B F X
HERENEE, RIGEZE T,

MBARR) T F R PERE, Ha i W T DO T ER ARz, MEE il ] %
—BIR, TR AL EA TR, ISR ES By, KSR A
WL AR S o

=
[=]
ST



206 Applied Chinese Language Studies XII

EFEES, SREEEMLL, DURY ]SS RIRAE 15 R R, X PRhE S 5
HyJa TRHE AR TR, A PR R B A XTI 5 . S RIRIR A T
AT G5 TER A H AL ABTSE , DLRSE T AL 5 i 07 20 [ S Aie s,
BRI E AR TS0, LR, #ERISIESE 2R 77 0EM A S WA RIERRTE, JoitEk
L 2 By, VEFASRTE IS IE A C AL, T ) B X 2R BT, A
— R UGS IR A KB 5 .

BRUCLISE, “2 ] E M HIHJE T RGEAPREAR, TR B b5 | A2 B
B Z A ARV SRR A ARIE SO AT BER KRR, [, 22 I EAETIAMA T I, A%
AR, WAEEE 0 R R AR

WRIEASCHTH A LR, FRATAE B2 2R 2 2 X PR AR BT, B LR O e 1y 5 Uk
BRI, WAL RIS ARSI U A At R 5 A, I E RS H IR L, i
BEMSEAALIE, AR DU~ B e SCRYB T
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